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Vision
GCC will continue to pioneer labor force development within the Western Pacific, best understanding and
meeting the educational, career and technical training needs of the economy. It will be Guam’s premier career and
technical education institution and finest secondary and postsecondary basic educational institution serving the
island’s adult community. Its excellence will be recognized for its service to employers, employees and the
community at large.

Mission
GCC is a leader in career and technical workforce development, providing the highest quality, student-centered
education and job training for Micronesia.

Sinangan Mision (Chamorro translation)
Guiya I Kulehon Kumunida't Gudhan, | mas takhilo’ mamanguen fina’che’cho’ yan i teknikat na kinahulo’ i
mamfafa’che’cho’ ya u na’gudgudha nu i mandkhilo’ yan manmaolek na tiningo’ ni | manmafananagui yan i
fina’nd’guen cho’cho’ para Maikronisiha.

EXECUTIVE SUMMARY

This document represents a Five-Year Strategic Resource Plan (FYSRP) that sets forth a framework for the Board
of Trustees and the College administration to examine future implications of major financial decisions. GCC’s
annual planning cycle integrates priorities and key initiatives articulated in the college’s Institutional Strategic
Master Plan (ISMP), Program, Course, Student Services, and Administrative Unit Assessment Plans and Program
Review, and other institutional plans with the resources necessary to meet strategic planning objectives. This
document is updated every five years and is divided into three sections.

1) Summary. Integrates the assumptions and summarizes conclusions reached in this five-year
resource plan.

2) Projections and Assumptions. The five-year projections included are for all local and federal funds
of the College except those that are self-supporting such as the Auxiliary and Restricted Funds.

3) Historical Data. Summarizes the financial history to determine trends and used as a basis for many
of the assumptions within the plan.

Major Operating Funds

The major operating funds of the College are the Appropriated and Non-Appropriated Funds. The major sources
of revenue for these funds consist of local Government of Guam appropriations and tuition and fees (hon-
appropriated) funding. The increase in revenue assumptions used for appropriated and non-appropriated funding
are summarized in Chart 1: Percent change in revenue from prior fiscal year on the next page.

Local Government of Guam Appropriations

Based on the Governor of Guam, 7 Maga 'lahen Gudhan, budget for fiscal year 2017, a predicted moderate to
increased growth pace is forecasted for Guam in 2017 and the next few years®. Therefore, the College
conservatively forecasts no growth in its local appropriation budget beyond a conservative rate of inflation of 3%.

1 Three areas that will affect the economic outlook of the island: (1) Department of Defense construction: Contracts have averaged around
$240 million annually, and indicators of new construction will see continued construction growths; (2) Tourism: Increase in visitors from
Korea and China due to direct flights and new carriers entering the market. This coupled with the completion of the Dusit Thani in 2015,



Chart 1. Percent change in revenue from prior fiscal year
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*There is no expected increase to tuition rates and student fees. Course lab fees are subject to change.

Sources of revenue for GCC operating funds:

Of the entire Government of Guam budget, education encompasses 38%, of which the College accounts for 2%.
The allocation of the general fund to the College for its operations and the licensed practical nursing and
vocational guidance programs is computed by the Government of Guam Bureau of Budget and Management
(BBMR) and the Legislative Office of Finance and Budget (OFB). The College’s local appropriation funds
primarily support personnel, utilities, and major contractual services.

The College submits an annual budget request to BBMR and OFB on February 15 of each year for the following
fiscal year. The annual budget is partially based on each department’s need, which is justified through using a
data-driven dedicated planning process (3DP). The planning process links strategic planning, budgeting, and
planning for institutional growth needs with program review, assessment and the self-study process. In addition,
departments may submit a growth budget request for related programmatic growth initiatives. The College’s
Business Office reviews and incorporates requests into the College’s annual budget request. The Board of

Trustees reviews and approves the final budget.

Chart 2: Linking Assessment with Resource Allocation
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providing more hotel rooms for the tourism industry; and (3) Construction for military, public, and private sectors: Published military
projects from 2016 and continuing into 2017 totaled $277 million.




Chart 3: GCC’s 3DP Process:
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Chart 4:Sources of Revenue for GCC Operating Funds
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Chart 5: Annual percent change in Expenditures
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Projections and Assumptions

GCA Chapter 7, Title 22, §7120 allocates 70% of the Manpower Development Fund (MDF) to GCC, however the

amount appropriated is based on estimates and adjusted by the Government of Guam Department of

Administration based on actual cash collections. MDF revenues are generated from annual registration fee
collected for non-immigrant temporary workers or H-2B Workers. The approval rates of H2-B workers by the US
Citizenship and Immigration Services has declined from 95% approval in 2015 to currently less than 5%
approval. Thus, the funding from MDF revenues is predicted to decline significantly in 2018 and future years.

Table 1: Actual Appropriations (2012 thru 2016)

Appropriations
General Fund

Authorized
Actual

LPN/Vocational Guidance
Authorized
Actual

Manpower Development Fund
Authorized
Actual

GF Apprenticeship Supplemental
Authorized
Actual

TAF
Authorized
Actual

TAF Supplemental
Authorized
Actual

Authorized
Actual

2012 2013 2014 2015 2016
$13,296,517 $13,301,611 $14,261,859 $ 16,376,571 $ 18,003,072
12,501,508 12,503,514 14,683,574 16,376,571 14,746,723
705,058 705,058 782,570 782,570 835,600
655,704 662,754 743,442 782,570 693,276
1,688,448 1,688,448 1,770,203 988,586 879,906
787,712 894,981 708,692 988,586 879,906
- - - 1,132,850 374,951
- - - 1,132,850 374,951
24,154 24,154 24,154 24,154 24,154
24,154 24,154 24,154 24,154 24,154
- 1,500,000 522,241 - -
- 1,500,000 496,129 - -
$15,714,177  $17,219,271  $17,361,027  $19,304,731  $20,117,683
$13,969,078  $15,585,403  $15,427,016  $19,304,731  $16,719,010

NOTE: Differences between actual and authorized amounts is due to GovGuam reserves.

Tuition and Fees. In Fall 2016 and Fall 2012, credit hours increased by 3% and 12%, respectively. From Fall
2013 to Fall 2015, credit hours decreased on average 3.33%, annually. Currently, the Spring 2017 semester
postsecondary enrollment number has decreased by approximately 14% with a decrease of approximately 16% in
credit hours when compared to the Fall 2016 semester. Based on this information enrollment has stabilized. As
detailed in The Projections of Fall Enroliment to 2022 report developed by AIER, enrollment is expected to be
approximately 1.9% per academic year.




Chart 6: Unduplicated Fall and Spring Enrollment
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Chart 7: Percent change in fall enrollment from prior year
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Source: GCC Fact Book, Volume 11

Fall 2011 was the last time the College increased its tuition and fees based on a 5 year plan adopted by the Board
of Trustees in March 9, 2006 (Resolution 5-2006). At that time, the College increased Tuition and Fees from $110
to $130 per credit hour —an 18.2% increase. The College does not anticipate any additional increases in tuition
and fees in the near future. However, as budgets are developed annually, the need for tuition and fee increases will
be reviewed as part of the budget process. Based on Table 2: Comparison of Fall 2011 and 2017 Regional



College/University Tuition Rates below, GCC’s $130 per credit tuition and fees is competitive as compared with
other Colleges within the Pacific region area which range from $105 - $210 per credit hour.

Table 2: Comparison of Fall 2011 & 2017 Regional College/University Tuition Rates

College/University 2011 Cost per Credit Hour | 2017 Cost Per Credit Hour
Guam Community College $130/credit $130/credit
University of Guam $190/credit $210/credit
Northern Marianas College $95/credit $128.25/credit
Hawaii Community College $97/credit $126/credit
Honolulu Community College $97/credit $126/credit
Kapiolani Community College $97/credit $126/credit
College of the Marshall Islands $97/credit $130/credit
Palau Community College $110/credit $110/credit
College of Micronesia — FSM $105/credit $105/credit

Maximum Pell awards have increased steadily over the past 6 years annually by 1% to 2%, with $5,815 for
academic year 2016-2017. Federal cuts by the Trump administration include decreased funding for SEOG and
Federal Work Study grant awards. Further federal cuts could include cuts to Pell awards affecting 55% to 65% of
students who rely on Pell as their funding source for tuition, fees, and books. The US DOE changes to the
financial aid grant programs will continue to be monitored closely.

Expenditure Assumptions

In 2016, College operated with 246 full-time personnel positions consisting of 112 faculty, 35 administrators, and
97 staff. There has been no major growth in the total number of employees over the past few years. This does not
include the 91 adjunct faculty members hired to teach additional postsecondary courses. The College’s local
appropriation funds are used to provide personnel and other resources to the five secondary high schools and the
post-secondary programs. The College continues to receive funding for the Licensed Practical Nursing (LPN) and
Vocational Guidance programs. The LPN program addresses the islands’ continued need to develop and train
students for the Allied Health fields. The additional funding also places Vocational Counselors in each of the six
public high schools to provide information to students about the career and technical opportunities available from
the College. The College continues to receive funds from the Manpower Development Fund to support the
apprenticeship programs which served 560, 528, and 459 apprentices in 74, 84, and 81 employers for Fall 2016,
2015, and 2014, respectively.

Table 3: GCC Employee Counts- 2012 thru 2016

Fulltime Employees

Employee Classification 2012 2013 2014 2015 2016
Staff 89 95 104 97 95
Administrators 34 35 35 32 35
Faculty 115 114 115 114 112

Fulltime employee totals 238 244 254 243 242

Faculty 2012 2013 2014 2015 2016
Full-time 115 114 115 114 112
Adjunct 94 84 79 57 91

Faculty Total 209 198 194 171 203

Source: GCC Fact Book, Volume 11

For the operating funds of the College, the largest expenditure is personnel costs. Currently, personnel costs
represent 51% of the total operating expenses of the College and consist of salaries and mandated Government of



Guam benefits of retirement, medical, dental, and life insurance. Following personnel costs (salaries, wages, and
benefits) is contractual expenditures which accounts for approximately 7.2% of budgeted expenditures.
Contractual expenditures cover trash collection, custodial, security guard services, lease of photocopying
equipment, insurance, audit, grass cutting, and pest control. Capital expenditures, equipment, supplies, utilities
and other make up the balance of the expenditures. The following summarizes the expenditure assumptions for
operational expenditures used in the five-year resource plan.

Table 4: Percentage Change in Expenditures- FY2016 thru FY2020

CHANGE
EXPENDITURES FY2016  FY2017 FY2018 FY2019 FY2020 FY2021
Salaries and Wages 3% 3% 3% 3% 3% 3%
Benefits 3% 3% 3% 3% 3% 3%
Contractual Expenditures 3% 3% 3% 3% 3% 3%
Utilities 2% 2% 2% 2% 2% 2%
Other Expenditures 3% 3% 3% 3% 3% 3%

(Note: Instructional expenditures are expected. Change will reflect enrollment changes of 1.9%)

The Agreement Between the Guam Community College Faculty Union Local 6476 AFT/AFL-CIO & the Guam
Community College Board of Trustees 2017-2023 covers faculty, both instructional and non-instructional in the
secondary and postsecondary environments. Full-time permanent classified staff is covered under the Government
of Guam Civil Service Commission. Administrators’ salaries and wages are governed by the GCC Board of
Trustees. Annual increments for fulltime employees range from between 3%-4%, not inclusive of promotion
costs. Annual salaries and benefits increases from FY2011-2016 averaged 5%. The increases in salaries, wages,
and benefits are based on the average historical increase over the past 5 years. The increases from current
contractual agreements have been used in the projections. The College relies on the government of Guam to
negotiate its health, dental, retirement, and life insurance benefits. Other expenditures are budgeted with minimal
increase for FY2017 and at an estimated inflationary rate of 3% per each year after.

FY17 Utilities is budgeted for a minimal 2% increase considering increases in utility rates, fuel rates, and those
associated to the new buildings that will be placed into service, which will be offset with savings from
sustainability measures such as photovoltaics and water catchment systems. The amount allocated for capital
improvement projects will expand and contract in line with the budgets allocated through the non-appropriated
funds.

Grants. The office of Development and Alumni is tasked to develop grant proposals on behalf of the College.
Grants will include support for the implementation of key projects such as GCC’s Banner system, recruitment,
sustainability projects, and furniture and other CIP projects.

GCC is the State Agency for WIOA (in partnership with Guam Department of Labor, 2016 WIOA State Plan for
the Territory of Guam), Title 11, Adult Education and Family Literacy Act and Carl D. Perkins IV. As such,
eligible providers may submit an application requesting for these Federal funds to support and implement new
innovative activities related to adult or career and technical education programs. The Planning and Development
Office administers these grants and announces the availability of funds annually. GCC will continue to monitor
these two grants, awarded by the US Department of Education (USDOE), as the federal government requirements
are changing. GCC annually receives approximately $1 million to support programmatic endeavors to support
Adult and Career and Technical Education in the secondary and post-secondary environments. It is projected that
because of GCC’s designation as both the State and Local Educational Agency awards to GCC from USDOE will
continue to support resource planning.



Capital Expenditures

Short Term. Funding for repair and upkeep of the College’s aging buildings has been through local appropriated
and non-appropriated unrestricted funds. Through the Planning and Development Office, an annual
announcement for capital improvement projects (CIP) is posted online and made at the department chairperson
meetings to give faculty and non-faculty the opportunity to submit projects aside from through the regular
budgetary process. CIPs are compiled and presented to the Resource, Planning, and Facilities Committee (RPF)
whose members include a student, staff, faculty (Faculty Senate Chair, Senate Chair Elect, and Faculty Union
Chair), dean, assistant director of planning and development, and the Vice President for Finance and
Administration. RPF gives priority to critical projects to provide a conducive learning environment and work
environment to the students, faculty and staff at GCC. The priority list is forwarded to the College Governing
Council (CGC) for consideration. Approved projects are presented to the BOT for funding consideration.
Equipment and small purchase needs are requested through the annual budget cycle requests. The College’s
technology and network infrastructure, including computerized classrooms, are guided by the College’s
Information Technology Strategic Plan priorities and the Enterprise Architecture. Technology funding is allocated
under the non-appropriated funds on an annual basis from recalculation of the College Technology Fees collected.
Additional funding at the departmental level for technology is requested through the annual budget process and
informed by assessment results. CIP budget limits follow parameters set forth in board resolutions and calculated
annually during the budget request period. The GCC Technical Opportunities Assessment Plan (a.k.a. Energy
Audit) completed in February 23, 2011 has allowed GCC to include into the CIP requests, energy saving projects
such as change out of light fixtures and HVAC replacements. Other projects include classroom furniture and
equipment replacement, campus-wide fire alarm and mass notification system, Building 1000 restroom
renovations, ADA walkway, Barrel Vault covered walkway, classroom furniture and fixture upgrades and other
projects.

Long Term. Long term planning process for capital projects evolves informally and formally. The informal
process (Stage |) starts with an all-inclusive discussion amongst the Vice President for Finance and
Administration, Vice President for Academic Affairs, deans, assistant directors (communications and promotions,
planning and development, alumni, and continuing education), and Human Resources as to the need,
opportunities, possible obstacles, and sustainability of capital projects. Later, a consultant further develops a draft
plan (Stage I1) based on findings from these sessions and presents it to stakeholders through committees whose
members include faculty, staff, and students - making certain departmental and programmatic needs are
thoroughly addressed (e.g., enrollment growth, and technological and curriculum needs, etc.). The consultant then
incorporates feedback and comments from faculty and non-faculty into a final draft (Stage I11) prior to presenting
the plan to management. Finally, sessions to roll out the plan takes place with stakeholders (Stage 1V). Projects
include construction of Wellness Center and Maintenance Building and renovation of Building 300.

Capital Assets and Long Term Debt. GCC’s capital assets is $35,010,234 as of September 30, 2016, include
property, plant, and equipment. Costs incurred for the A&E and construction of buildings not completed at the
end of a fiscal year are included in CIP. The ARRA funded Student Center construction was substantially
completed in October 2011 and the Foundation Building completed in later October 2012. Building 200
(Building E) renovation/construction project was completed in December 2014. The College was able to pay off
the USDA Water Tank Loan in FY2013. In FY16, the College was awarded a $5,000,000 Community Facilities
Direct loan from USDA for the renovation and construction of Building 100 and the Gregorio D. Perez Crime Lab
extension. Building 100 renovation project was awarded in September 2016 and anticipated completion expected
by January 2018. Building 100 will be connected to Building E and renamed upon completion. The Forensic
DNA Building is expected to go out to bid in May 2017. The College remained current in the repayment of
Learning Resource and Foundation Building construction loans from USDA and requests are reserved for long
term capital projects to include construction of new buildings or major renovations of existing facilities.

Fund Balances. The College has a policy of a balanced operating budget with which it has complied. Any excess
in the operating funds increases the fund balance. Through board resolution each year, funds can be used for
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future instructional and academic equipment purchases or major capital projects. In addition, the college
maintains reserve fund for capital improvement projects and maintains a cash balance of at least 5% unrestricted
expenditures based on accreditation requirements. As of September 30, 2016, these reserves are reported in the
audited financial statements.

Strategic Planning. Strategic Planning is an on-going process that ultimately culminates in the fulfillment of the
GCC mission and vision long-term goals. As a living document, this strategic plan will be evaluated annually and
modified as economic and environmental changes occur over the next five years. Strategic planning involves
taking a holistic overview of the entire organization and responding to changes in the organization so as to more
accurately respond to financial, physical, technological, and human resource needs. The goal of the strategic
planning process is to provide GCC with tools and plans to anticipate and respond to change — both internal and
external — to its environment. These changes are systematically evaluated and integrated into the planning
processes developed by the College. The Strategic Planning process at GCC links with the ISMP, budget planning
process, program review, Facility Master Plan, and Information Technology Strategic Plan, to the expected
enrollment growth projected in this Strategic Resource Plan. These are evident in the assessment process which
requires academic and non-academic programs and units to link departmental goals with institutional goals,
through TracDat.

Linking College Goals and Priorities
Institutional Strategic Master Plan (2014-2020):
1. Retention and Completion
a. Incorporate the student-centered learning model into the curriculum and the classroom.
b. Strengthen the professional development support for faculty to effectively implement the student-
centered teaching method.
2. Conducive Learning Environment
a. Enhance and monitor the college’s facilities master plan to keep pace with institutional growth
and educational projections and priorities.
b. Strengthen the participatory governance process to ensure that all stakeholders understand their
role in collaborative governance.
3. Improvement and Accountability
a. Update the college’s existing institutional financial/resource allocation master plan to align with
the college’s new institutional strategic master plan, vision, mission, and goals.
b. Utilize the institution’s assessment system and program review to evaluate the effectiveness of
the college’s resources allocation process.
4. Visibility and Engagement
a. Develop a 5-year marketing plan to promote the GCC brand and to provide awareness of the
educational and workforce development programs that the College has to offer.
b. Promote internationalizing our campus.

The ISMP covers the period through 2020, and serves as a guide and plan to enable the College to realize its long
term goals and initiatives. The ISMP may be found in Appendix B of this report.

The 2015-2020 Physical Master Plan found in Appendix C of this report was completed in July 2016 and
presented to the Board of Trustees at the September 30, 2016 meeting. Campus discussions were held and input
sought to review the document before finalizing. The Physical Master Plan serves to address the expected growth
of campus facilities, classrooms, and parking due to enroliment estimates and environmental factors. Three new
planning factors included the GCC Annex, Building 300 and the new ponding basin.

The Institutional Strategic Master Plan found in Appendix D of this report guides and supports the institution’s

mission and technology needs by identifying goals and objectives, strategies, and standards for the on-campus and
distance learning environments that promote student learning outcomes and success.

11



The 5-Year Distance Education Strategic Plan (DESP) 2015-2020 guides the College in its distance education
efforts. The impact of rapid change in educational technologies, and increased need for technological support
from the College require continual assessment. The DESP takes into consideration the various factors that impact
DE, such as academic planning and technology services that enable the promotion of growth, effectiveness, and
efficiency of robust DE implementations. The DESP allows the College to carefully determine resources needed
to provide access to students.

The Comprehensive Professional Development Plan (CPDP) effective in the Spring of 2016 covers the
professional development needs of all the important sectors of the college, from faculty to staff to administrators.
A section is also devoted to the professional development of adjunct faculty. The CPDP provides a distinct focus
in which professional development is implemented with the central goals of improving instructional practices and
increasing the delivery of services to our students.

The 2015-2020 organizational and academic priorities were approved on May 8, 2015 at the Joint Leadership
meeting. Any changes to the institutional priorities will be modified based on community and institutional needs
and reviewed annually through the participatory governance process. Institutional priorities for professional
development consist of organizational and academic priorities as defined in Appendix G-Institutional Priorities.

The 2017-2020 GCC Marketing Plan found in Appendix H of this report incorporated the College’s ISMP
marketing goals in order to elevate GCC to new levels of engagement with regard to career and technical
education and workforce development, on local, regional, national and international levels. The various
components of the Marketing Plan are designed to highlight and promote GCC programs, technology, facilities,
and most importantly, student/graduate successes.

Future Plan
The purpose of this 5-Year Strategic Resource Plan is to identify baseline data, evaluate, and set forth financial
and other resource priorities that the Board of Trustees and the College administration should plan for and
address. These issues include the following
e Continued decreases in local government appropriations and federal grant funds.
e Defense Buildup Plans and decreases in H2B visa approvals, requiring an increased Guam skilled
workforce.
e Projected enrollment growth and increased human, physical, and financial needs recognized through the
assessment and budget process.
e Addressing long-term and short-term capital improvement projects.
e Updating the strategic resource plan and ensuring institutional priorities are implemented.

Long-term capital, classroom, and infrastructure projects as identified in the Physical Master Plan (Appendix C)
will not be met through current resources. New sources of funding through federal, local, or other sources will be
necessary to address the growth needs of the College.

Current revenue sources are available through appropriated and non-appropriated funds. However, with the slight
growth of the local Guam economy and uncertainties that exist regarding the new Trump administration coupled
with the H2B visa issues and the proposed defense buildup plans, expected growth in the near future may
potentially be unrealized for local appropriations. Therefore, for this analysis expected growth is conservatively
set at 3%.

Tuition and fees are expected to increase due to increased enrollment with maintained rate per credit hour. Based

on the tuition increase and enrollment projection increases of 1.9% annually over the next five years, non-
appropriated funds from tuition and fees would be a significant source of funding. Additionally, combined with
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the fact that 55%-65% of the post-secondary students receive financial aid through Pell grants, tuition and fees
revenue will need to be monitored closely.
SUMMARY

GCC continues to be a good steward of its local and federal funds, as can be seen with its maintenance of 16 years
as a low risk auditee. The College continues to update its policies and procedures in regards to resource allocation
and management, to ensure the inclusion of college leadership in the planning process, through participatory
governance. The projections of this 5-Year Strategic Resource Plan are presented as a basis for discussions on
strategic planning as the College addresses the future needs of its stakeholders and the institution.

In order for the College to implement the ISMP strategic goal initiatives, accommodate future growth, and
maintain current education resources, an annual review of the strategic plan is necessary. Additional resources
identified to meet the needs of the Guam Community College will allow it move forward into the future.
Information and discussions in this plan will be used as building block for the annual budget development
process. Through this process, GCC will continue to pioneer labor force development within the Western Pacific,
best understanding and meeting the educational, career and technical training needs of the economy. As Guam’s
premier career and technical institution, it is the finest secondary and postsecondary basic educational institution
serving the island’s adult community. Its excellence will continue to be recognized; because of its service to
employers, employees and the community at large.
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APPENDIX A
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Year

Guam Community College
Actual Expenditure by Object

Salaries and Employee Capital Contract Interest, Transfer,
Wages Benefits Count Expenditures Services Minor Equip Supplies Travel Utilities & Misc.

2016 $ 14,219,166 $ 4,757,819 248 $ 174,955 2,675,368 $ 1,235,765 $ 498230 $ 359,300 $ 1,010,667 $ 11,972,796
2015 11,928,920 3,680,176 244 99,684 2,698,160 1,195,028 621,380 308,816 1,228,463 13,966,624
2014 13,858,621 4,558,535 249 30,492 2,467,083 1,182,605 855,003 339,605 1,372,884 11,395,827
2013 13,209,866 4,375,003 246 117,455 2,319,025 1,058,046 545,650 454,231 1,286,590 9,720,481
2012 13,044,001 4,085,410 239 42,003 3,594,658 1,404,326 653,015 523,935 1,356,828 9,441,688
2011 12,865,064 3,806,330 241 256,206 2,828,918 1,046,305 535,864 512,650 1,236,162 6,829,716
2010 11,967,618 3,447,035 227 6,936 3,174,484 1,509,877 622,299 406,796 1,013,168 5,676,611
2009 11,864,601 3,136,084 219 159,498 2,527,512 1,352,578 548,536 303,609 1,099,647 4,071,972
2008 10,881,574 2,993,461 219 32,109 2,465,410 1,101,241 483,358 325,878 1,078,444 3,414,549
2007 10,654,296 2,896,905 212 118,025 4,414,527 1,257,406 422,236 126,775 967,573 3,582,928
2006 10,221,702 2,741,623 209 892,201 2,003,443 895,283 428,613 270,791 817,545 3,698,657
2005 9,646,484 2,753,531 193 275,143 2,058,945 689,814 473,874 232,224 3,411,735
2004 8,984,245 2,343,070 193 41,162 2,861,818 880,624 538,991 262,468 3,776,629
2003 8,788,970 2,474,086 180 861,280 2,796,941 535,463 384,727 135,910 2,924,517

Total

36,904,066
35,727,251
36,060,655
33,086,347
34,145,864
29,917,215
27,824,824
25,064,037
22,776,024
24,440,671
21,969,858
19,541,750
19,689,007
18,901,894



Revenues:
Tuition and Fees
Federal Grants and Contracts
Government of Guam appropriations:

Government of Guam Grants and Contracts/Agency

Sales and Services of Auxiliary Enterprises

Sales and Services of Educational Departments

Special Projects Revenue
Other Sources

Total Revenues

Expenditures and Mandatory Transfers:
Education and General
Instruction
Special Projects/Planning
Academic Support
Student Services
Institutional Support
Operation and Maintenance of Plant
Scholarship and Fellowship
Interest
Bad Debt/Loss on Disposal
Depreciation Expense
Retiree healthcare costs

Total Operating Expenditures
Operating Surplus (Loss)

Nonoperatiing expenditures:
Auxiliary enterprises

Net nonoperating expenditures

Net Increase (Decrease in Fund Balance)
Beginning Fund Balance

Transfers Among Funds In (Out)
Transfers From Agency Funds
Adjustments to Fund Balance

Ending Fund Balance

Assumption

Guam Community College
Forecast vs Actual Statement of Changes in Fund Balance
Appropriated Funds

Actual Actual Forecast Forecast Forecast Forecast Forecast
2014 2015 2016 2017 2018 2019 2020 2021
$ - $ - $ - $ - $ - $ - $ -
17,422,722 20,270,179 18,098,437 18,442,094 18,080,853 18,578,737 19,091,558 19,619,764
17,422,722 20,270,179 18,098,437 18,442,094 18,080,853 18,578,737 19,091,558 19,619,764
7,776,020 8,460,556 7,662,994 7,808,591 7,956,954 8,108,136 8,262,191 8,419,172
445,355 695,504 527,956 543,795 560,109 576,912 594,219 612,046
895,786 1,198,022 947,441 975,864 1,005,140 1,035,294 1,066,353 1,098,344
2,404,228 2,486,061 2,337,340 2,407,460 2,479,684 2,554,075 2,630,697 2,709,618
3,050,351 4,127,385 4,163,701 3,780,479 3,780,479 3,780,479 3,780,479 3,780,479
1,665,075 1,692,804 1,756,301 1,704,727 1,704,727 1,704,727 1,704,727 1,704,727
172,301 180,485 188,235 193,882 199,699 205,689 211,860 218,216
1,225,748 -
586,951 865,448 917,775 790,058 813,760 838,173 863,318 889,217
16,996,067 20,932,013 18,501,743 18,204,856 18,500,551 18,803,485 19,113,843 19,431,818
426,655 (661,834) (403,306) 237,238 (419,698) (224,747) (22,285) 187,945
45,119 95,227 53,168 64,505 66,440 68,433 70,486 72,601
45,119 95,227 53,168 64,505 66,440 68,433 70,486 72,601
381,536 (757,061) (456,474) 172,733 (486,138) (293,180) (92,771) 115,345
(1,350,890) 1,748,153 968,674 580,659 753,392 267,255 (25,926) (118,697)
2,717,507 (22,418) 68,459
1,748,153 968,674 580,659 753,392 267,255 (25,926) (118,697) (3,352)

1. Per AIER Projections of Fall Enrollment, a 1.9% projected enroliment increase and corresponding tution increase.

A WONDN

. No anticipated increase in tuition and fees, couse fees subject to change.
. 3% increase in GovGuam Apropriations from the General Fund, MDF is not expected to increas
. Estimated 3% increase in Federal Grants and Restricted funds, expenditure increase will be in line with revenue increase.
. Building 100 will finish construction in January 2018.



Guam Community College
Forecast vs Actual Statement of Changes in Fund Balance
Non-Appropriated Funds

Actual Forecast Forecast Forecast Forecast Forecast
2016 2017 2018 2019 2020 2021
Revenues:
Tuition and Fees $ 7,283,247 $ 7,421,629 $ 7,562,640 $ 7,706,330 $ 7,852,750 $ 8,001,952
Federal Grants and Contracts - 100,000 100,000 100,000 100,000 100,000

Government of Guam appropriations:

Government of Guam Grants and Contracts/Agency - - - - -
Sales and Services of Auxiliary Enterprises 1,626,445 1,657,347 1,688,837 1,720,925 1,753,623 1,786,941
Sales and Services of Educational Departments

Special Projects Revenue - - - - - -
Other Sources 838,281 904,127 931,251 959,188 987,964 1,017,603

Total Revenues 9,747,973 10,083,103 10,282,728 10,486,443 10,694,337 10,906,497

Expenditures and Mandatory Transfers:
Education and General

Instruction 3,138,221 3,295,132 3,459,889 3,632,883 3,814,527 4,005,254
Special Projects/Planning 159,509 167,484 175,859 184,652 193,884 203,578
Academic Support 318,277 334,191 350,900 368,445 386,868 406,211
Student Services 217,541 228,418 239,839 251,831 264,422 277,644
Institutional Support 799,493 839,468 881,441 925,513 971,789 1,020,378
Operation and Maintenance of Plant 37,185 39,974 42,972 46,195 49,659 53,384
Scholarship and Fellowship 7,360 7,581 7,808 8,042 8,284 8,532
Interest 190,640 188,760 184,123 179,305 174,299 169,098
Bad Debt/Loss on Disposal 153,407 100,000 100,000 100,000 100,000 100,000

Depreciation Expense
Retiree healthcare costs

Total Operating Expenditures 5,021,633 5,201,008 5,442,831 5,696,866 5,963,732 6,244,079
Operating Surplus (Loss) 4,726,340 4,882,096 4,839,897 4,789,577 4,730,604 4,662,418
Nonoperatiing expenditures:
Auxiliary enterprises 1,053,675 1,106,359 1,161,677 1,219,761 1,280,749 1,344,786
Net nonoperating expenditures 1,053,675 1,106,359 1,161,677 1,219,761 1,280,749 1,344,786
Net Increase (Decrease in Fund Balance) 3,672,665 3,775,737 3,678,220 3,569,816 3,449,856 3,317,632
Beginning Fund Balance (11,378,127) (7,891,814) (4,116,077) (437,857) 3,131,959 6,581,815
Transfers Among Funds In (Out) (186,352)

Transfers From Agency Funds
Adjustments to Fund Balance
Ending Fund Balance (7,891,814) (4,116,077) (437,857) 3,131,959 6,581,815 9,899,447

Assumption

1. Per AIER Projections of Fall Enrollment, a 1.9% prc
. No anticipated increase in tuition and fees, couse fe
. 3% increase in GovGuam Apropriations from the Gt
. Estimated 3% increase in Federal Grants and Restr
. Building 100 will finish construction in January 2018
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MESSAGE FROM
THE PRESIDENT

Hafa Adai,

As the leader in career and technical workforce
development on Guam and in the region, Guam Community
College is enthusiastic about the opportunities the next six
years will bring to our island. The economy is experiencing
steady growth, due in part to an increased tourism market from
Russia and other Asian countries, to advancements in
sustainable industries, and to the delay of the military buildup
until early in the next decade. Now is the time to focus on the
education and skills development our people will need to be
competitive players in the workforce.

Toward that effort, on behalf of the Board of Trustees, the Faculty Senate and the respective committees that provided
input and review, | am proud to present GCC'’s Institutional Strategic Master Plan for 2014-2020. This, our second ISMP,
reflects the enthusiasm the institution has for the future of Guam’s workforce, and builds on the advancements made since
our first ISMP was launched in 2009.

Because technology has enabled Guam to become a more international destination in recent years, our ISMP 2014-2020
will allow GCC to concentrate on a more global approach to workforce development. The College plans to enhance its cur-
riculum with student-centered learning that facilitates more degree and certificate completion. GCC will continue to partner
with local business for training opportunities, and will also form international partnerships that will enable our students to
experience job training on a much broader level. The College will also promote its brand locally and internationally through
traditional, web and social media marketing efforts.

Having experienced a nearly 20 percent surge in student population since the implementation of the first ISMP, GCC has,
with its ISMP 2014-2020, established initiatives to further upgrade the physical campus and plan for even more growth. The
updated Physical Master Plan will allow us to monitor student population and program expansion, and to make facility
adjustments where needed.

All of these efforts are being made for the benefit of stakeholders with current and potential investments in Guam Com-
munity College: our students, Guam’s employers, and the community-at-large. We exist to provide our students with the
highest quality education and job training possible, which in turn will provide their employers with an educated, highly skilled
workforce. The ultimate goal of our efforts, outlined in the initiatives provided in our ISMP 2014-2020, is to elevate the quality
of life for residents of Guam and the region through sustainable, progressive employment opportunities.

Senseramente, VISION:
Guam Community College will be the premier educational institution for providing globally
() M recognized educational and workforce development programs.
Mary A.Y. Okada, Ed.D. MISSION:

Guam Community College is a leader in career and technical workforce development, providing the

President
highest quality, student-centered education and job training for Micronesia.

Sinangan Mision (Chamorro translation):

Guiya i Kulehon Kumunidat Guahan, i mas takhilo’ mamanaguen fina’che’cho’ yan i teknikat na
kinahulo’ i manfafache’cho’ ya u na’ guaguaha nu i manakhilo’ yan manmaolek na tiningo’ ni

i manmafananagui yan i fina’na’guen cho’cho’ gi iya Maikronesiha.

ISMP 2014 - 2020 | Page 3
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CORE
VALUES

GCC's strength and success
are driven by the following
values:

Diversity:
1 We value an engaged, inclusive culture that embraces diverse points of view
and collaboration to accomplish the College’s common goals.

Accountability:
2 We value a culture of institutional and individual responsibility, transparency, and
continuous assessment and improvement.

Service:

3 We support and recognize service at all levels of the College. We strive to
contribute to the benefit of the College, students, community, and our
neighboring islands within Micronesia.

Integrity:
4 We hold high standards of character and integrity as the foundation upon
which the College is created.

Learning-Centered:

5 We foster intellectual flexibility, knowledge, and skills by integrating teaching,
assessment, and learning to promote continuous improvement of our programs
and services to support our scholarly community.

Student-Focused:

6 We are committed to education, inquiry and service in order to meet our students’
ever growing and changing needs. We promote lifelong learning, civic and
social responsibility, leadership, and career growth.

ISMP 2014 - 2020 | Page 4
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GOALS

At Guam Community College, the following four goals will direct our critical steps in
achieving overall excellence in career and technical workforce development for the years

2014 through 2020:

Goal 1 - Retention and Completion

Strengthen and improve curriculum and educational delivery to provide a student-centered
educational experience that fosters retention and completion to prepare our students for
engagement in a global workforce.

Goal 2 - Conducive Learning Environment

Transform the campus into a facility conducive for learning and teaching with a genuine sense
of family spirit and dialogue among employees who are committed to student access and student

success.
Goal 3 - Improvement and Accountability

Enhance the existing integrated planning, review, and evaluation processes that provide for the
allocation of resources based on assessment results and college-wide priorities, in order to boost

improvement and accountability.

Goal 4 - Visibility and Engagement

Promote the Guam Community College brand to achieve regional, national, and international
recognition.

ISMP 2014 - 2020 | Page 5
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GOAL 1

Strengthen and improve curriculum and educational delivery to provide a student-
centered educational experience that fosters retention and completion to prepare our
students for engagement in a global workforce.

There has been increasing emphasis in recent years on moving away from traditional teaching toward
student-centered learning. The student-centered model of teaching requires that instructors see each
learner as distinct and unique. This means recognizing that learners in any classroom learn at
different rates with different styles, different abilities and talents. Learning is a constructive process
that is relevant and meaningful to the learner and connected to the learner’s prior experience and
knowledge.

Learning relies upon how well teachers and students interact personally. A teacher’s recognition of
student identities and a student’s recognition of a teacher’s leadership in learning are both needed for
effective learning. Building upon the reciprocal recognition of students and teachers as partners

in a shared venture, students come to learn how teaching can be done effectively in various ways,
and teachers come to understand how learning variously occurs. To achieve the goal of providing

a student-centered educational experience that fosters retention and success, two specific

initiatives are included in the ISMP.
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GOAL 1 - RETENTION AND COMPLETION

INITIATIVE

Incorporate the student-centered
learning model into the curriculum and the classroom:

The student-centered learning curriculum must be designed to focus on the students’

needs, abilities, interests, and learning styles, placing the teacher as a facilitator of learning.
Student-centered learning allows students to actively participate in discovery learning processes
from an autonomous point of view and engage in hands-on problem solving where they can
draw their own conclusion, or develop their own learning based on self-direction. Creating a
student-centered classroom environment is not considered an easy task. Studies reveal that
one of the most complex factors in a student-centered classroom is that of maintaining balance.
Student-centered teaching methods shift the focus of activity from the teacher to the learner.
These methods include active learning, in which students solve problems, answer questions,
formulate questions of their own, discuss, debate, or brainstorm during class; cooperative
learning, in which students work in teams on problems and projects under conditions that
assure both positive interdependence and individual accountability; and inductive teaching and
learning, in which students are first presented with challenges (questions or problems) and learn
the course material in the context of addressing the challenges. The success in teaching
depends on the student’s desire to learn. Faculty need to present subject matter content in
meaningful contexts that can integrate critical thinking, problem-solving, discovery, definition of
tasks and accomplishment of those tasks.

INITIATIVE 2

Strengthen the professional development support for faculty to effectively
implement the student-centered teaching method:

Scholars and researchers continuously perform research on how to enhance and improve
student success. Educational delivery methods and models (including distance learning) are
constantly being studied for effectiveness and efficiency. As instructional delivery methods and
models are proven to be effective, they are disseminated to the teachers for implementation

in the classroom. Effective implementation of these methods and models cannot be achieved
unless intensive training is provided and made available to the teachers. Faculty must be pro-
vided the opportunity to attend workshops and conferences on student-centered learning and
teaching. Equally important to training is support. Support is vital in the areas of technology and
logistics. The enhancement of academic programs, quality, and outcomes is dependent upon
state-of-the-art technology and environmentally safe and comfortable classrooms.

Faculty must possess a deep understanding of the developmental characteristics of their
students as well as understand how students learn to be effective partners in the learning
process. A student-centered teacher is trained to design learning experiences that explicitly link
essential concepts and skills to students’ current understanding and natural curiosity about the
topics being presented. The student-centered teacher helps students discover the power of their
own minds to work in their own ways to achieve success.
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GOAL 2

Transform the campus into a facility conducive for learning and teaching with a
genuine sense of family spirit and dialogue among employees who are committed to
student access and student success.

Transforming our campus into a facility conducive for learning and teaching and fostering a sense of
family oriented employees committed to student access and success is dependent upon a well-
developed facilities master plan. The master plan should contain building construction and renovation
plans, as well as facilities improvements anticipated to meet the long-term needs of the College. The
plan should be focused on the establishment and maintenance of an environment that is clean,
attractive, safe, conducive to heightened learning, in keeping with ADA requirements, and supportive
of the social and developmental needs of the student body.

Equally important to a well-developed facilities master plan for student access and success is a
well-developed technology master plan. The technology master plan should be developed to
promote and support the efficient and effective application of computer technology to enhance
the administrative operations and delivery of educational programs at the College. The master
plan should include support for computing equipment, software, information, and training and
support for the technical expertise to carry forward the mission of the College.

To achieve the goal of transforming our campus into a facility conducive for learning and teaching,
two specific initiatives are included in the ISMP:

ISMP 2014 - 2020 | Page 8



Goal 2 - Conducive Learning Environment

INITIATIVE

Enhance and monitor the College’s facilities master plan to keep pace with
institutional growth and educational projections and priorities:

The College needs to envision the facilities needs of the future to accommodate educational
projections and priorities. The College must ensure that facilities are in adequate condition and
capacity to accommodate current programs and distribution of class offerings. The maintenance
of sufficient classrooms to meet scheduling needs and evening programs plays a critical part in
providing our students with a comfortable environment that is conducive to learning.

INITIATIVE 72

Strengthen the participatory governance process to ensure that all stakeholders
understand their role in collaborative governance:

The College’s participatory governance process serves as an important element in carrying out
the goals and initiatives of the College’s mission. The process emphasizes the broad
participation of employees at all levels (i.e., administrators, faculty and staff) and students to
make meaningful contributions to the planning and decision-making processes, and seeks to
broaden the range of people who have access to such opportunities. The participatory
governance process serves as a catalyst to generate enthusiasm for employees to be commit-
ted to providing students with access and success in accomplishing their educational goals.
The employees of the College must understand their role in participatory governance in order to
achieve the spirit of cooperation, collaboration, and collegiality to promote the vision, mission,
and values of the College. The collaborative and effective methods of planning,
implementation, and evaluation through the participatory governance process will exemplify
the College’s commitment to student learning and achievement, continuous improvement and
institutional excellence.
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GOAL 3

Enhance the existing integrated planning, review, and evaluation processes that
provide for the allocation of resources based on assessment results and college-wide
priorities in order to boost improvement and accountability:

e B

The College needs to enhance and strengthen its existing integrated planning, review, and

evaluation processes in order to evaluate resource allocation and determine appropriate adjustments.
One approach of integrating planning, review, and evaluation of resource allocation is through the
development of a financial/resource allocation master plan or review of an existing master plan. The
master plan should advance the fundamental objectives of the institution’s strategic master plan.

The master plan should also be aligned with institutional priorities and be able to reallocate resources
to those programs and activities that most closely match the priorities of promoting excellence and
efficiency at all levels and place focus on the quality of the educational programs and services

the College provides. To integrate planning, review, and evaluation of the College’s reallocation
processes, two specific initiatives are included in the ISMP:
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Goal 3 - Improvement and Accountability

INITIATIVE

Update the College’s existing institutional financial/resource allocation master plan
to align with the new Institutional Strategic Master Plan vision, mission,
and goals:

The realization of the College’s new vision, mission, and goals is dependent upon a
carefully crafted and executed plan to maximize the use of available resources and increase
administrative efficiency throughout all of the College’s operations. Through successful
resource allocation and increased administrative efficiency, the College will become an agile
and responsive organization. In updating the financial/resource master plan, state-of-the-
art information technology must be utilized to ensure that institutional data is accurate and
available for effective planning and decision-making processes.

INITIATIVE 2

Utilize the institution’s assessment system and program review to evaluate the
effectiveness of the College’s resource allocation process:

To evaluate the effectiveness of the College’s resource allocation process, it must review and
evaluate the degree to which resources are being allocated in a transparent and cost-effective
manner. Evaluation and review must relate to each department’s/unit’s progress in meeting the
institution’s mission and goals. The program review process has been proven to be a valuable
tool to evaluate the effectiveness of programs and services and to insure that the College keeps
quality improvement at the forefront of college activities. Program review and unit assessment
must be utilized as the key tools in evaluating the effectiveness of the College’s resource
allocation process. The program review and institutional assessment processes serve as the
foundation upon which departments/units develop a platform to advocate for their needs in
achieving educational excellence. Program review and assessment provide the product for
data-driven information for college-wide decision-making and resource allocation.
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GOAL 4

Promote the Guam Community College brand to achieve regional, national, and
international recognition:

[N

Within the next six years GCC needs to expand its horizons to be internationally and globally
recognized as a premier higher education institution that provides quality and proven educational
and workforce development programs. The College needs to invest in improving and expanding its
mode of educational delivery and provide access not only on the local and regional level but also, in
the immediate future, on the international level as well. In order to achieve this monumental goal, two
specific initiatives are included in the ISMP:
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Goal 4 - Visibility and Engagement

INITIATIVE

Market and highlight the GCC brand:

Re-launch a strengthened branding campaign to provide awareness of the educational and
workforce development programs offered at the College. Develop a marketing video
showcasing the College’s facilities, real time classroom action, student testimonials,
technology-equipped classrooms and state-of-the-art student center and learning resource
center. GCC’s competitive tuition and fees as part of a two-plus-two formula for those wanting to
continue their post-secondary education should also be highlighted.

INITIATIVE 2

Promote internationalizing our campus:

The quest of internationalizing our campus begins right here at GCC. GCC is a diverse campus
community with faculty, administrators, staff, and students coming from different ethnic back-
grounds of the neighboring islands of Micronesia, and the countries of the Philippines, Korea,
China, Japan, and the Chamorro people of Guam and the Northern Marianas. Internationalizing
our campus begins with implementing the following tenets and perspectives:

1. When we internationalize our campus, we learn, support, and build on the existing languages,
cultures, and histories of Guam’s diverse peoples;

2. When we internationalize our campus, we develop, inspire, and instill respect and honor for
various cultures among our students, faculty and other constituents;

3. When we internationalize our campus, we construct viable and robust educational and
economic regional and international partnerships; and

4. When we internationalize our campus, we fortify the college’s role as a gateway to and bridge
between Asia, the Pacific, the Americas, and the world.

Because of our diverse campus community, the College should set aside a day to honor and
celebrate diversity. The College should research and write the history of GCC from its humble
origin as the Guam Trade School in the 1950s to its transformation to a successful community
college.

These initiatives are intended to improve awareness of GCC on both the national and
international levels. They also serve as a strategy to increase enrollment and revenue
generating opportunities and reduce financial dependence on the Government of Guam. GCC
needs to pursue a variety of ways to improve and strengthen its revenue generating
opportunities, including aggressive grant-writing and pursuit of endowment programs for the
College. For all these initiatives, specific performance metrics are to be established to measure
success in improving local, regional and international awareness of the “GCC brand.”
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Mailing Address
P.O. Box 23069 GMF
Barrigada, Guam

Admissions & Registration
Tel: 671.735.5531/4
Fax: 671.735.0540

Scholarships & Financial Aid
671.735.5544

Accredited by the Accrediting Commission
for Community & Junior Colleges,Western
Association of Schools & Colleges

Degrees Offered:

Associate of Science
Associate of Arts
Certificate

Diploma

Created by:
Ma. Luisa Joy Castro
GCC Visual Communications Student

Created by the Community College Act of

1977, Guam Community College offers associate
degrees, certificates and industry certification in
more than 50 fields of study. GCC offers an

apprenticeship program in partnership with over
100 island employers. The College also offers
Adult Basic Education, an Adult High School
Diploma Program, GED® testing and preparation,
and English as a Second Language courses.

Guam Community College is located
in the village of Mangilao.

Website: www.guamcc.edu
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GCC VISION:

Guam Community College will be the premier educational institution for providing
globally recognized educational and workforce development programs.

2015 GCC CAMPUS

NORTHI

Steady progress has been made in the
development of the GCC Campus. Since
2010, the Campus has seen the construction
of Buildings 5000 (Student Center) and 6000
(Foundation Building) as well as the completion
of Building E Phase 1 (Building 200 Renovation).
Capital Improvement Projects have been
executed including Fire Alarm upgrades,
building A/C replacement, Campus Painting,
and the procurement of a campus wide access
control system.

Sustainability remains a high priority for the
GCC campus. Sustainable programs have
been implemented throughout the campus,
and this is furthered by the design of campus
buildings to achieve LEED certification. The
Learning Resource Center and Building E are
LEED Gold Certified. The Foundation Building
achieved LEED Silver. Designs for the Building
138 = 100 Renovation, the Forensic DNA Lab, and the
Building 300 : - P —— Wellness Center are targeting LEED Silver under
' LEED Version 3. The deisgn for the Building 300
Renovation is targeting LEED Silver under LEED
version 4. LEED O&M Certification is also being
considered for existing campus buildings.

This update includes relevant data from the
2010-2015 Master Plan in Appendix B.



The 6.9-acre property north of
the GCC campus is intended
to be used for the GCC Annex
development.
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NEW PLANNING FACTORS

Three new planning factors are part of the 2015-
2020 Master Plan, including the:

!-

1. GCC Annex
2. Building 300
3. New Ponding Basin

The Annex is infended to be developed on the
property just north of the campus. The initialintent
ofthe Annexisto provide newinstructionalspace
for the Automotive and HVAC programs with a
component for Photovoltaic System Technology
and Electronics. The Annex is also infended to
increase the student services available at the
Building 5000 Student Center. Relocation of the
Automotive and HVAC programs would then
allow Buildings 500 and 600 to house the Federal
Grant Programs currently located in Building
5000. Financial Aid and the Cashier would be
moved to Building 5000.

The Building 300 Renovation scope is modified
to meet the campus need for additional
mulfipurpose space. Rather than a 2-story
renovation similar o Building E Phase 1 (Building
200), Building 300 will instead be designed as a
1-story structure flexible meeting space that can
be subdivided into smaller instructional spaces,
similar fo the current MPA.

A new ponding basin will be constructed in the
property to the west of the existing Forensic
Laboratory Building. This site was previously
intended for a parking structure, but a more
optimal site is being pursued at the existing firing
range.
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Unduplicated Spring Enrollment: Nine
Year Trend
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CAMPUS PLANNING FACTORS

Dividable classroom space at
Building E. New classrooms
are sized to accommodate
30-students.

Fall

Overall Enrollment (20035 to 2014) ENROLLMENT
Quarterly Period 2005- | 2006- | 2007- | 2008- | 2009- | 2010- | 2011- | 2012- | 2013- GCC's postsecondary enrollment has remained
(based on Fiscal Year) | 2006 | 2007 | 2008 | 2009 | 2010 | 2011 | 2012 | 2013 | 2014 steady at roughly 2,500 students from Fall
- 2011 through Spring 2015. The postsecondary
¥ Q“ahc'm (October — 1766 | 1932 | 2074 | 2400 | 2668 | 2416 | 2776 | 3347 | 3023 enrollment did notfice a nearly 6% spike
Dacembzer) from Fall 2012 to Fall 2013. The trend of lower
2™ Quarter (January — spring enrollment was constant from 2011 to
March) Sl 1692 [ 2209 I 3221 (R 2540 IR 2015. Adult Education Continuing Education
2 Ounrt P enrollment has remained steady. Projecting
— e 2554 | 2033 | 2080 | 2527 | 2054 | 2735 | 4147 | 2912 | 3503 the campus growth in the range of 3-7% each
year is reasonable considering the enrollment
th - 7 )
;Quar::{lulr 2804 | 2230 | 2711 | 2441 | 2631 | 2551 | 2620 | 2082 | 3246 pattern and commencement of the island’s
ptember) military buildup.
GRAND TOTAL 9028 | 7827 | 10414 10677 | 11050 | 10923 | 13834 | 11770 | 12387
Enrollment in Continuing Education (CE) Activities (2005 to 2014)

CONTINUING 2005- | 2006~ | 2007- | 2008- | 2009- | 2010- | 2011- | 2012- | 2013-
EDUCATION 2006 | 2007 | 2008 A 2009 | 2010 | 2011 | 2012 | 2013 | 2014
Postsecondary credit

frerings 1896 | 505 | 2074 | 1242 | 1816 | 1361 | 1144 | 838 | 1162
:L“;L'If;"’“""""“‘“ 6500 | 6835 | 3549 | ovs6 | 8396 | 9192 | 12367 | 10495 | 10013
Graduate Credit
offerings™ 632 | 244 | 2080 | 217 | 130 16 7 12 0
Prometric, HOST &
Pan Testing (Online) 0 243 | 2711 | 152 | 708 | 354 | 316 | 425 | 312
GRAND TOTAL 9028 | 7827 10414 10677 | 11050 | 10923 | 13834 | 11770 | 12387

SOURCE: Board Of Trustoes Quarterly Reports, Contmuing Education and Woeskforce Development Offsce, and GOC Fact Book -Volumes 1,2, 3. 4,
5.6 7T&8



The approach to the Learn-
ing Resource Center from the
northern edge of the Main
Quad.
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POSTSECONDARY ENROLLMENT Postsecondary: Unduplicated Enroliment by Program
Associnte of Arts Fall | Fall | Fall | Fall | Fall | Fall Fall | Fall | Fall Fall | Wall | Fall Fall | Fall Fall Fall Fall Fall
Pos‘l’secondory enro”menf hos increcsed for EEI'!! PH'IEHI'I‘I 206 | 2007 | 2008 | 2009 | 2000 | 2011 | 2002 | 2013 | 2014 Certificate |HI‘JI'I 2006 | 2007 | 2008 | 2009 | 20010 | 2011 | 2012 | 2043 | 2014
) AA in Culinary Arts 16 36 37 77 a2 97 118 | 103 107 | CERT in Accounting™ 9 4 2 2 1 - - - -
neor]y all of the Colleg§ BERIEEIEnS. Growth e 47 | 87 | 92 | 116 | 127 | 143 | 155 | 198 | 222 | CERT in Automolive Service Technology 3 w151 2] 2] 2] 6 9
has increased at a particularly faster rate for [AAinnterdisciplimry Arts and 2 | 76 | 107 | 137 | 145 | 152 | 198 | 206 | 1og | CERTin Automotive Tech TRE 3 3 1 1 : _ :
Automotive Service Technology and Computer | Sciences* - CERT in Computer Aided Design & Drafting® | - | - - - 2 2 1 2 0
T CERT in Construction Technology 0o 11 [1] 5 18 2 26 2% 37
than six fimes greater than the 2006 enrollment. [Associate of Science Fall | Fall | Fall | Fall | Fall | Fall | Fall | Fall | Fall | CERT in Cosmel % 19 [ 17 [ 33 | @ 35 [ 15 3 5
The programs with highest enrollment remain  |Pegree Program 2006 | 2007 | 2008 | 2009 § 2010 | 2011 | 2012 | 2013 | 2014 | CERT jn Criminal Justice 3 | 21 | 4 | 15 | 17 | 24 | 17 | 17 | 15
Medical Assisting, Criminal Justice, and Early [ASinAccounting 54 | 79 | 66 | 86 | 69 | 114 | 106 | 137 | 113 | CERT in Early Childhood Education S a4 | a9 a9 9 44
ChlldhOOd EdUCOTIOﬁ AS in Aulomolive Elr'\-l:l‘ Techmnology 11 21 31 56 72 B 30 a3 75 CERT in Education 4 | 5 2 3 5 2 7 2 [
: AS in Automotive Tt:l'l‘ - 26 16 11 3 1 = = - -. CERT in Energen:}'h'lawment’ = I 0 0 ] 2 1 1 ¥ 2
A% in Civil Enginecring Technology - - - - - - 0 1] 1] CERT in Family Services® N B} i B - 3 10
AS in Computer Networking 8 15 21 33 4i 35 36 il ) CERT in Iire Science 1 | 0 0 1 27 3 il 4 5
AS in Computer Science J8 | 71 | 80 ) 92 | 96 | M0 | 92 | 92 | 77 | CERT in Medical Assisting 17 | 21 | 24 | 34 | 30 | 21 | 18 | 31 | 28
AS in Criminal Justice ] 5] 56 143 1659 237 223 225 230 CERT in Mm.l‘l—lraw Truck Diesel Tech™ - I - - 0 0 0 0 il 1
AS in Early Childhood Education 57 [E 99 | 112 | e | 127 | 1o | 16 | 1235 | SERTin Office Technology s | 4 4 3 2 ] F] 2 B
AS in Electronics Networking® 4 ] 4] 1 - - - - - - | CERT in Practical Nursing 37 | 24 | 36 | 42 | 37 | 23 | 21 | = | 24
ig :" %:L"E“.‘r Mmﬂ;;mﬂ" — - 0 0 2 ]1:1 15"3 :’2 1?1] : CERT in Pre-Nursing™ 0 | o i ¥a | 145 | 153 | 196 | 44 | I3
n Beverage Manageme = - - = - : CERT in Language Interpreting™ 0 1 3 1 1 - - -
AS in Hospitality Industry Mgmt® 5L | 53 ] 58 | 60 - - - - - | CERTin bS‘luE;r\-'kinn & Munagtn:..ri 1 II 3 7 7 2 2 4 [ 5
AN in Hotel Ow.raiilm;& Mana[ememj - - - - 14 16 26 36 27 CERT in Surveying Tenhmlngy“ - I - - 0 0 1 0 0 0
i: :: h"‘;:'l:';&u”im T e ;“‘] CERT in Systems Technology™ 2 | 10| 6 3 - . : - :
AS in Medical Assisting o4 1E 13 102 07 101 o8 36 233 Certificate Grand Total 128 | 147 179 268 | 378 | 35 | M1 179 168
AS in OfTice Technology 23 31 23 30 33 29 19 30 25
AS in Pre-Architectural Drafling” z = - z 7 15 | 23 | 31 | 26
A% in Sign Language Interpreting 1 0 - - - - - - -
AS in Supervision & Management 27 43 43 59 76 84 81 75 B2
AS in Surveving Technology™ : - : : 3 4 3 2 3
AS in Tourism & Travel Mgmt™ . . - - 58 | a2 | a0 | 73 | 66
AS in Visual Communications 19 26 43 48 48 61 65 o3 96
Associate of Science Grand Total 230 644 T 851 970 | 1135 | 1125 | 1357 | 1315
*Inchsdes dupleated student eorallment seross the nine-yenr tmefrmime
Fact Book da




Adult Education: Enroliment and Completion by Program Year and Program

Adult Basic Education (ABE): Nine-Year Trend

CAMPUS PLANNING FACTORS

ABE PY PY PY PY PY PY PY PY PY Total
2006 | 2007 | 2008 | 2009 | 2010 | 2011 | 2012 | 2013 | 2014
ENROLLED® 604 5493 724 382 267 440 325 588 392 4325
COMPLETERS | 235 7 204 128 79 197 20 216 126 | 1536
Adult Secondary Education (ASE): Nine-Year Trend
PY PY PY PY PY PY PY PY PY
&5 2006 | 2007 | 2008 | 2000 | 2010 | 2011 | 2012 | 2013 | 2014 | "%
ENROLLED* 327 365 306 166 22 £ 34 51 73 1380
COMPLETERS | 111 145 110 5 12 20 16 20 56 495
English as a Second Language (ESL): Nine-Year Trend
ESL PY PY PY PY PY PY PY PY PY Total
2006 | 2007 | 2008 | 2000 | 2010 | 2011 | 2012 | 2013 | 2014 | '°
ENROLLED® 182 121 124 a4 41 100 78 foh | 59 381
COMPLETERS | 92 64 73 21 20 63 40 45 39 463

Adult Edueation Completerss”

Fact Book data & tables coutesry of GCC.

View of the Student Center
Plaza from the north edge of
the Main Quad.

Secondary: 5Y 2014-2015 Total Population in GCC Programs

Automotive
(Collision Repair &
Refinishing
Technology)

3%

Automotive

Service
Technology
13%
Construction
Trades —
Construction AutoCAD
'T'n'ull'!i - 304,
Carpentry
10%%
Visual Electronics Ii:""l}'
Communications Technology _._._H__Chlldhi.‘rud
204 139 Education
4%

Pr_ogrun GWHS | JFKHS | OHS SHS | 55HS | THS5* | Grand Total
Allied Health 98 55 - 57 g7 - 297
Automotive Service Technology 59 51 55 87 50 41 343
Automotive {Collision Repair &

Refinishing Technology) 60 - - 23 - - 83
Construction Trades — AutoCAD 42 - . - - 42
Construction Trades — Carpentry 44 51 57 41%* i) - 253
Early Childhood Education™ 93 93
Electronics Technology 79 45 81 47 63 - 321
Marketing 61 &0 ] a7 B4 - 331
Tourism {Lodging Management) 66 ] b6 33+ 76 52 361
Tourism {ProStart-Culinary) 75 76 64+ 87 57 - 359
Visual Communications 53 - - - = 5 53
Grand Totals:» 730 406 402 422 483 93 2536

= Mo poram for AY14-15

The high school students educated on the GCC
campus are primarily from George Washington
High School (GWHS). At 730 enrollees, GWHS
students are the largest population of the
College’s secondary education programs.
Allied Health, Early Childhood Education, and
Electronics Technology are the programs with
the highest secondary student enrollment. As
the College grows, consideration for relocating
the secondary classes back to GWHS may
be necessary in order to accommodate the
growth of the postsecondary, adult education,
and continuing education programs.



£ e A rendering of a proposed

' classroom space at Building E
Phase 2 (Building 100 Reno-
vation).
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ENROLLMENT 2014 - 2015
CLASSROOM DEMAND Post Secondary Envolment | 2563
At Education 168
) . - Continung Ed (30 Cusrter) | 3500
The year 2018 is projected as a critical year for Facully (Ul Time) 115
. ) Faculty (Adjunet) 79
the GCC physical campus if enrollment growth acimin & Statf (Full Time] ' 138 ' ' '
is steady. Based on the Spring 2015 schedule, i e 2 P s s s T saelPROPOSED B e L T
93-percent of the classes occur Monday | 3% 6w 6% B% 2011-2014
q o g Q 2 2 AT% L] A% 3% 2015
’rhrough Thursdoy. This distribution is a shift from Pust Secandary Enrolment (Full Time) [ 025 a10| 10| 154| 51
the previous scheduling where 76% of classes e L e =
occurred during those days. Maintaining a class ' J |
o o o 29% 29% o) 25%
distribution so that 80% of classes occur Monday Confinuing Educaion & Woarkloree Development 3500 875 &i5 &5 &7%
through Thursday can alleviate the need for S
additional classroom space during school years Mirimum Casaroom Court 1 &5 ] '
2016-2017. The year 2018 is the milestone at e e aB 2
which additional classroom space becomes C““Wmﬁnﬂm“m 9;;’: - .
necessary, which coincides with the anficipated 2016 68 59 70|
completion dates of Building E Phase 2 (Building - -
100 Renovation) and the Forensic DNA Lab. 2010] L -1 %
These two facilities will provide GCC with 13 Chassraom Davelapmant W AREA () NGTES
additional classrooms that will suffice for the ST A et T heet -_Rmniﬂ
projected classroom need through 2019. It must Bud B %
be acknowledged that the need for additional B 1 1] 5 g
specialized classrooms, such as shops/labs, may T . i ; d . d
affect the classroom need by 2018. T | 4 1 ] 2 3
. Tec':'mmogy Cerfes (1000} 8| F] 4 F| B
By the year 2020, there will be at least 100 Allied Heatn (3005) _ 14| 5 B
c q Foundation Buildng (G000) 5 5
classrooms developed not including the GCC Bicg E [200) 1 i) T 1
Annex. The development through 2020 will — e T
provide a net increase of 22 classrooms to ST - | il a ;
the current 78 classrooms. A total of 39 new i 50 ' 8l 5 s T TR ]
classrooms are planned, but these include MFA (B 400) 2 1 2
| Bl 7

the replacement of 17 existing classrooms. The
Annex increases the number of classrooms to
121 total.

Building F - Bicig 500
Buikging F - Bigq 600

A8 clessrooms laken up by Grant Programs

Building G - Bidg $00

AMMEX,

100 TOTAL CLASSROOMS BY 2020

HYAC, ELECTRONICS, & BV
ALITOMOTIVE

Ending 3

Busding 4

_ﬁmmmm
I -

121 POTENTIALLY WITH ANNER DEVELOPMENT
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Buildings 500 and 600 house
programs that are intended
for relocation to new facilities
constructed with the GCC
Annex Development

________

GCC ANNEX

The GCC Annex plays a significant role for the
College’s physical campus development. The
Annex is infended to house the Automotive and
HVAC Programs currently situated in Buildings
500 & 600. GCC's photovoltaic and electronics
programs are also intended to be housed at
the Annex. Initial plans for the Annex include
the development of two buildings for these
programs and additional campus parking. Two
other buildings can potentially be developed
on the site. A walking path is also intended with
the Annex development.

The Annex work establishes the scope that is
necessary for the development of Phases 2-4.
The Annex occurs in Phase 2A as these facilities
should be in place prior to the consfruction
work for Buildings F & G (Buildings 500, 600, and
900) and in close proximity to the planning work
for Parking Structures 1 and 2. Adjustment of
the parking structure program is needed if the
Annex is not executed. They would need to
be designed to accommodate the programs
housed in Buildings 500, 600, and 200. The results
of this are parking structures that exceed the
desired 3-stories. The Annex development is
important to limiting the height of the parking
stfructures so that they do not physically
overwhelm the campus and to mitigate the
potentially high cost of underground parking.



A view of the northwest edge
of the Main Quad. Proposed
open space improvements
include the development

of Founder’s Square and

replacement of the existing
campus covered walkways.

CAMPUS PLANNING FACTORS

FOUNDER'S S!E
The develop of Founder's Square has

multiple intentions. The Square is intfended to be
a focal point of the Main Quad because of its
location at the juncture of the Quad and the
circulation paths from the main entrances of the
campus. This location is also ideal for potential
donorrecognition opportunities. FounderSquare
is also infended to address the art requirement
for public facilities, which establishes that 1%
of the cost of new construction be designated
for the incorporation of artwork into the facility.
Founder’'s Square and the Main Quad are
infended as an outdoor gallery for the majority
of artwork required for the College’'s new
constfruction projects starting with Building E.
Based on the initial construction cost for Building
E Phase 1 (Bldg 200 Renovation) is $47,700 is the
required cost of incorporating artwor




Accessible parking provisions
need to be considered

with the new parking
development together

with accommodations for
carpooling, electric vehicles, 2=
and parking fees.

CAMPUS PLANNING FACTORS

PARKING DEMAND

The need for additional parking is critical based
onthecurrentclassschedulingtrend.The campus
is at the threshold for the local zoning code’s
minimum parking requirements. Approximately
689 parking spaces are required based on the
Fall 2014-2015 enrollment and the weekly class
distribution. The current campus can meet this
parking demand, but it requires the utilization
of overflow parking in unpaved parking areas
along Corten Torres Street and other areas
around the campus. Additional parking will be
needed by 2017 maintaining a maximum of 80%
of classes scheduled Monday-Thursday. The
additional parking will be needed sooner if the
current class scheduling trend continues. The
parking requirements for Continuing Education
and Workforce Development assume 90% of
classes are held on campus and scheduled
equally throughout the week. The parking
demand does not include an absentee factor.

It is also important to consider that GCC's
sustainability goals will factor into the amount
of campus parking. Sustainable practices are
focused on the increased use of alternative
energy vehicles and low-emitting vehicles along
with increased use of public transportation and

2015 Parking Lot Capacity

LOtA:_45 i shared vehicle. For example, LEED certification
Lot B = 25 cars . o .

Lot C = 120 cars typically rewards projects that designate 5% of
Lot E = 80 cars the required parking as carpool and vanpool
Lot F = 68 cars , , g ol parking. Increased sustainability essentially
Lot G = 73 cars ?* = " e o decreases the amount of parking available
Lot H = 30 cars et TR o ey for privately-owned vehicles that are not
Lot J = 54 cars environmentally-conscious.

Lot K =30 cars



Parking Lot A, located west
of Building B, will be modified
with the reintegration of
Sesame Street into the GCC
Campus.

PARKING DEVELOPMENT

Anticipating a high growth rate, the GCC
campus would require over 900 parking spaces.
The 2020 campus is planned to meet parking
requirements with modifications to existing
surface lots and the construction of parking
structures. Three multi-story parking structures are
planned, and the desired height is a maximum
of 3-stories. Where the parking structures exceed
3-stories, underground parking levels willbe used.
Surface Parking Lot capacities will typically be
reduced to provide more green space.

PARKING STRUCTURE

The development of parking structures presents
several opportunities for the GCC campus.
In addition to providing needed parking, the
stfructures should include additional flexible
space that can be used for offices and
classrooms. These spaces can be interim or
permanent assignments during the course of
the campus development. The general open
plan of parking structures can accommodate
uses such as shop spaces and even the Criminal
Justice program’s firing range and boat storage.
The parking structures essentially provide an

Lot A = 65 cars (SESAME STREET)
Lot C =40 cars

Lot E = 64 cars

Lot F = 22 cars (WELLNESS CENTER)
Lot G = 270 cars (ANNEX)

alternate plan for development should the Lot H = 16 cars
Annex work cease or stall. Lot J = 30 cars
Lot K =22 cars

PS1 =180 cars
PS2 = 180 cars (ALT. = 300 cars)
PS3 = 180 cars (ALT. = 300 cars)

Three important considerations for the parking
structures are:
1. Criminal Justice Components (Firing
Range; Boat Storage; Building E Phase 2
[Bldg 100]; Forensic Laboratories)
2. Buildings 500,600, & 900 Renovations
3. Building 2000 Renovation



The GCC Annex provides the
opportunity for at least 270
parking spaces, and is a key
element in the expansion of
the GCC Campus.
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Parking Structure 1 is infended to provide a

N | basement level firing range in addition to 180
I I parking spaces. Parking Structure 2 is intended
to provide interim classroom / office space
ANNEX PARKING WILL M , )
- LIMIT THE PARKING ! for Buildings 500, 600, and 900 in addition
I LEVELS REQUIRED AT 1 to 300 porking spaces. Porking Structure 3 is
I pPARKING STRUCTURES | intended to provide 300 parking spaces. The
1 2&3. | flexible programmable area intended with
I I all three parking structures is infended to be
used as interim locations for the Building 2000
- : ! Renovation.
{ 0O |;,‘1. il _:_-‘_1_‘__ L‘-.-.-------‘ | oo gy |
ASAABA UM <AR. - rEe - 1 S es, Parking Structure 1 (PS1)
| 1 1 |
900 =ps2 | 7\_ R | e 3-story structure
I I * 180 parking spaces
¢> I * Basement Level Firing Range
E Y * 9,000 SF of Programmable Area
600 500
Parking Structure 2 (PS2)
e 3 to 5-story structure
. BLDGE 1 e 180 - 300 parking spaces
| ‘ * Shop Spaces (same level as Buildings
= et o BT 2000 500,600,900)
PS1 i « 6,000 SF of Programmable Area

r
|
Lty q:l
I FIRING
d Parking Structure 3 (PS3)
; : e 3 to 5-story structure
e 180 - 300 parking spaces
* 4,000 SF of Programmable Area




Corten-Torres Street has the

potential for a pedestrian

connection that ties the

proposed GCC Annex

together with the main GCC
Campus.

CAMPUS INFRASTRUCTURE

INFRASTRUCTURE IMPROVEMENTS CAMPUS WATER

The 2015 -2020 Master Plan outlines infrastructure

improvements that will support the campus EXISTING
growth. Site Utilities serving the campus have not == WATER
changedsignificantlysince 2010.Recentbuilding MAINS
projects have essentially tied into the existing EXISTING
campus systems. Additional transformers were 'u 8" CAMPUS
provided for new buildings, qnd un‘dergr.ou'nd WATER LINE
network provisions were provided with Building

E Phase 1 (Building 200 Renovation). . . l FUTURE
Otherelementsofthe MasterPlan’sdevelopment Z'I/QEER

are opportunities for campus infrastructure
improvements, specifically the:

1. GCC Annex

2. Sesame Street Reintegration & Building B
Renovation

3. Forensic DNA Lab

4. Wellness Center & Maintenance Building

5. Founders’ Square / Main Quad
Improvements

GCC ANNEX

These projects are infended to include site

ufility improvements such as converting
overhead power lines underground for campus
beautification; the creation of a loop system
to better water service; and expansion of the
campus network system.

SESAME STREET

WELLNESS CENTER

FOUNDER’S SQUARE

©
O,
@ FORENSIC DNA LAB
@
©




The conversion of Building
1000 into a campus data
center is a significant
component of the campus
network upgrade

CAMPUS INFRASTUCTURE

CAMPUS NETWORK INFRASTRUCTURE IMPROVEMENTS — NETWORK

A major component of the Master Plan is the
network improvement planned for the campus.
The campus network has expanded since 2010

FUTURE o wm mm with the installation of additional infrastructure.
UNDERGROUND ™ & & = Further improvement of the campus network
NETWORK LINE includes placing overhead conduits

underground, extending the network to new
EXISTING projects, and converting the Technology Center

(Building 1000) info a Campus Data Center.
Networkimprovementswilltake placeinthe Main
Quad from the Technology Center to Building
D. The network will also extend northward to the
Annex; southward to the Forensic DNA Lab /
New Multi Purpose Auditorium; and eastward to
the Wellness Center.

UNDERGROUND
NETWORK LINE -

GCC ANNEX
SESAME STREET
FORENSIC DNA LAB
WELLNESS CENTER

FOUNDER'S SQUARE

OO0

3

I



Overhead conduit at existing
covered walkways will be
converted to underground

= lines with the construction of
new buildings and open space
improvements.

" | 4 ” CAMPUS NETWORK
NETWORK IMPROVEMENTS : JS
y N\ ‘ FUTURE l
Underground lines running east from the Student . PS3
Center (5000) to the Allied Health Center (3000) 6000 s L SN\ /
and running south from the Tech Center (1000) Upgz ~ WS - mm mm = FUTURE
to the Administration Building (2000) were in I W = = UNDERGROUND
place in 2010. Network infrastructure has been NETWORK LINE
upgraded since 2010 with new overhead
conduit network lines provided atf the covered !
walkways, extending from the Tech Center | l (E))\(/IESI-?I-II—|NEGAD
(1000) to Building D. Underground network y—7 ———
lines and connections have been started with - ' NETWORK LINE
the construction of Building E. As the campus
develops in phases, the overhead network lines
function well for the interim service as projects
. EXISTING
commence and finish. = UNDERGROUND
NETWORK LINE
-~ ~
/7 N\ '»
‘ FUTURE
_ PS1
- i
N / -t
AL @ GCC ANNEX
.."FORENSI'C_- U ’ @ SESAME STREET
' LABORATORY
| . @ FORENSIC DNA LAB
@ WELLNESS CENTER
I @ FOUNDER'S SQUARE
NORTH



The reintegration of
Sesame Street requires the

for new underground utilities
with additional connections to
public water mains to improve
the water service to campus §
facilities.

CAMPUS INFRASTRUCTURE 5 N -
=] K i QI-E‘:“

.
O o=

- . Sl = T Mo o,

e SRS | R e R '.‘._
r"':q- 4% :L-‘r_ﬂa_..q__;ﬂ --'_ =S8 i

-~ ~
N
CAMPUS WATER = | CAMPUS WATER SYSTEM
PS3 Development of a “loop system" for the campus
EXISTING / water supply is infended with the Master Plan.
WATER ~ L= The current system primairily utilizes 2-inch branch
_— s lines that extend to the individual buildings from
J the mains along Sesame and Corten Torres
EXISTING Streets. The branch lines connect each building
’.’ 8” CAMPUS ‘ to existing 6-inch and 8-inch water lines that
WATER LINE extend intfo the campus. Proposed water lines
EXISTING | are intended to create a loop system, one that
- 6” CAMPUS allows for water to be supplied fromm multiple
WATER LINE '/_f directions and increases efficiency of water
‘ service. This would supplement improvements
. EXISTING planned with each new building, including
g 2” CAMPUS domestic water tank systems and rainwater
WATER LINE v catchment.
EEE FUTURE Y
WATER +
LINE
f v -~
FUTURE
PS1
Jll; !
v
@ GCC ANNEX
@ SESAME STREET i s AN
| LABORATORY™ '
@ FORENSIC DNA LAB §17) = ||
@ WELLNESS CENTER
@ FOUNDER'S SQUARE

NORTH]



Backup generators, housed
in structures similar to those
at Buildings D (shown at left)
and E, is a component of new
construction projects together
with power conditioners

for A/C equipment and ew
underground power service.

CAMPUS INFRASTRUCTURE

PEDESTRIAN

INFRASTRUCTURE IMPROVEMENTS CONNECTION = = e e =
TO ANNEX:

<]

-

Power service to campus facilities is another
critical component of the Master Plan. 6000
Transformers are required for new buildings

CAMPUS WATER

and existing fransformers are scheduled to R0 5>I\(IIE)SIZ=-ZVgOUND

be relocated to more fitfing locations. Power S POWER
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A concept rendering of a
proposed building entrance |
canopy.
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BUILDING LEGEND

BUILDING A

BUILDING B

BUILDING C

BUILDING D

BUILDING E

BUILDING F

BUILDING G

BUILDING 1000

9. BUILDING 2000

10. BUILDING 3000

11. BUILDING 4000

12. BUILDING 5000

13. BUILDING 6000

14. FORENSIC DNA LABORATORY

15. BUILDING 300

16. WELLNESS CENTER & MAINTENANCE
BUILDING

17. AUDITORIUM

18. BUILDING 400

19. ANNEX 1

20. ANNEX 2

21. ANNEX 3

22. ANNEX 4

23. CLOCK TOWER

24. PARKING STRUCTURE 1 (PST)

25. PARKING STRUCTURE 2 (PS2)

26. PARKING STRUCTURE 3 (PS3)

27. EXISTING FORENSIC LAB

28. FOUNDER'S SQUARE
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PHASE 1

PHASE 3
PHASE 4
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A rendering of Building

E Phase 2 (Building 100
Renovation) as seen looking
south from the Main Quad.
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PHASES OF WORK 2015 — 2020

The Master Plan confinues the campus
development with some phasing modification.
From 2010 - 2014, Building 6000 (Foundation
Building) and Building E Phase 1(Building 200
Renovation) have been completed. Moving
forward to 2020, the planned development
will be executed in 4 phases of work. Each
phase will be further broken down into two
sub-phases in order to scale development into
manageable project costs. The new phasing of
work is infended to address planning concerns,
primarily the need for additional classrooms and
parking forecasted by the year 2018.

The phasing also accounts for building projects
whose design work is essentially complete.
These include:

1. Building E Phase 2 (Building 100
Renovation)

2. Forensic DNA Laboratory

3. Wellness Center & Maintenance Building

4. Building 300 Renovation

These projects are anticipated to be complete
by the end of 2017. The phasing of projects
accounts for the logical development that
would follow these projects in order to meet
the projected physical campus needs by the
year 2020. Building 300 is included as the design
completion is targeted for August 2016

The following phasing descriptions are general
project identfification. Additional building
program data is provided in Appendix A.



A rendering of the Wellness
Center as seen looking
southeast from Lot G, the site
for the construction of Parking
Structure 2.

2020 GCC CAMPUS

PHASE 1: 2016 -2017
PHASE 1A

1. BUILDING E PHASE 2 (BLDG 100
s RENOVATION)
L . 5 “ oy « Building Area 18,000 SF
‘ | i + Construction Cost $5,200,000
- o e 2. FORENSIC DNA LABORATORY FACILITY &
8 Qu GENERATOR #5
% | -3 P YR T 2 * Building Area 12,000 SF
: orten=l-ere St - 2 e Construction Cost $3,000,000
I . 6000, | . -

PHASE 1B

3. WELLNESS CENTER & MAINTENANCE
BUILDING & GENERATOR #8
e Building Area 22,000 SF
e Construction Cost $5,600,000

4. FOUNDER'S SQUARE
* Open Space Improvements
* Project Area 12,000 SF
e Construction Cost $60,000

5. BUILDING 300 RENOVATION
e Building Area 12,000 SF
e Construction Cost $4,600,000

I

9



Photovoltaic (PV) panels are
components of new construction
projects. The GCC Annex
facilities are intended to have

a combination of rooftop PV

for buildings and parking lot
canopies. Walkways canopies
outfitted with PV panels are also
intended for the campus.

2020 GCC CAMPUS

4—6‘

PHASE 2: 2017 -2018
PHASE 2A

1. ANNEX DEVELOPMENT & RECREATION
TRAIL
e Building Area 64,000 SF
e Sitework Area 192,000 SF
e Construction Cost $40,000,000

2. SESAME STREET REINTEGRATION
e Sitework Area 70,000 SF
e Construction Cost $1,300,000

”~ ~N

( FUTURE )
\ BSe
\ A

3. PARKING STRUCTURE 1 & NEW PONDING

BASIN 900 IFUTURE l
* Building Area 108,000 SF - WELLNESS
» Sitework Area 30,000 SF o \ /  CENTER |-
» Construction Cost $6,200,000 = A :
600 5% N
PHASE 28 S 1000

ﬂ 55 CLOCK g
E(@ l TOWER '
L }100 '

S T

4. MULTI-PURPOSE AUDITORIUM & -
GENERATOR #9 \
e Building Area 12,000 SF
e Sitework Area 5,000 SF
e Construction Cost $4,500,000

/i “‘lllllﬂ"l
5. BUILDING 400 RENOVATION i e:h‘. I . J
4 fl

el ,_’
0_,

* Building Area 4,000 SF = o
e Construction Cost $2,100,000

6. BUILDING B RENOVATION
* Building Area 6,000 SF
e Construction Cost $1,400,000

" FORENSIC
LAB
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Phase 3 open space
improvements include a
covered walkway connecting
the Foundation Building
(6000) to the Learning
Resource Center (4000).

PHASE 3: 2018-2019
PHASE 3A

1.

S

PARKING STRUCTURE 2
e Building Area 90,000 SF
e Construction Cost $7,500,000

GENERATOR #6 (FOUNDATION BLDG. &
LRC)

* Building Area 300 SF

e Construction Cost $600,000

GENERATOR #7 (ALLIED HEALTH & BLDG.
A)

e Building Area 300 SF

e Construction Cost $480,000

OPEN SPACE IMPROVEMENTS
e Sitework Area 20,000 SF
e Construction Cost $2,200,000

PHASE 3B

BUILDING F PHASE 1 (BLDG 500
RENOVATION) & GENERATOR #10
* Building Area 22,000 SF

e Construction Cost $5,800,000

BUILDING F PHASE 2 (BLDG 600
RENOVATION)

* Building Area 18,000 SF

e Construction Cost $5,200,000

BUILDING G (BLD
e Building Area
¢ Construction Cost $5,

I

2



A 2-story 5,000 SF extension
to the Administration Building
(2000) is planned with the

Phase 4 work.

PHASE 4: 2019-2020
PHASE 4A

5!

1. PARKING STRUCTURE 3
e Building Area 90,000 SF
e Construction Cost $7,500,000

{

-
2. BUILDING 1000 GREEN DATA CENTER -}'\
CONVERSION N A
e Building Area 12,000 SF T = ma f
= COI’]STFUCﬁOﬂ COSf $5,200,000 :-; . ,___. -‘ - ”~ : : . g e
PHASE 4B 1 B

3. CLOCK TOWER BUILDING
* Building Area 2,000 SF
e Construction Cost $800,000

4. ADMINISTRATION BUILDING RENOVATION : ! : | [ f ‘
e Building Area 5,000 SF : Py, PPCim :
5. OPEN SPACE IMPROVEMENTS | ‘ T 35 i
e Building Area 18,000 SF o : 3 T A
» Construction Cost $2,000,000 : ;



A concept rendering of a
proposed covered walkway
canopy and planting along the ‘ ¥,

Main Quad. -'__
'--. .I- 3 !

2020 GCC CAMPUS

2020 GUAM COMMUNITY COLLEGE CAMPUS

BUILDING A
BUILDING B
BUILDING C
BUILDING D
BUILDING E
BUILDING F
BUILDING G
BUILDING 1000
BUILDING 2000
. BUILDING 3000
. BUILDING 4000
. BUILDING 5000
. BUILDING 4000
. FORENSIC DNA LABORATORY
. BUILDING 300
. WELLNESS CENTER & MAINTENANCE
BUILDING
17. AUDITORIUM
18. BUILDING 400
19. ANNEX 1
20. ANNEX 2
21. ANNEX 3
22. ANNEX 4
23. CLOCK TOWER
24. PARKING STRUCTURE 1 (PS1)
25. PARKING STRUCTURE 2 (PS2)
26. PARKING STRUCTURE 3 (PS3)
27. EXISTING FORENSIC LAB
28. FOUNDER'S SQUARE
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The Bookstore, Cafe, and
Learning Resource Center
create a “Student Services” core
together with the Student Center
at the Northwest corner of the
campus.

PROGRAM LOCATIONS

Programs are intended to be located in the
campus buildings as identified in the follow-
ing pages. The locations are intended to allow
GCC to capitalize on the adjacencies of re-
lated programs in order to foster collaborative
learning activities. It must be noted that the
proposed locations are a guide, and final pro-
gram locations are dependent on enroliment.

PROGRAM LOCATIONS

Automotive, HVAC &
Construction Trades

Adult Education

Tourism & Computer
Science

Student Services
| |2 .
WELLNESS Nursing
_ :-._CENT_E,_I:f' Educational Core

Criminal Justice




A rendering of the Main Hall
interior at the Building 300
Conference Center.

2020 GCC CAMPUS

PROGRAM LOCATIONS

Liberal Arts
General Education
Cosmetology

1 2 Student Success Center
Campus Control Center
Photo ID & Badge Center

ANNEX 4
e Accounting

SONeNTaa: . = PS3 General Education
Sy . BlOGD
! .‘“_..‘
4000 € Accounting
PS2 . g)fﬁce Technology f
upervision & Managemen
3000 RaF° CENTER

1000 Early Childhood Education
Education
Criminal Justice
400 Emesrg.ency Management
ire Science
2 General Education

PS1 AUDITORIUM

DNALAB
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Hotel Operations & Management
Food & Beverage Management
Marketing

Tourism & Travel Management
Visual Communications

General Education

Grant Programs
Computer Science
Computer Networking
General Education

Multipurpose
General Education

Culinary Arts

MIS
Data Center

Administration

Medical Assisting
Practical Nursing
Pre-Nursing

Learning Resource Center

Student Services Center
Financial Aid
Cashier

A rendering of the lobby interior
at the Building 300 Conference
Center.



A rendering of the corridor 1 |
interior at Building E Phase 2
(Building 100 Renovation).

2020 GCC CAMPUS
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ANNEX 1
Automotive Service Technology
Medium / Heavy Truck Diesel Technology

ANNEX 2
HVAC
Photovoltaic Technology

ANNEX 3
Electronics

ANNEX 4

Construction Technology
Computer Aided Design & Drafting
Pre-Architectural Drafting
Surveying Technology

Criminal Justice
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Guam Community College
Information Technology Strategic Plan

Guam Community College is an institution of higher learning created to serve the
technical, vocational, and occupational training and other educational needs of the
citizens of Guam. The College was established by the enactment of Public Law 14-77,
“The Community College Act of 1977.” The administration and operation of the College
are under the control of a nine-member Board of Trustees appointed by the Governor
with the advice and consent of the Legislature. The College is a part of the Government

of Guam. The Law states the purposes of the College are to:

e Establish technical, vocational and other related occupational training and
education courses of instruction aimed at developing educated and skilled workers
on Guam;

e Coordinate vocational-technical programs in all public schools on Guam;

e Establish and maintain short-term extension and apprenticeship training programs
on Guam;

e Expand and maintain secondary and postsecondary educational programs in the
vocational-technical fields;

e Award appropriate certificates, degrees, and diplomas to qualified students; and

e Serve as the Board of Control for vocational education for purposes of the United
States VVocational Education Act of 1946 and 1963 and subsequent amendments

thereto.
1. Background
Guam Community College (GCC), like most other organizations, has acquired a
assortment of technology over the almost 30 years of its existence. The technology has

been acquired at different times, for different purposes, for different users, and with

different requirements. GCC has also not had an enterprise architecture or a technology
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strategic plan to guide its acquisition and implementation of technology. As a
consequence, the technology is not always compatible, various components become
obsolete at different times, and the replacement strategy is often driven more by funding
availability than business needs or architectural considerations.

The College is both a business enterprise and an educational institution. These two facets
of the enterprise often have conflicting technological needs, expectations, and desires.
The business side wants stable, robust systems that have proven themselves over time and
place. The educational side frequently wants ‘state-0f-the-art’ tools and techniques that
allow it to be at the forefront of the technological world. Yet both parts of the College
must work together to establish a technology infrastructure that meets both sets of needs
and delivers the College an effective, efficient, and responsive system (s).

To make maximum use of its limited technology resources and funding, GCC decided to
develop an information technology strategic plan and enterprise architecture to guide its
technology investments. The enterprise-wide strategic plan defines how technology will
be used to achieve the College’s educational and business goals, while the enterprise-
wide target architecture establishes information technology (IT) standards and design
guidelines. The Information Technology Strategic Plan (ITSP) and Enterprise
Architecture (EA) are companion documents that detail what the IT environment of the
future will be (the Enterprise Architecture) and how GCC will achieve this future
environment (the ITSP). The architecture and strategic plan cover all areas of
information, communication, building, and academic systems technology that have any

effect on the operations of the College.

What is an ITSP?

The ITSP is a top-down enterprise-wide strategic plan created to achieve GCC’s strategic
educational and business goals. The plan details how to (1) implement the Enterprise
Architecture, (2) develop the staff skills needed to manage GCC’s IT resources, (3)
establish the processes and structures to manage information technology as an enterprise

resource, and (4) transition from the current environment to the desired future state. This
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future environment requires technology that can communicate, interoperate, and share
data and resources while reducing the costs associated with training, maintenance, and

support through the implementation of the Enterprise Architecture.

The ITSP is not intended to limit or constrain creativity among GCC users, but to provide
a stable, robust, modern infrastructure and environment in which to solve their business
problems and allow departments to collaborate on significant cross-departmental efforts.
The plan is built on an IT model of management which employs the best features of both

centralized and decentralized IT management, support, and decision-making.

Why develop an ITSP?

The ITSP provides a focus for GCC and its departments to discuss and come to

agreement on the application of information technology to the College’s business needs.
It serves as a framework for budgeting, planning, and managing GCC’s IT resources.
The plan provides direction, establishes IT management processes, and documents the
desired future state of IT in GCC.

What do we do with the ITSP?

The ITSP is used to implement the Enterprise Architecture and achieve GCC’s vision for
its IT future. By following the plans contained in the ITSP, GCC can develop the
technical environment it needs, the human resource skills necessary to manage the new
environment, and the oversight and leadership mechanisms for fulfilling its strategic

goals.

The ITSP and the Enterprise Architecture (EA)

The Enterprise Architecture and ITSP are complementary documents. The EA describes

the current IT environment, the desired target architecture, and the actions needed to
transition from the current to the target architecture. It focuses primarily on the technical
issues involved in changing the IT environment. The ITSP takes a broader perspective
on the transition process. It identifies the strategic goals that must be achieved for GCC

to provide leadership and oversight of its IT resources. It addresses the management,
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budget, and governance challenges facing the transition and develops specific action
plans to resolve the issues. Implementing the EA and ITSP together, GCC can provide

both the technical and organizational leadership needed to fulfill its IT mission.

2. Approach to Developing the ITSP

The development of the ITSP was a collaborative effort involving GCC faculty
administrative staff, and executives. The Graduate School, USDA, provided consultants
to facilitate the development process. Participants in the development effort considered

the needs, interests, and concerns of all departments and users throughout the process.

Scope
The EA and ITSP apply to all components of GCC, but only to GCC. The architectural

principles and standards apply to all IT products, systems and projects. At this time the
ITSP addresses governance and staffing issues relevant to GCC.

Methodology
Staff selected from GCC faculty and administration developed the ITSP with facilitation

support from consultants from the Graduate School, USDA. The College’s Technology
Advisory Committee (TAC) provided oversight and direction to the development
process. The TAC conducted a SWOC (Strengths, Weaknesses, Opportunities, and
Constraints) analysis. It then discussed guiding principles for the IT environment of the
future and technological trends that will affect that environment.

Using all of this information as background, the team discussed the issues and
opportunities facing GCC. The team described the current IT environment and
envisioned the future IT environment it would like to create for the College (see
Appendix I). The team then generated a list of goals which, if achieved, would fulfill its
vision of the future. These goals were consolidated and prioritized to produce the final

strategic goals.
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For each strategic goal the ITSP team described the goal, the current situation, the desired
future state, and how to reach the future state. They also developed performance
measures to indicate whether the future state had been reached. Finally, the team

prepared action plans to achieve each strategic goal.

3. Analysis of GCC’s IT Needs

In assessing GCC’s needs for information technology, the ITSP team developed certain
core principles to form the foundation for guiding the development of the Enterprise
Architecture and desired future state of IT in the College. The team also analyzed trends
in technology to ensure its EA and desired IT future were consistent with and supportive
of the direction of the industry and profession. Using this information as a start, the team
described the current IT situation in GCC, the desired future state, and the migration path

that leads the College from where it is to where it wants to be.

Guiding Principles

One can define many different futures for IT in an enterprise and one can construct many
different architectures. With no guidelines or guiding principles, no architectural
constructs or values, there is no assurance the end products will meet the needs of the
organization. Therefore, the ITSP team articulated a set of overarching guiding
principles that would drive both the architecture and the vision of the desired future state
for IT. These guiding principles, though few in number and seemingly very simple,
determine many of the characteristics of the EA and the IT future state. They affect
decisions, or in some cases determine decisions, at every level of the architecture and
throughout the definition of the future IT state. These principles are:

e GCC will stay true to its mission.

e GCC will keep the student first.

e Information technology, IT staffing and the IT budget are enterprise resources.

e Information exists to support the educational and business objectives of GCC.
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Technology and technology investments must be viewed from an enterprise
perspective.

The educational and business priorities and functional requirements of the College
will determine investments in information technology.

Information is an enterprise strategic resource.

GCC must provide electronic access to information and services while
maintaining security and privacy.

The GCC’s data must be accurate and collected only once in a timely and efficient
manner according to life-cycle standards.

GCC and its information technology must become an integrated enterprise.

Trends in Technology

Many trends in technology affect the decisions IT organizations make and determine the

directions they take. It is difficult, if not impossible to fight the trends, but riding the

trends, and planning to take advantage of them, makes the IT function vastly more

effective while reducing costs. Some of the trends in technology that will affect GCC’s

IT future are:

The rapid creation of new technologies will shorten the useful life of technology.
The growth of Internet based commerce and customer service will result in an
increasing focus on security and privacy.

The Internet will drive the technical standards for applications and network
computing.

The rapidly expanding use of Internet technology will be used to redesign and
redefine business processes.

There will be a shortage of qualified IT staff.

The performance of computer hardware will continue to grow exponentially,
while costs continue to decline dramatically.

The convergence of voice, data, and video has begun and will accelerate quickly.
New ways to connect to the computing environment are appearing.

Application delivery will be increasingly component based.
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e Market forces will continue to dominate over superior technology.

e Data warehousing applications and uses will experience very high growth.

e The drive for interconnectivity and interoperability will blur traditional
boundaries (especially organizational boundaries).

e Collaborative computing environments are enabling organizations to better
marshal and focus their intellectual resources.

e Enterprises are using new technologies to reduce administrative costs and

establish a unified system management approach for corporate computing.

Current State of Information Technology Resources in GCC

GCC has a fully staffed MIS department with 10 people. The GCC technology inventory
includes more than 1000 personal (desktop and laptop) computers. These computers run
everything from Windows 98 to Windows XP. There is a growing number of Mac
computers used primarily for instruction of digital media courses. There are also a
considerable number of spare computers, monitors, printers, and other equipment on

campus.

The campus has numerous servers, one AS400 and the rest primarily Dell and IBM Blade
servers. Most servers are under MIS control and housed in a centralized server room.
Most servers are also dedicated to a single application. Incremental and full backups are
performed on each server daily but there is no schedule for testing the restoring of a
server. There is little if any redundant capability. If the Integrated Database
Management System goes down, there is no immediate way to continue operations in
another backup electronic environment. There are spare servers but they are not in use.
A few servers are in the faculty area, outside of MIS’ control (by mutual arrangement). It

appears that certain of these have mirrored backups and are, therefore, more available.
All computers are networked on the centralized LAN and can gain access to the internet

via two 10 megabit per second lines provided by a partnership and paid services with
MCV, a local cable TV company and GTA a local analog phone and digital cable
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company. There is a concern about the adequacy of the bandwidth available, particularly
when new applications become a requirement for instruction or operations. . Monitoring
of bandwidth usage is a constant activity in order to determine if sufficient bandwidth is
available to support current operations. There are also at least three DSL lines onto
campus, but each is separate from the LAN and is used to provide localized wireless

access points.

The current Integrated Database Management System allows for a more efficient
operation in Human Resources, Business and Finance, Registrar’s Office, and the rest of
the college.

GCC is becoming a 24x7 operation. More students are taking classes where tests and
other materials are online. These students often work jobs during GCC’s normal business
hours. They attempt to gain access to GCC servers late at night and often are refused
access due to IT maintenance activities. MIS runs two shifts and has people available

between 8am and 11pm weekdays.

All PC computers are open use computers; no individual user-id and password are
required to use a computer. . There is no means of tracking user activities back to a
specific user. This lack of user authentication seems odd since the rest of the controls on
the network are so robust.

The current Integrated Database Management servers are protected from unauthorized
access. This security is provided at the access point to the campus network and through

use of firewalls, SSL, and through unique user name and passwords.

Desired Future State of Information Technology Resources in GCC

GCC will have a unified enterprise architecture and all IT resources will be compliant
with, and components of, this architecture. Standards will be established using ‘best
practices’ and adhered to for all IT resources. At a minimum these standards will address
security, data and data sharing, communications, compatibility, contingency plans and

disaster recovery, and back-up/recovery. Systems will interface easily, seamlessly,
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effectively, and cost-efficiently. GCC-wide IT resources will be applied effectively and
cost-efficiently. All IT resources will be current and life cycle management schedules
will be developed and funded. GCC will have sufficient qualified IT staff and resources.
IT budget and annual spending plans will be developed and managed to maximize the

value to the College overall.

GCC will create and operate services on-line that are accessible 24 hours a day, seven
days a week. It will deliver integrated enterprise information systems and infrastructure
that improve public access to GCC functions and information, streamline business
processes to simplify College-public interactions and reduce costs, and meet the legal and
business needs of the College. The technology will enable departments to continually
improve their efficiency and effectiveness, while also allowing applications to be
developed more rapidly, easily, and inexpensively as business needs change.

Education will no longer be time and place dependent. All students will have laptops and
classrooms will be fully equipped (multi-media, computers, LAN access, etc.). GCC
courses will teach the most up-to-date technology and offer certifications in the IT field.
End users will be adequately computer literate and proficient. The educational
community will communicate its needs to the technology community with sufficient lead
time for them to provide the needed support/services. GCC will establish a model
classroom with state-of-the-art technology

GCC technology will be ‘invisible’ to the user and always available when it is needed.
The GCC campus will be completely wireless and secure, with no viruses, spam, or
system breaches. All satellite sites will be connected. Users and their applications will
not be impacted by limited bandwidth. Campus safety and security equipment (fire
alarms, smoke alarms, security camera systems, etc.) will be fully integrated and the

phone system will be significantly improved at a lower cost.
GCC will be a leader in the Pacific region in the application of technology. The College

faculty and staff will anticipate the skills needs of the local business community and

provide training and certification to deliver and develop skills needed in the work force.
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GCC will establish a technology center where new technology of any type can be
prototyped and tested. GCC will provide a ‘computer store’ where students repair and
upgrade systems for both work experience and income. GCC will develop cost-effective
means for providing ‘niche’ training and services, and for providing training and

education not in the College curriculum.

The College will establish formal, fully accepted processes for IT budgeting, decision-
making, resource allocation, project sponsorship, and priority setting. GCC will also
have an effective process for integrating and reconciling users’ needs with technology
capabilities. GCC will have formally adopted a target enterprise architecture (EA) and
standards that establishes a broad set of boundaries within which everyone agrees to stay,
yet allows flexibility to safely experiment with new tools and technology (one size does

not fit all). The target EA will support multiple operating systems.

Migration Path from Current State to Desired Future State

The transition from the current state to the future state will take years. Although major
aspects of the transition can be planned, scheduled, and implemented according to
planned milestones, many components of the transition occur as external events allow (or
dictate) them. For instance, it does not make sense to impose the EA standards and
design features on legacy systems, but as these legacy systems are replaced or upgraded,
they should be required to conform to the EA. The staff development activities need to

start now, but will take years to align staff skills with those required by the EA.

4. Strategic Goals

The TAC brainstormed an extensive list of the activities GCC would need to complete to

fulfill its vision of its technology future. These accomplishments were then combined,

simplified, clarified, and rephrased as goal statements to produce the list of the TAC’s

now CTC’s strategic goals. These goals in priority order were:
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Strategic Goal 1: GCC will develop and implement a target Enterprise Architecture.

This goal defines and implements the technical, business and educational environments
GCC wants to have in five years. Enterprise Architecture is the practice of applying a

comprehensive and rigorous method for describing a current or future structure for an

organization's processes, information systems, personnel and organizational sub-units, so
that they align with the organization's core goals and strategic direction. Although often
associated strictly with information technologyi, it relates more broadly to the practice of

business optimization in that it addresses business architecture, performance management

and process architecture as well.

Where are we now?

GCC has made progress toward where we would like our technology to be. It has a
topology (network) and an organizational chart and structure. It has an Integrated
Database Management System (IDMS) which integrates HRO, Business, Student, and
Financial Aid and also has other databases that do not talk to each other and have

restrictive and specialized functionality (hard coded and difficult to update). .

Some of the College’s hardware, operating systems, and applications are obsolete. A
minimal number of applications require old operating systems (e.g., Windows98).
System security is not where we would like it to be although we are moving toward
compliance with all federal and local requirements (e.g., ADA). An enterprise anti-virus
system is in place. Too much spam enters the system while legitimate messages are

blocked, either intentionally or inadvertently.

The college has approved new computer standards to promote more user flexibility.
There are charters detailing the level of support to be expected and provided; however,
service and support expectations vary, often leading to dissatisfied users. Technical

support is inadequate. Users need to be more computer literate. The Center for Learning
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and Instruction (CLI) provides training for faculty and occasionally administrative staff

on technology and its use in the classroom.

Where do we want to be?

GCC will have successfully implemented its target Enterprise Architecture and the
Information Technology Strategic Plan. The College will continue to improve on its
integrated database and set of applications with the web portal, providing access to
students, faculty, staff and the public at any time from anywhere. Users will have access
to the information they need, when they need it, and where they need it. The College will
have approved standards for information, databases, hardware, software, security, access,
networks, business processes, and all other aspects of the technical and educational

environment.

College systems will be secure and comply with all federal and local requirements.
There will be adequate bandwidth so that no users or applications are adversely affected
by lack of bandwidth. GCC will be less reliant on vendors for changes and enhancements

to its systems.

GCC will have defined processes and procedures that are understood and complied with
by all its users. Faculty and MIS will have improved communications and negotiate
service and support agreements to meet the needs of both constituencies. Standards will
be developed, approved and adhered to by all users. All users will sign users’ agreements
after an initial training and familiarization program. Within the approved standards, EA,
and support agreements, faculty will be able to ‘experiment’ with innovative technology

and applications. An MIS help desk will be fully operational.

Faculty, staff and students will be trained on the technology and be proficient at a level
appropriate for their job duties or educational needs. For each College position GCC will
articulate the required technical skills and levels of proficiency. The College will

establish minimum annual training standards and plans for staff for each department.
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How do we get there?

GCC will develop and implement an Enterprise Architecture, and establish, implement,
and enforce policies supporting the EA. The College will continuously assess its progress
in implementing the EA. It will also procure a fully integrated information system to
meet community, administrative, and educational needs. GCC will obtain additional
bandwidth and monitor the need for additional for growth. The College and its users will

make more effective use of its bandwidth.

How do we know we did it?
e Percentage of bandwidth used (AP 1.4, 1.5, 1.6)
e Number of stand-alone systems (AP 1.3)
e Number of servers (AP 1.3)
e Number of packets dropped (AP 1.4, 1.5, 1.6)
e Customer satisfaction survey (AP 1.1 —1.6)
e Number of Work Orders (AP 1.1 — 1.6)
e Number of signed service/support agreements (AP 1.1 —1.6)
e Number of requests for additional training outside “core” curriculum (AP 1.2)

e Cycle time for closing Work Orders (AP 1.2)

Strategic Goal 2: GCC will develop policies, procedures, and processes to analyze
and acquire the components (hardware, software, applications) of the Enterprise

Architecture.

GCC needs a formal, structured process for defining user requirements, assessing system
capabilities against the requirements, and acquiring the technology that best meets the
users’ needs. The process would use systems analysis tools and techniques to define
needs and/or problems, research options for meeting the needs or solving the problem,
develop alternative solutions, test the possible solutions, and select the best solution
within budgetary or other constraints. Decisions about technology will be based on
reviews of what works and why, and what does not work and why. The technology

community will be constantly learning and growing based on its experiences, research,
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and testing. This approach to acquiring and using technology will ensure GCC makes the

best use of its limited resources and technology.

Where are we now?

New College Technology Committee

Bylaws updated and charters drafted with more to be created

Completed minimum computer standards to be reviewed every six months

Integrated data base in place

Campus community is becoming more aware that the technology issues and

policies must be presented to CTC

Adequately trained personnel not in place to support current and future EA

Highly externally trained MIS

College-wide technology literacy proficiency levels need improvement

Few standards and policies in place for information technology products and tool

use

Need updated technology user agreement

Where do we want to be?
CTC fully functional

charters approved

College community informed and aware of CTC’s role and responsibility

Standards and policies are in place to address technology products and tool use

campus-wide

Appropriate technology training relative to current and future EA

Every department establish individual training plans based on institutional needs
Sufficient FTE to support EA

Annual technology user agreement signed

How do we get there?

e Approved charters
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e Communicate to campus community via website of CTC’s role, responsibilities
and accomplishments

e Create standards and policies to address technology needs

e Assess technology training needs

e Assess technology staffing needs

e Update current technology user agreement and establish annual signing date

(post/secondary, employees)

How do we know we did it?
e Effective policies and procedures published (AP 2.1 & 2.4)
e Departmental technology training plan in place (AP 2.4 & 2.5)
e Standards and policies are adhered to (AP 1.2 & 2.4)
e CTC website is updated weekly (AP 2.3)

e Campus-wide technology survey indicates committee awareness (AP 2.3)

Strategic Goal 3: GCC will acquire the funding needed to implement the

Enterprise Architecture.

Implementation of the target EA is a long-term effort requiring a significant amount of
funding. Once the target EA is defined and approved by the governance process, the
governance entity needs to develop a multi-year budget that matches funding needs to the
technology needs of the migration path from the existing architecture to the target
architecture. To fund these budget needs, GCC will explore all possibilities—lobby the
GCC Foundation and Legislature for additional funds, use GCC’s 315 acres of land to
generate revenue, apply for grants to fund technology enhancements and meet federal and
local regulatory requirements (like the Americans with a Disability Act), and create
‘pockets of entrepreneurship’ in which specific components of the College provide
products and/or services to the public, businesses, and government agencies on a fee

basis.
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Where are we now?

e We are in a budget crisis

We have a person responsible for generating income to support college upgrades

We are attempting to get more grants to support some of the things we feel we

have to accomplish

Funds generated out of CE, our largest pocket of entrepreneurship, go back to
support departments needs or fall to the bottom line and help us keep up with

financial obligations

We have the technology fee
We have MOU/MOA with our ISP (reduced fees)

Incorporating site licenses as opposed to individual licenses

Develop partnerships with vendors e.qg., Cisco, 3M, etc.

Where do we want to be?

e Financially stable

Able to be the technology leaders with a secure infrastructure as advertised

We want to be able to upgrade as we need and not when it is an emergency

We want to have a stable architecture

We want to be able to trust the needs of the “experts”

Appropriately trained and staffed technology team

Financially self sufficient

How do we get there?
e Request more funding from the legislature (but there is no money)
e Continue to pursue grants (maybe with HUD, private foundations, etc.)
e We need to build internal relationships that are win-win so trust can be
established
e We need to use internal people for assistance since we can’t afford to go external

and maybe make it “part of their load” to assist with the overall EA
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Develop cost centers for certain programs (e.g., Electronics for repairs and
installation, Business (Accounting) for taxes, Automotive for oil changes, tire
replacement, Internet Café, Electronic games)

Establish Kinko like Center

Have vendors pay college for intern students

Lobby for taxes to support education

How do we know we did it?

When people are able to download, install and access needs such as podcasts,
movies and programs without interruption or even a blip on the monitoring
devices used by MIS (AP 1.4, 1.5, 1.6)

When people don’t experience sluggish response with the internet or Banner (AP
1.4,1.5, 1.6)

When students, faculty and staff are able to access the system 22/7 as opposed to
24/7 to enable MIS to do backup and technical maintenance (AP 1.4, 1.5, 1.6)

When upgrades can be made as we need them and they are not delayed until we
are forced to replace them (AP 3.1, 3.5, 3.6)
Reduce our dependancy on legislative appropriation (AP 3.2, 3.5, 3.6, 3.7)

Strategic Goal 4: GCC will expand the use of technology in education by the

College faculty.

Technology is used in many ways in GCC educational and business settings. The

technology offers many more opportunities than are currently being used, however. GCC

needs to challenge its faculty and staff to creatively design their work environments and

practices to more fully take advantage of the power and flexibility of the technology. For

this expansion of the use of technology to be successful, GCC employees need to be

trained and fully proficient with the technology available to them and the educational and

business practices that maximize the use of technological tools. GCC will also need to
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recruit more students to the College and into the technical fields at the College by
increasing its marketing efforts, providing more training and certification programs, and

offering additional services to local businesses and government agencies.

Where are we now?

The faculty is at widely varying levels of using technology in the educational process,
they are ‘all over the map’. Some instructors are heavily into using technology in the
classroom, while others have nothing to do with it (and are afraid of it). Instructors use a
variety of products (much of it freeware) obtained on-line. There no standards for the

products or tools used in the classroom.

The CLI is in place to help faculty use technology, but many users do not know what
questions to ask for help, to find new tools, or to find out what the technology can do for
them. No list of resources is available to instructors, staff or administrators. The

technology staff assume too much, especially about the knowledge of many of its users.

A few courses are on-line, but limited bandwidth on the campus limits the on-line
courses. GCC has launched a new web site (joomla) and a new course management

system (Moodle). The technology used varies widely, from computers to multi-media.

Where do we want to be?

All faculty will be able to put courses on-line with minimal constraints. The faculty will
have the knowledge and skills necessary to use technology in the educational process.
Instructors will be required to receive proactive ‘technology certification’. ‘Early
adopters’ will continue to test new technology and new applications of technology in the
classroom. Faculty will be so skilled in using technology in the classroom that they will
be able to showcase their application of technology in education at professional

conferences and meetings.

The College infrastructure will support the faculty in applying technology in course

work. The CLI needs to be more effective at supporting the faculty and assisting in
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technology applications in education. GCC will establish and adopt standards for
applying technology in course work. MIS will be more supportive and no longer be

perceived as a barrier to faculty innovation.

How do we get there?

Faculty will be encouraged to try technology in their courses in as many ways as
possible. GCC needs to put professional training on technology into individual faculty
plans and use it as a component of the performance appraisal process. The CLI and MIS
staff can identify ‘power users’ in each department to start applying technology in
education and help other faculty try using technology in the classroom. GCC needs to
provide more training and more ‘hands-on’ support for faculty reluctant to try using
technology in their instructional methodology. Each department can be requested to
identify specific courses that can be put on-line (and then put them on-line). Similarly,
each department can be asked to identify opportunities to use technology in its

curriculum.

How do we know we did it?

e Number and percentage of courses using technology (AP 4.1, 4.2, 4.3)

e Number of syllabi integrating technology into course (AP 4.2 & 4.5)

e Number of students enrolling in classes using technology (AP 4.2 & 4.5)

e Number of students enrolled exceeds Number of students on campus (others
are online)

e Number of instructors using technology in class (AP 4.5)

e Program assessments can be used to ‘encourage’ use of tech (AP 4.2 & 4.5)

e Provide adequate technology and bandwidth for instructors and classrooms
(AP 4.5)

Strategic Goal 5: GCC will enhance the governance process to provide timely and

efficient integration of users’ needs into decisions on investments in technology.

Governance is the set of rules, processes, and structures by which IT resources are
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managed. Studies have shown that an effective governance structure is the single most
important factor in maximizing the value of IT investments. The governance process
covers the creation and implementation of the target enterprise architecture, management
of the Information Technology Strategic Plan (ITSP), and decision-making for IT budgets
and investments. The governance structure also establishes processes for the entire life-
cycle of integrated enterprise projects—project planning, project initiation, project
management, configuration management, systems development, systems implementation,
maintenance, ongoing enhancements, support, project monitoring and evaluation,

project/system termination, and project accountability.

The governance process comprises the information sharing, data collection, stakeholder
involvement, agency-wide communication, and decision making activities involved in
creating and implementing the target enterprise architecture. The process includes
configuration management of the current architecture as it evolves into the target
architecture. It requires a continuous dialogue among technology users, GCC
stakeholders, and the IT community regarding changes or upgrades in the technology
environment. The governance process typically addresses budgeting to meet technology
needs, assimilating users’ needs, prioritizing needs within budget constraints, making
decisions affecting the technology environment and the architecture, and providing

oversight for project initiation and implementation.

Where are we now?

The College Technology Committee (CTC) is comprised of representatives from the
faculty and the administration. The CTC is an advisory body responsible for making
policy recommendations related to technology and technology issues. The CTC reports
to the College Governing Council, which makes its recommendations to the College

President.
The CTC makes policy recommendations, but the MIS function also has some influence

in the decision making process. MIS can stop an acquisition by saying the selected

technology does not meet the standards or support is not in place. . In addition to the
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CTC there are also working groups established to address functional and operational

issues related to the integrated database management system and website.

Where do we want to be?

The IT governance structure and processes are formalized, recognized, clearly defined,
and actively used in the decision-making process for all IT issues. The governance
structure manages and directs the Enterprise Architecture, the ITSP, and IT planning,
budget, and funding processes. The governance structure also has established and
oversees the processes for the entire life-cycle of integrated enterprise projects—project
planning, project initiation, project management, configuration management, systems
development, systems implementation, maintenance, ongoing enhancements, support,
project monitoring and evaluation, project/system termination, and project accountability.
The governance process will be simplified, responsive, proactive, effective, timely,

results oriented, and involves all stakeholders (or representatives of all stakeholders).

How do we get there?

The current governance process has just been revisited. The various groups need to
clarify roles and responsibilities, and how processes are going to work. As the process
gets developed and matures, the College can adjust it as needed to evolve it into its
desired future state.

How do we know we did it?
e Number of technical issues identified needing policies (AP 5.3)
e Percentage of these issues for which the CTC issues policies (AP 5.3)
e All department charters signed, approved (rules of engagement) (AP 5.2)

e CTC recommendations are perceived in high regard (AP 5.1)

Strategic Goal 6: GCC will build partnerships with external business and
government organizations to expand business, educational, and funding

opportunities.
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To expand its technology opportunities, GCC needs to build strong partnerships with
business, government agencies, and the local community. As with all partnerships, these
arrangements would provide benefits to both partners. GCC would benefit by obtaining
additional technology, funding, students, teachers, and opportunities for its graduates.
The business and government partners would receive well trained and/or certified
graduates as potential employees, access to the skills of the GCC faculty and staff, and
facilities to prototype and test their technology before acquisition or implementation.

Where are we now?
e Partnership with the FAA for student interns leading to FT employment
e Partnerships with online testing organizations such as PAN, HOST,
PROMETRIC, and Pearson Vue.
e Good relationship with employers, DOL, AHRD, and GCA Trades Academy
e Partnership with MCV for internet bandwidth resource
e Training activities with NCTAMS and AAFB Base Comm.
e Active Advisory Committees

e Good direct relationship with construction companies who need highly technical
training

Where do we want to be?
e Continue to improve current partnerships
e Number one training facility on Guam for Govt. of Guam, civilian and military
sectors
e Expand partnerships on Guam and in the regions
e Establish partnerships that will provide for research, development, and testing of
new technology.

¢ Increase more national certificate testing opportunities and certification courses

How do we get there?
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e Utilize the Office of Development and Alumni Relations and Continuing
Education to assist with outreach

e Encourage the Departments to become more entrepreneurial

e Encourage diverse memberships on advisory committees representative of local
businesses and needs on Guam

e Increase publicity so the community is truly aware of what GCC is doing and is

capable of doing.

How do we know we did it?
e Increased number of partners
e Greater number of testing options

e Use advisory committee comments to generate course and/or program changes
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Introduction

The Mission of Guam Community College: Guam Community College is a leader in career and
technical workforce development, providing the highest quality, student-centered education and job
training for Micronesia.

To further this mission, Guam Community College (GCC) has set a goal to be a provider of Distance
Education (DE) to its students. Distance education is a vehicle through which the College can help
students in Guam and Micronesia with the attainment of their academic goals, by providing high quality
accredited programs in career and workforce development in an online format.

GCC has developed a five-year Distance Education Strategic Plan to guide the institution’s distance
education efforts. The impact of rapid change in educational technologies, and increased need for
technological support from the College require continual assessment. This strategic plan takes into
consideration the various factors that impact DE, such as academic planning and technology services
that enable the promotion of growth, effectiveness, and efficiency of robust DE implementations.

The DE Strategic Plan will allow the College to carefully determine resources needed to provide access
to students. Student, faculty, and staff readiness for DE will be assessed, with measures put in place to
address any gaps. In this strategic plan, all mention of staff includes administrative, operational, and
technical staff.

The college has begun incremental implementation of a broad range of DE courses in two distinct
categories, as defined in DE Policy 340:
Hybrid — This course type is offered in such a manner that 50% of the classes are held on
campus (traditional face-to-face) while 50% are held fully online.
Fully Online — Course is offered fully online with no expectation for the student to
physically enter the campus.

GCC realizes the opportunity DE affords students seeking flexible learning options. A non-scientific
poll taken on the College website in 2013 showed 87% of respondents selecting online courses at GCC
due to the convenience of taking courses on a flexible schedule. GCC students also need increased
access to higher-level courses. Fully online or even hybrid courses will reduce the burden on current
institutional physical infrastructure such as parking and computer labs, yet still avail GCC students with
access to courses. Implementation of sustainable DE offerings has the benefit of curbing attrition, with a
consequent increase in retention, persistence and completion. Furthermore, a thorough review of
business processes and incorporation of additional automation will strengthen student records
management, improve student experiences and enhance data acquisition. Additionally, improving the
working environment for both faculty and staff will have an overall positive impact on College culture,
and will elevate the culture of productivity already present at the College. In order to establish a viable
and sustainable Distance Education offering at the College, GCC will establish an academic technology
working group that supports DE academic technology needs.

DE at Guam Community College will support the four key institutional goals presented below. Specific
DE goals also align with institutional direction. To attain these goals, exceptional effort will be made to
address current students’ needs, and improve faculty and staff engagement and access to efficient and
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effective tools. Excellence in online degree programs will attract new students, while excellence in
support services will support high levels of student retention.

In order to comply with federal and local regulations governing the quality of Distance Education, GCC
must take into account several factors during the planning process. The Distance Education Strategic
Plan must

* consider library services to distance learners,

* provide a means for ensuring learner integrity,

* provide appropriate support services for distance learners,

e provide adequate technical resources, faculty and technical staff training, and support services,

and
* evaluate its DE course offerings.

Beyond the Distance Education Strategic Plan, GCC must comply with federal and local regulations

by investigating, selecting and supporting those tools necessary for the delivery of Distance Education.

These include sustainable investment in a course management system and third party tools that support

distance education. Going forward, GCC plans to separate online from hybrid and face-to-face

(including web-enabled) data in order to best demonstrate that online courses meet academic quality and

integrity, as well as engage distance learners in addressing course outcomes. An added benefit of

tracking fully online DE students is that the College will be able to address the four key US Department
of Education regulatory factors that directly impact DE, including:

1. Credit Hour — Ensure that GCC DE courses meet the contact hours as outlined by the
Accrediting Commission for Community and Junior Colleges (ACCJC)

2. Prohibition against Incentive Compensation — Ensure that GCC does not provide any
commission, bonus, or other incentive payment based directly or indirectly on success in
securing enrollments or financial aid to any person or entities engaged in any student
recruiting or admission activities or in making decisions regarding the award of student
financial assistance

3. Misrepresentation — Guard against any false, erroneous, or misleading statement made to a
student, prospective student, or any member of the public, or to an accrediting agency, a state
agency, or Department of Education by the institution, or one of its representatives or persons
with whom an institution has an agreement to provide educational programs or marketing,
advertising, recruiting, or admissions services

4. Gainful Employment — Select programs that offer at least one year of training leading to a
certificate or degree and preparing students for gainful employment in a recognized
occupation. The new metric also looks at the debt-to-income ratio and loan repayment rates.
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Alignment of GCC Institutional Strategic Master plan with DE goals.

As the college develops and strengthens Distance Education, the alignment of DE goals with
institutional priorities remains essential. As part of the strategic planning process, a DE taskforce has
been formed consisting of faculty and administrators. In collaboration with Ellucian higher education
technology consultants, the taskforce provided input on DE goals and direction. The tasks associated
with achieving these goals were developed and ranked based on feedback from the taskforce and are an
aggregate of these rankings. The taskforce developed a five-year DE implementation and assessment
plan as part of the strategic plan (Appendix 2). A substantive application to the ACCJC requesting
authorization to offer full DE programs is included in the five-year planning process. This will ensure
accreditation compliance for the DE program at GCC. A DE pilot project running from Fall 2015 to
Spring 2016 was created to provide additional information.

Institutional Goal 1: Guam Community College will increase student retention and
completion

Purpose: Strengthen and improve curriculum and educational delivery to provide a student-centered
educational experience that fosters retention and completion to prepare our students for engagement in a
global workforce.

Excellence in teaching will be achieved by providing a rigorous professional development program. All
faculty members engaged will be provided the opportunity to participate in a professional development
program focused on best practices that encompasses skills, knowledge and pedagogy for online learning
in an ever-changing digital age. Online courses will meet the institutional requirements for certification
of excellence as a result of participation in an internal review process. Courses that attain approval will
serve as models for the development and continuous improvement of all Guam Community College
online courses.

The responsibility to develop a professional development program and all institutional requirements for
certification related to distance education will be folded into the Comprehensive Professional
Development Plan of the college. To meet the challenge of an anytime/anyplace educational model, the
college will expand delivery options to include virtual collaborations, mobile technologies, digital
learning modules and e-textbooks.

Distance Education will support the institutional goal of increasing retention and completion by
pursuing the following goals:

DE Goal 1.1: Provide a full range of student services online for both on-campus and off-campus
students

DE Goal 1.2: Provide the organizational structure that will support active student advising and
career counseling

DE Goal 1.3: Develop online degree programs that will meet current industry needs

Institutional Goal 2: Guam Community College will foster an environment that is
conducive to learning

Purpose: Transform the campus into a facility conducive for learning and teaching with a genuine sense
of family spirit and dialogue among employees who are committed to student access and student
success.
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Excellence in teaching in traditional classrooms will be achieved by providing faculty with technology
tools within the classroom that will enhance the learning experience through innovative use of
communication, collaboration, and presentation tools. Additionally, instructional technologies that are
discipline specific will be available in designated classrooms and student computer labs. The reliance on
innovative technologies requires that rapid technology support is provided to resolve technical issues.
Excellence in the provision of an environment conducive to learning will be accomplished by pursuing
the following goals:

DE Goal 2.1: Provide faculty with innovative tools, internet access and multimedia presentation
capabilities within each classroom, to support teaching and learning, communication,
and collaboration.

DE Goal 2.2: Provide a Learning Management System (LMS), a web-based software application
for the administration, documentation, tracking, reporting and delivery of electronic
educational technology courses or training programs available to all classes (online or
Face-to-Face).

DE Goal 2.3: Provide faculty a systematic and ongoing professional development program that will
include technology training, online course development, and pedagogy.

DE Goal 2.4: Apply institutional standards and best practices that will serve as online course
development models.

DE Goal 2.5: Increase the use of digital material in all courses including no cost and low cost
solutions

DE Goal 2.6: Provide MIS technical staff a systematic and ongoing professional development
program that will include DE-specific technical training to support DE students,
faculty, and staff.

Institutional Goal 3: Guam Community College will support an environment of
improvement and accountability

Purpose: Enhance the existing integrated planning, review, and evaluation processes that provide for
the allocation of resources based on assessment results and college-wide priorities, in order to boost
improvement and accountability.

Excellence in technology support will be provided by the combined efforts of Academic Technologies
and the MIS departments with collaboration from the College Technology Committee. This will include
support for classroom technologies, online teaching and learning, in addition to administrative functions
and services for all students, faculty, and staff supporting distance education. Faculty, staff, and students
must be proficient in the technologies that support their learning. Training will be provided for a full
range of administrative and productivity applications. The growth of online learning requires a full range
of student support services available to students that may not have access to the campus. Excellence in
student services will be provided online utilizing “online support services” that will avail course
enrollments, advising, library access, tutoring services (if needed) and access to textbooks from the
bookstore.

Creating a culture of improvement and accountability will be accomplished by pursuing the following
DE goals:
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DE Goal 3.1: Provide a high level of technological reliability and technical support.

DE Goal 3.2: Establish a separate DE office that provides leadership and oversight through
effective policies and procedures for DE.

DE Goal 3.3: Provide the DE office and other technical and support staff and administrators with
training, services, and tools needed to facilitate and make DE courses an effective and
efficient means of learning.

DE Goal 3.4: Provide training for faculty, staff and administrators on the use of administrative and
productivity technologies and applications.

DE Goal 3.5: Evaluate effectiveness of services provided to DE students and faculty.

Institutional Goal 4: Guam Community College will institute measures to increase
visibility and global engagement

Purpose: Promote the Guam Community College brand to achieve regional, national, and international
recognition.

Expansion of the GCC institutional brand within Guam, throughout Micronesia, and internationally will
be coordinated by the Office of Communication and Promotion. The development of appropriate
distance education marketing materials and active marketing strategies will be supported by the
individual program departments. Furthermore, GCC already has a strong partnership with local industry
leaders and this will continue to be an advantage when rolling out distance education marketing
campaigns for programs that target working populations seeking to improve their job prospects. Of keen
interest to the college is an ability to engage the adult education population, and a concerted marketing
effort is needed to not only reach this demographic, but also to relay to them the value of a distance
education program.

DE Goal 4.1: Provide a structured marketing and communication plan for distance education
courses and programs.
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Comparing Resource Needs for GCC Courses Types

As the college seeks to review service needs for DE courses, it is important to look at functions/services
that are deemed essential for the course type being offered. In addition, as GCC expands into the DE
market, the types of programs that are developed will require various levels of support for the students,
faculty members and administrative staff. The chart below provides a list of services that will enable
efficient course delivery and student and faculty support services. The selected options give a general
view of service needs for each type of DE program; however once GCC selects programs/courses then
the appropriate service delivery will be determined. Some services may be optional for a given course
type and are noted as being possible depending on the course and instructor teaching the given section.

Service Web-Enabled | Hybrid Fully Online
LMS Possible v v
Faculty training v v v
Student training Possible v v
AT support v v
MIS support v v v
Advising /Counseling Services v v v
Tutoring Services v v v
Health Services v v Possible
Tutoring v v

Placement testing v v v
Proctoring Services v Possible v
Software acquisition v v v
ADA compliance v v v
Lecture capture services Possible Possible v
Onsite computer lab utility Possible v Possible
Student ID services v v v
Onsite parking v v Possible
Onsite wireless utility v v Possible
Remote Library support (24-7 library access) Possible v

Physical Classroom Utility v v v
Online course evaluation 5. v v
Onsite computer lab utility v v v
Helpdesk support Possible v v
Remote bookstore support 4 4
Virtual student authentication v v
Helpdesk v v
Fully online student support services (Admissions, Registration, FA, etc.) 6. v
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Course Development and Faculty Training

All faculty would benefit greatly from the Learning Management System (LMS) training; however,
faculty teaching fully online or hybrid courses will be considered first priority. Faculty should plan for
training in advance as it can take between 8-12 months to train faculty in LMS use, online pedagogy and
course development.

Web enhanced (aka blended learning) classes using GCC’s LMS will also be used as a method to
introduce faculty to DE tools while still working in a familiar class environment. Faculty will go through
LMS training to employ the use of the LMS in their class. Faculty will have an opportunity to utilize
web enhanced capabilities in their classes.

As part of the faculty training research process, GCC was able to determine the online readiness of
faculty members by taking a Faculty Online Readiness Survey. As part of the strategic planning process,
preliminary data obtained from the survey indicated that 16% of faculty members responded that they
had taught at least one course online (11/67). 89.3% of the respondents (50/56) had not received any
formal training for online instruction, and none indicated that they had participated in mandatory
training. Only 1.8 % of the respondents indicated that they were trained using a quality standard for
teaching online (1/56) and they have adopted that standard in the course. About 77% of the respondents
stated that they have never used an LMS, whereas the other 23% have used LMS such as Moodle and
Blackboard. Of the faculty who had taught online, about 14.3% had used Blackboard and 8.9% used
Moodle. Seventeen faculty members who responded to the survey stated that they have developed online
courses with varying levels of support. Interestingly, about 58% of the faculty members responded that
they have taken an online course previously. From their experiences, the faculty seemed to think that
they would spend more time teaching their online course (68%).

In addition to determining faculty readiness, a student online readiness survey was administered by the
college. About 72% (400/557) of the student respondents indicated that they can work independently
without the traditional class arrangement, while 64% expect to spend more time in a DE course as
compared to their traditional course. About 17% of the students expect to spend 6-9 hours on an online
course (meets expectations for success in online courses), while about 8% expected to spend more than
9 hours. Almost 75% of the students responded that they would expect to spend less than 6 hours and
suggests that orientation would be important to ensure that students are aware of online course
expectations.
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Strategic Plan Objectives ltems — Aligned with DE Strategic Goals

DE Goal 1.1:Provide a full range of student services online for both on-
campus and off-campus students

Objective Area of Focus Description
1.1a |Virtual Student Support Develop an online student system that enables
remote students access to admissions, registration, course
enrollments, counseling, library access, textbooks, advising,
financial aid, transcript requests and access to diplomas.
1.1b  [Faculty and Staff As the enrolliment in GCC online courses/programs
Awareness program grow, the need for staff and faculty understanding of the importance
of support activities for students outside the local region will
consequently increase.
The development of the virtual processes requires staff and faculty
member support.
1.1c  Develop support Students may be enrolled in fully online, Hybrid or
services for faculty and Web-enabled courses and they will have varied needs based on the
students in the full type of course they are engaged in. It is the intention of the college
range of DE courses to provide a full repertoire of services to support both faculty and
students taking the wide range of DE courses. (See above chart on
Resources aligned to GCC courses types)
1.1d [|Library Services Provide support and enhance library services as additional courses
are offered.
1.1e |Accommodative Provide support and ancillary services when possible to support
Services online students

DE Goal 1.2:Provide the organizational structure that will support active
student advising and career counseling

Objective

Area of Focus

Description

1.2a

Advisor assignment

Develop an online student advising system whereby advisors (faculty
or staff) can be assigned to an incoming DE student upon their
acceptance at the college.

1.2b |Advising management Develop a system whereby DE students must meet with advisors
prior to their first DE course enroliment.
1.2c |Advisor training Implement an advisor training / professional

development system to ensure that all advisors for

DE students utilize the institutional system and have

access to all tools that would enable them to successfully accomplish
their advising tasks.
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DE Goal 1.3: Develop online degree programs that will meet current
industry needs

Objective

Area of Focus

Description

1.3a

New Online Program
Market Analysis

Facilitate an online program market analysis for determination of
appropriate online program development. Commission a market
analysis for determination of appropriate online program
development. This analysis is a prerequisite for understanding long-
term opportunities for expansion in the higher education market
space.

Hybrid Program
Development

Increase number of hybrid courses offered at the college. A hybrid
course offers 50% of the course instruction remotely, and 50% on
campus. This initiative will enable more students to experience
online course delivery but also provide faculty an opportunity to
provide instruction remotely where pertinent. Furthermore,
scheduling of courses that require scarce lab resources would be
supported by utilizing a hybrid model.

1.3c

Web-Enhanced
Courses

Increase the use of web-enabled technologies in onsite courses in
all GCC programs. This initiative will enable faculty to utilize various
technologies to support their pedagogy, but also provide students
with an opportunity to experience varied learning structures. Some
faculty who develop Web-Enhanced courses may in the future
consider developing hybrid or even fully online courses if a need
arises for this type of delivery. Each program should offer at least 1
WE course (Target date is by year 3)

Student Course
Evaluations and
Retention Survey

Mechanisms

Review current student course evaluation
mechanisms and surveys to enable data driven decisions about
course and program effectiveness.
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DE Goal 2.1: Provide faculty with innovative tools access and
multimedia presentation capabilities within each classroom, to
support teaching and learning, communication, and collaboration.

Objective

Area of Focus

Description

2.1a

Learning Management
System (LMS)

As part of the global strategy to support effective

online learning, a formal LMS review should be undertaken. The DE
office will conduct a formal review of the current LMS to determine if
the Moodle LMS will support GCC's commitment to faculty and
student support in addition to future increase in DE student
enrolliment. As part of this review, the college will determine if the
current LMS service is to be continued, switched to 3. party

hosting vendor, or if the selected LMS should be cancelled and the
college embark on a search for a different LMS.

21b |Video Streaming The college should plan and develop a long-term web-conferencing
strategy and solution, then make it available in a consistent manner
across all web-enhanced, hybrid, and online courses.
2.1c Funding Allocation GCC has strong fiscal responsibility and compliance in grant
and Grant Support for management. The grants can seek foundation and federal grants to
DE at GCC support DE institutionalization at GCC. Funding allocations will
follow the institutional budgeting process.
2.1d Special Technology - [Develop a formal process of project approval for creative use of
Innovation Support innovative technology in DE courses.
Academic Technology resources and support need to be provided to
accommodate creativity and innovation through faculty
experimentation. To limit the scope of
activity, experimental projects should be formalized,
and faculty participation should include reporting of findings to the
grants team in order to facilitate recommendation for use and
adoption with wider support.
2.1e |Mobile Learning Develop plans for a formal initiative on the development of a mobile
Initiative learning strategy.
21f |Classroom Provide tools and training on the use and support of classroom
Technology Training technology.
2.1g Classroom Review the current inventory of classroom technology and all
Technology Inventory |available utilization data.
2.1h Classroom Review process and procedures for identifying, evaluating, and
Technology Upgrades making decisions on acquiring and replacing classroom technology.
2.1i Wireless Access to Review wireless availability in all areas to provide for large scale

Support Mobile
Learning

student access. This will serve as a
foundational technical requirement for expanded
mobile learning.
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DE Goal 2.2: Provide a Learning Management System (LMS), a web-
based software application for the administration, documentation,
tracking, reporting and delivery of electronic educational
technology courses or training programs available to all classes
(online or Face-to-Face).

Objective

Area of Focus

Description

2.2a

Learning Management
System

The DE office will review the LMS cnrrently being used for the DE
pilot. They will compare it with other systems available and
determine whether to continue with the current LMS or engage
another system.

DE Goal 2.3:Provide faculty a systematic and ongoing professional
development program that will include technology training, online
course development, and pedagogy.

Objective

Area of Focus

Description

2.3a

Review DE Policy

Review DE Policy to ensure compliance with accreditation
requirements.

2.3b  |Faculty Certification |Develop a standard required professional development training
for Online Teaching |program for online course delivery based on institutional guidelines.
23c  Professional Create and maintain instructor development programs to build
Development Plans faculty expertise in a variety of professional and technical areas
such as mobile learning, pedagogy and effective use of online
learning technologies.
2.3d [nnovative Conduct an ongoing series of presentations open to

Technologies in DE

all faculty members that showcase innovative technologies that can
be incorporated in DE courses.

DE Goal 2.4: Apply institutional standards and best practices that
will serve as online course development models.

Objective

Area of Focus

Description

2.4a

Syllabus Template

Facilitate the development of a campus-wide syllabus template to
ensure GCC standards are being met across all delivery methods.
Confidence in choosing

GCC for a program means that ALL courses associated with that
program have the same level of quality, no matter which delivery
method is being used.

2.4b Course Design The DE office will create and periodically review course
Standards development guidelines for all DE courses, to ensure effective
delivery and assessment of student content mastery.
2.4c  Online Course Create and evaluate process for reviewing online course readiness

Evaluations

prior to the course being initially delivered.
Evaluations will be conducted similar to how it is conducted in face-
to-face classes.
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DE Goal 2.5: Increase the use of digital material in all courses
including no cost and low cost solutions

Objective

Area of Focus

Description

2.5a

Integrating Digital
material

The DE office will look at ways to eventually incorporate only digital
material when delivering an online course,

2.5b

No cost or low cost

solutions

The DE office will also look at incorporating digital material no cost
or low cost for students.

DE Goal 2.6: Provide MIS technical staff a systematic and ongoing professional
development program that will include DE-specific technical training to support
DE students, faculty, and staff.

Objective

Area of Focus

Description

2.6a

Determine DE
technical support
needs

Review DE technical support needs to address accreditation
technology resources requirements out of MIS.

2.6b  |Online Technical Develop technical training standards for required online in-house
Support technical support.
2.6¢c [Technical Staff Create and maintain technical staff development programs to build

Development Plans

expertise in technical areas in support of mobile learning and in
facilitating online learning technologies.

DE Goal 3.1: Provide high level of technological reliability and
technical support.

Objective Area of Focus Description
3.1a |BPM Revitalization Run a BPM to determine current areas of opportunity within Banner
for automation improvement.
3.1b |Academic Technology [Review current AT resources and personnel and increase support
(AT) as deemed necessary when DE offerings and service demands
increase at GCC.
3.1 ¢ |Information Review current MIS resources and personnel and increase support
Technology (MIS) as deemed necessary when DE offerings and service demands
increase at GCC.
3.1d |Helpdesk Services Establish and maintain a helpdesk service for DE students and
faculty members. This will require the collaboration of various
departments such as AT, MIS, and student support services and an
escalation system will also need to be developed.
3.1e  [Technical Support Collaborate with MIS and Academic Technology to ensure
appropriate and sufficient technology support for DE faculty
members, staff and students.
3.1f Periodic Equipment  Develop a standard Online Classroom
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Checks

process for classroom On-Campus

technology equipment
checks to ensure the
highest level of reliability.

Back-End and Cloud-Based DE support
systems

3.1g |Review of Helpdesk |Develop a system for student helpdesk process, and
Process establish an evaluation of the effectiveness of the
implemented methodology
3.1th  |Online Training Develop a library of online training aids that will provide training on
Documentation and all technologies currently being used to support DE at GCC.
Training Videos
3.1i Faculty Support Collaborate with AT and MIS to identify possible

Alternatives

immediate response help for faculty if work is being
impacted by technical problems or software
questions

DE Goal 3.2:Establish a separate DE office that provides leadership
and oversight through effective policies and procedures for DE.

Objective

Area of Focus

Description

3.2a

Determine Structure

Develop and maintain a framework for the DE office within GCC

of DE office which coordinates/manages DE delivery in collaboration with
institutional divisions, to enable sustainable and reliable resource
allocation. This DE office will also support the creation and
maintenance of a budget for all DE functions.
3.2b |DE Policy Review DE policy to support DE program compliance.
3.2c |DE Standard Review DE standard operating procedures guiding faculty and staff to
Operating Procedures |include expectations for integration of online techniques and
technologies across web-enhanced, hybrid, and fully online platforms.
3.2d |College Technology [The DE office will work with the College Technology Committee

Governance

(CTC) to comply with GCC’s technology plan. The DE office will
provide regular reports to the CTC.
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3.2e

DE office

The DE office will consist of a DE administrator, an instructional
technologist, and a technical support person.

The responsibilities of the DE office will include

Provide high level of technology reliability and
technical support. (faculty, staff, and students)
Ensure proper technological resources are available
for DE faculty and DE classrooms prior to teaching
the course.

Technology design

Infrastructure support

Assisting the DE office with
o DE policies and procedures
o Five year strategic plan
o DE training and education
Creation of course templates

Review of initial DE courses to ensure compliance
with accreditation and USDA guidelines.

Provide guidelines/training to DE course compliance
with accreditation and USDA guidelines.

Research future possibilities and technologies for DE
education.

Work with industry leaders regarding strategies, new
tools, products, and services available to increase
productivity and improve online practice.

Review and assess the Learning Management
System (LMS), a web-based software application for
the administration, documentation, tracking, reporting
and delivery of electronic educational technology
courses or training programs available to all classes
(on-line or Face-to-Face).

An internal advisory group will consist of the current faculty members
in the DE taskforce. It will also include two more faculty members who
have taught or have taken DE classes, an MIS administrator and the
Academic Technologies administrator.

The responsibilities of the DE internal advisory group will include

Review of current DE issues (GCC and Globally), DE
instructional research (DE effective practices, skills,
and emerging technologies) and new developments
and trends in DE.

Review and assess the Learning Management
System (LMS), a web-based software application for
the administration, documentation, tracking, reporting
and delivery of electronic educational technology
courses or training programs available to all classes
(online or Face-to-Face).
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* Provide faculty a systematic and ongoing
professional development program that will include
technology training, online course development, and
pedagogy.

* Implement an advisor training / professional
development system to ensure that all advisors for
DE students utilize the institutional system and have
access to all tools that would enable them to
successfully accomplish their advising tasks.

* Develop a formal process of project approval for
creative use of innovative technology in DE courses.

* Apply institutional standards and best practices that
will serve as online course development models to
include the development of checklist for DE course
readiness and compliance with accreditation and
USDA guidelines.

* Recommend DE policies and procedures.

* Review and update five year DE strategic plan.

* Research future possibilities and technologies for
GCC DE education.

* Assist and be a recommending body in the
development of administrator course evaluation for
DE courses.

DE Goal 3.3:Provide the DE office and other technical and support
staff and administrators with training, services, and tools needed to
facilitate and make DE courses an effective and efficient means of

learning.
Objective Area of Focus Description
3.3a |Review DE Review the organizational role and responsibilities of

Organizational
Structure, Roles, and
Responsibilities

departmental course developers, MIS, academic technology
department staff, and A/V support team to ensure adequate
effective support in all activities related to academic technologies —
online and in the campus classrooms. (See Appendix 4)

3.3b Develop Shared Develop shared resources model for online program
Resources Model for development in order to maximize the growth
Course Development |potential, standardize the learner experience, and
(Course Guides) simplify the training requirements for instructor
participation
3.3c  Course Development |Review current course development models and establish a DE

Models

course development model that incorporates timeline, quality
control, instructor interactions with instructional designers, and
instructor compensation for course development. In addition to the
instructor, the library should be an integral part of this process to
ensure that copyright matters and access to

instructional resources are addressed during the course
development process.
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DE Goal 3.4:Provide training for faculty, staff and administrators on
the use of administrative and productivity technologies and

applications.
Obijective Area of Focus Description
3.4a Online Access to Review current access to online training on common

Software Training

productivity software — students, faculty and staff

3.4b Administrative Develop and maintain an ongoing systematic schedule of training in
Technical Training key administrative applications such as; Banner and Luminis,

equipment training, networking systems, operating systems, cloud,
and virtualization, in addition to any training that will improve
administrator and staff competency in supporting DE.

3.4c Faculty The DE office will develop and maintain the guidelines for a DE
professional development program.

3.4d Course Evaluator Develop administrator course evaluator training for DE courses that

Training

cover course navigation, course delivery, etc. The DE office will
review the expectations and provide recommendations.

A listing of evaluator expectations will be provided to all DE faculty
prior to review.

DE Goal 3.5: Evaluate effectiveness of services provided to DE
students and faculty.

Objective

Area of Focus

Description

3.5a

Establish Key
Performance
Indicators (KPI)

Establish and review current student service KPIs and create
indicators that will assess and improve service effectiveness across
all student service sectors that support DE students based on
current practices.

For DE courses, assessment of KPI’s will be related to current
practices.

This will be done on an annual basis. (See Appendix 5)

3.5b

Service Management

Review current service protocols and incorporate a ticket / tracking
system to ensure that service delivery to DE students can be
measured. This will ensure that the college can track service
requests and ticket resolution.

Tracdat system can be used to support process improvement.

DE Goal 4.1:Provide a structured marketing and communication
plan for distance education courses and programs.

Objective Area of Focus Description
4.1a Establish Key Review current marketing KPls and establish indicators that will
Performance enable assessment of marketing effectiveness (See Appendix 6).
Indicators (KPI) for
Marketing
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4.1b

DE Market Analysis

Promote periodic market research on DE needs in

Guam and Micronesia will inform the college on regional and
international opportunities. Continuous review of market trends and
employer needs play a significant role in the selection and
development of new DE programs and courses. Polling of current
and prospective students will be included in the strategies.

41c

DE Marketing Plan

Develop a marketing plan for the DE programs and courses, so as to
attract prospective DE students for the online courses/programs that
GCC will deliver.

This will reduce the chance for internal student cannibalization and
will support the college in expanding its reach within Guam,
Micronesia and other International Markets.

4.1d

DE Marketing Working
Group

Create a DE working group (Office of Communication

& Promotions, Department Chairs, and Associate

Deans) that periodically meets to review market opportunities for DE
courses and programs.

4.1e

Marketing Fulfillment
Process

Develop a clear fulfillment process for prospective

students who are seeking additional information on

DE programs/courses. Assign departmental Point of

Contact for each DE program to ensure that there is follow through
on fulfillment requests.

4.1f

Utilization of Media by
GCC

Leverage GCC Media as a resource for growing
online programs
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Appendix 1 — Recommendations from Needs and Capabilities Assessments
Note: These recommendations are also found in the Needs and Capabilities Assessment
documents provided by Ellucian on 3-30-2014
Recommendations on Service Capabilities and Current Resources

1) Consider Moodle as an LMS for the whole institution. Due to familiarity, inexpensiveness, and
ease of use, GCC should continue using the Moodle environment for distance education delivery.
Furthermore, faculty members are already primed for Moodle acceptance per their responses to
the academic technology survey.

2) Consider hosted Moodle Solutions — GCC should consider this as a scalable LMS utility and
management option, due to the instability of the Moodle instance, lack of backup, failover, and
sandbox, and lack of personnel, hardware, and time to technically host and support this LMS.

a.

There are a number of companies that host Moodle that would require very little setup for

minimal expense compared to what internal hosting would cost. One host company that
matches the needs of GCC well, is remote-learner.net; however, MoodleRooms is also a
common third party hosting company.

b.

Factors to take into account when choosing an external hosting provider:
i. Level of technical support;
ii.  Availability/uptime;
iii. Plans for integrating Moodle updates;
iv. Redundancy;
v. Scalability;
vi. Sandbox availability;
vii. Ease of data migration in case a different solution is chosen;
viii. Cost/pricing plan structure.

3) Course and program selection for pilot and full DE rollout: Possible options include, but are not

limited to:

a. Redeveloping the existing Education courses;

b. Identifying courses that suffer from limited availability of large labs on campus, and
running them as hybrid, meeting half as often and doubling the availability of lab time;

c. Developing GED completion and/or Continuing Education courses to reach the adult
population of Guam that may desire high school degree completion;

d. Expansion of Math courses that utilize Math XL to fully online offerings;

e. Selecting general education required course that would hold value as a stand-alone course
to non-GCC students (for example, a Microsoft Office proficiency course).

f. Identifying courses that affect student completion rates but that have enough volume per

year to remain viable for online delivery.

4) Offer training for students and faculty. Within the context of the adopted LMS environment,
design and offer training courses for both students and faculty who would participate in distance
education.

5) Partner an Instructional Designer with selected faculty to develop selected courses and train on
instructional practices.

6) Investigate the feasibility of adding Ellucian DBA support to address shortcomings in Banner
support at GCC that would enable the integration of Banner and Moodle, as well as potentially
automating other manual processes (e.g. Banner integration with bookstore software).
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7) Develop a long-term plan to integrate Banner and Moodle, to provide SSO access to Moodle via
MyGCC, and utilize a Moodle course shell to supplement every residential course to provide a
cohesive and easy-to-access resource for instructors to share content and materials with students.

8) Review of student advising: Faculty at the departmental level are assigned advisees, however
both the counselors and students indicated that very few faculty actually advise the students and
in most instances the students go to counselors for advising support.

9) Review both library support services and textbook provision protocol for distance students.

10) Review process for course retake and the role that counselors play in this process.

11) Review student admissions and course registration process to enable more automation that can
support remote student application and admissions processes.

12) Review policy compliance especially as relates to student payment deferral systems. Inconsistent
approval of payment plans to students can pose a risk to the college in the event that a student is
denied access while others are being granted deferrals.

13) Review automation of add/drop and withdrawal from courses for fully online students.

14) Consider including “prior online instruction experience” in the job descriptions for faculty
seeking to teach online courses at GCC. Especially relevant for the adjunct faculty.

15) Develop procedures for remote transcript request completion.

16) Develop a communication and change management plan for the college so that there is
transparency in DE implementation and environmental impacts.

17) Review current DE policy on;

a. Intellectual Property and Strategy for Online Course Creation
b. Assessment of Online Courses to Ensure Integrity in Distance Education

Recommendations on DE Pilot

v' Review service capabilities and resources to determine if Fall *14 remains feasible for
pilot of courses.
Prioritize tasks per recommendations and determine which will be critical in supporting
the pilot.
Develop an organizational structure that oversees the functioning of DE at GCC.
Develop policies and procedures that will guide DE pilot and future DE offerings.
Determine the Key Performance Indicators for the pilot and set benchmarks. This will
help gauge the success of the pilot.
Develop an aggressive marketing and fulfillment plan for the pilot courses so as to
minimize cannibalization of current students.
v Develop courses and train faculty who will be engaged with the pilot project.
v" Train DE course evaluators.

SN ©

<

Market Differential

7. In drawing conclusions regarding effectiveness of program and instructional strategies,
systematic and regular collection and evaluation of timely data is required. Best practices require
regular feedback from students as customers in their experiences with DE programs and courses.
Regular review of survey data designed to identify improvement, success and further work in DE
is necessary. Preliminary results from the following surveys will enable the college to determine

its current readiness to enter the DE market.
a. Online student readiness — This survey explores student expectations of online
classrooms, technology preparedness, study skills and habits, access to computers and
knowledge of common software. Students receive immediate feedback upon completion
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8.

10.

of the survey, and the college ensures that each student is provided with both thoughtful
responses about their intrinsic knowledge of technology, study habits and organization,
learning style, and directions on how to increase their abilities to follow focused
directions and attention to detail. Students then decide whether or not to wait to take an
online class while they improve one or two skills needed to be successful.

b. Faculty self-evaluation of online teaching readiness. In this case, faculty members
complete a survey that measures online teaching philosophy, DE awareness, DE
expectations and overall online skills and preparedness. As a result, faculty members
often receive additional training for improvements in managing their online classroom.
Taken together, an assessment of institutional faculty and students in addition to
prospective faculty and students will provide the college with a clear perspective on
student and faculty needs and gaps. The investment in creating a culture of online
learning would then be assessed relative to the benefit obtained from developing online
programs, and a Return-On-Investment determined -- insufficient student and faculty
readiness have been shown to cripple online programs.

Also worthy of review is the development of higher-level courses that meet the needs of rising
graduates and the Guam workforce. Students that see extended time to completion while
awaiting 200 level courses would have their needs met, in addition to providing an avenue for
the local workforce to enroll in courses offered by the college, but at their own time.

There are about 18,000 potential adult education students on Guam. Diploma readiness courses
that are flexible but interactive may be appealing to this demographic on Guam, however a clear
needs and technology capability assessment would be required to determine whether who would
be best suited for DE at GCC.

Lastly, research has shown that most online students prefer to enroll in a program that is within a
100 mile radius of their home. The college attracts close to 500 students/year/high school in dual
enrollment and college readiness programs. There are five high schools directly affiliated with
GCC, suggesting that there are anywhere from 2,000 — 2,400 students directly impacted by GCC
culture on an annual basis. It was noted that there is an attrition rate of about 50% from 10" >
11" grade and an additional 50% attrition from 11™- 12" grade. These students are already
primed for a college experience when they first engage with GCC in 9" grade and would be a
ready market for online courses that meet their needs. A survey of these students’ interest in DE
would be beneficial in determining whether GCC has an opportunity to cater to their needs since
they already see the value of a GCC education. This mitigates risk involved in seeking students
that are greater than 100 miles away from the college.
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Appendix 2 — DE Implementation Plan (Five Year)

Year 1
2015—2016 Year 2 Year 3 Year 4 Year 5
2016—2017 2017—2018 2018—2019 2019—2020
Initiate DE governance ¢ Continue e Complete student  |» Assessment of * New DE programs
framework implementing support system student support and courses

Adoption of LMS
throughout the
institution

Review of current DE
policy
Establishment of

policies that strengthen
DE at GCC

Budget allocation to
financially support DE

Banner - Run BPM
Revitalization

Development and
implementation of DE 2-
year marketing strategy

Selection of courses to
be included in DE Pilot

Development of pilot DE
courses to meet best
standards

Faculty training for
faculty participating in
DE pilot courses

Faculty evaluator
training

Student Readiness
Assessment

Faculty / Staff
Readiness Assessment

Review student support
systems and establish
improvement strategy

Offer DE courses (Pilot)

Assessment of DE Pilot

recommendations that

will strengthen student

support systems

v Helpdesk (email 24/7)
and phone (during
regular office hours) *
Advising * Tutoring *
Tech Support « Library
* Online Orientation

¢ Reduction of manual

processes -

Development of work-

around /automation

for student registration

and support systems.

¢ DE course
development for full
program completion

¢ Continued faculty and
staff development

¢ Budget allocation to
financially support DE

¢ Assessment of current
DE market strategy
and development of
revised market
strategy following
review of KPIs and
market analysis.

¢ Assessment of DE
implementation
process

* Form DE office

¢ Begin web enhanced
courses

¢ Hire instructional
designer

improvements

DE program
development

DE course
assessment

Continued faculty
and staff
development

Budget allocation to
financially support
DE

Assessment of
LMS and its ability
to support DE
growth.

Provide an LMS
shell for all classes
(FA18)

services

* Review of faculty
and staff training

+ Assessment of LMS
and student tech
support

¢ Continued faculty
and staff
development

Budget allocation to
financially support
DE

DE course
assessment

¢ Continued
marketing of DE
courses/programs

e Approval of new
DE programs

¢ Application for
substantive change
to offer DE - ACCJC

continue to be
developed

« Continued faculty
and staff
development

¢ Budget allocation
to financially
support DE

» DE 5-year
assessment

Note: Specific objectives aligned to this chart are found in the Standard Operating Procedure manual.
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Appendlx 3: Key LMS Features to Consider

® O OO O O O

® O O OO

Level of technical support provided;
Vendor support

Active community support
Availability/uptime;

Plans for facilitating LMS updates;
Redundancy;

Scalability;

Sandbox availability;

File storage capacity and limitations;
Design and branding options;
Built-in tool capability, including:
Forums

Assignments

Lessons

Quizzes

Blogs

Wikis

Integrated tools, such as:
ePortfolio

Web conferencing

Analytics

Streaming video

Ease of data migration in case a different solution is chosen;

Interface;

Social learning tools;
Accessibility and compliance;
Integration with third-party tools;
Email functionality;

Security;

Administrative monitoring;
Availability of content libraries;
Implementation and training;
Mobile support;

Cost/pricing plan structure.
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Appendix 4 - DE Organizational Structure and Student Support Systems.

As part of the DE assessment process, it is recommended that an organizational framework be
developed to support the full DE student life cycle at the college.

The DE director will work in collaboration with Finance, Marketing, Academic Affairs, Student
Support, and AIER to build and develop a sustainable DE program at GCC. The student support
infrastructure includes a direct interaction between student support services, Academic Technologies
(AT), MIS (Management Information Services), and the Helpdesk. The Academic Affairs division
would support the Helpdesk when specific program questions arise. In addition, this division would
ensure that all DE programs are compliant with all legal and regulatory guidelines for DE including
state authorizations and accreditation.

The Helpdesk, Student Support Services (SSS) and a 3™ Party LMS provider, are the first responders
to student issues and require consistent updates and business continuity. The SSS includes but is not
limited to: Admissions and Registration, Financial Aid, Bookstore, Library Services, Counseling and
Advising, Tutoring, Accommodations and Testing Services. Issues that cannot be resolved by the
Helpdesk would be escalated to the appropriate department within the college, to ensure that all
matters are responded to appropriately and in a timely manner. Continuous collaboration and
planning will be maintained between groups that are critical to process improvement in student
support services. Assessment of the DE programs/courses, Helpdesk and Marketing (Office of
Communication and Promotions, OCP) will support the institutional goal of enabling a culture of
improvement and accountability. The level of support to the courses will vary depending on whether
they are web-enhanced, hybrid or fully online.

Most institutions have their IT departments report to a Chief Information Officer. The MIS
department at GCC currently reports to the Finance and Administration Division (FAD) VP, and
supports the IT infrastructure for most of the academic and administrative automated processes. The
AT department also reports to the FAD VP and supports classroom technology and related training
and is currently

responsible for DE

management. The MIS Academic
Legal and Affairs

and AT departments Regulatory Affairs

play key roles in DE (State

support, and will work Authorizations /

together to manage Accreditation

technology needs across
the academic and .
administrative functions Helpdesk Distance Marketing

of DE, albeit they have Education (ocP)
varied functions. The :

MIS and AT (Project

departments will Director)

provide support to DE Academic y Assessment and
students and faculty Technology 9 e Reporting (AIER

(AT) LMS and LOC)
Provider

when relevant helpdesk

tickets are escalated to
them. Student

Support
Services
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Appendix 5 — Key Performance Indicators

Several institutions do not segment online course and program data from their traditional courses
and programs. At Guam Community College (GCC), online courses are currently noted as
“online” under schedule type and can therefore be tracked and data used to support future
improvement of Distance Education (DE) courses. As GCC considers implementing a robust
online DE offering, it will be important to establish benchmarks / Key Performance Indicators
that can be used to measure the effectiveness of the courses/programs through student, faculty
and institutional successes. The student population that these benchmarks would be relevant to
would be those with the student type of “online” in the general student record. Currently there
are no students with this designation at GCC.

This document proposes the following Key Performance Indicators (KPI) for GCC’s DE
initiative. Although the KPIs are somewhat prescriptive, they actively support DE growth, and
can inform the current institutional KPIs, as reported in the Annual ACCJC Report. As DE
grows, it will be important to track the impact of the online learning delivery mode on matters
such as;

Market Penetration: GCC has an opportunity to expand its market share within the island of
Guam and in Micronesia, in addition to expanding its student body through increased delivery to
dual-enrolment students and career professionals seeking workforce development programs.
GCC’s DEAL/DCAPS programs and the CTE Secondary programs provide additional
opportunities (introductory/foundation) for DE.

Student access and success: Tracking student ability to access and successfully complete GCC’s
high quality and affordable online courses and programs is critical, as the college strives to meet
the 4 key institutional goals (Ref: Institutional Strategic Master Plan 2014 — 2020: Goals and
Initiatives)

Access to and use of technology to augment online learning or online student management: The
College has support structures that can improve/enhance the experience of the online student in
addition to traditional students by continually addressing opportunities that exist to provide
additional Advising, Tutoring, Proctoring, Testing and other services.

Student Satisfaction in their programs of study: Monitoring student satisfaction in online
programs is critical in providing feedback that can be utilized for process improvement in online
course development &delivery, faculty interaction and student wrap around services.
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KPI
DE Market Penetration

DE Student Enroliment

DE Student Persistence

KPI Measure
Guam Resident

| Definition
Guam students taking credit
programs (PT or FT)

Guam students taking credit
courses

Non Resident (student whose
permanent residence is not in
Guam and does not pay local
Guam taxes)

Non-Resident students taking
credit programs (PT or FT)

Non-Resident students taking
credit courses

Foreign Students (non-citizen
with a non-immigrant visa)

Foreign students taking credit
programs (PT or FT)

Out-of-State students taking
credit courses

Dual Credit Articulated
Programs of Study (DCAPS)
and Dual Enrollment
Accelerated Programs of
Study (DEAL)

High school students taking
credit courses

High school students taking
credit programs (PT or FT)

Non-Credit (NC)

# of students enrolled in NC
programs

Fall Credit Students

Fall Non-credit Headcount

Spring Credit Students

Spring Non-credit Headcount

Fiscal Year Headcount

Percent Transfer Credit Hours

Percent Technical/Career
Credit Hours

Percent Developmental Credit
Hours

Fall Credit FTE numbers

Spring Credit FTE numbers

Course completion rate
(based on course
withdrawals)

Within-term retention rate
(headcount)

FT FTIC Fall-to-Spring
persistence rate

PT FTIC Fall-to-Spring
persistence rate

FT FTIC Fall-to-Fall
Persistence rate

PT FTIC Fall-to-Fall
Persistence rate

Page 26 of 29
Guam Community Collegel

Distance Education Strategic Plan — Draft Revised on 2/28/16 |




Distance Learning Grades

DE Student Graduation

DE Student Satisfaction
Financial Access and
Affordability

Resources and Services

Financial

| KPI Measure

2-year FTIC Fall-to-Fall
Persistence rate

| Definition

2-year FTIC Fall-to-Fall
Persistence rate

Productive grade rates

Single term certificate
persistence rate

Dual term certificate
persistence rate

Percent | A and B Grades
of grades | Completers (A, B,
in each C,D,F,P)
DE Completers
course Success(A, B, C,
P)
Withdrawals

Percentage of students that
completed degree or
certificate and transferred
within three years

Percentage of students that
completed degree or
certificate and transferred
within three years

Student goal | Completers

attainment Non-
Completers

Career program completers

IDEA survey

In-County Tuition and Fees

% First Generation Student

Financial Aid Default Rates

IT FTE staff/per VC student

Help Desk Services (E.g. hrs.
of access, ticket resolution

rate etc)

Other Orientation

Resources Advising

and Services | Tutoring

(hrs. of Proctoring

access) Testing
Library
services
Helpdesk
Support

Unrestricted Operating Funds
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| KPI Measure | Definition
for DE

Operating Fund Sources for
DE

Cost per Credit Hour and DE
FTE student

Student: Faculty Ratio Number of FTE online faculty
divided by online credit
student FTE

Faculty Load Average # of online courses
taught by faculty

Faculty training Total development or training
expenditures divided by Total
# of faculty teaching online

Appendix 6- On-site meetings with DE taskforce, students, faculty and other
institutional stakeholders.

Ellucian Higher Ed, sister company to Ellucian, the maker of the Banner system GCC uses, was

hired to create four reports: 1) Market Assessment & Needs Analysis; 2) DE Capabilities
Assessment of GCC; 3) DE Strategic Report and 4) DE Standard operating Procedures.

In partnership with key academic leaders, Ellucian completed the first two reports and provided

draft copies of the latter two.
The assessments, coupled with ensuing recommendations from the DE Taskforce members
(indicated by *) and institutional stakeholders formed the foundation for this Strategic Plan.

Administrators
Francisco Camacho (Data Processing Systems Administrator, MIS)*
Dr. Michael Chan (Associate Dean, TSS)*
Patrick Clymer (Coordinator, Admissions & Registration)
Jayne Flores (Asst. Director, Communications & Promotions)
Wesley Gima (Program Specialist, Academic Technologies)*
Joanne Ige (Associate Dean, Student Support Services)
Marlena Montague (Assistant Director, AIER)*
Esther Rios (Coordinator, Financial Aid)
Carmen Santos (Vice President, Business)*
Dr. Ray Somera (Vice President, Academic Affairs)*

Faculty
Sandy Balbin (Associate Professor, Office Technology)*
Simone Bollinger (Instructor, English)
Clare Camacho (Professor, Early Childhood)
Lisa Baza-Cruz (Professor, English)
Jonah Concepcion (Instructor, Social Science)
Tressa Dela Cruz (Instructor, English)*
Vera DeOro (Assistant Professor, English)
Bertha Leon Guerrero (Instructor, English
Sara Leon Guerrero (Professor, Early Childhood Education)
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Steve Lam (Associate Professor, Math)*

Troy Lizama (Associate Professor, Assessment & Counseling)
Christine Matson (Assistant Professor, Learning Resource Center)
Tonirose Concepcion (Assistant Professor, Office Technology)*
Zhaopei Teng (Associate Professor, Computer Science)
Katsuyoshi Uchima (Instructor, Allied Health)

Desiree Ventura (Instructor, English)

Student
Vicenta Lundgred

On campus forum attendance: 16 students and 26 faculty attended four sessions over a period
of four days.

Resources

* GCCISMP 2014 - 2020 (draft)

* Capabilities and Needs Assessments (Ellucian)

* DE Policy 340 — Board of Trustees DE resolution

* http://elearningindustry.com/top-open-source-learning-management-systems

* http://il.wp.com/mfeldstein.com/wp-
content/uploads/2013/11/LMS_MarketShare_20131104-Home.jpg

* http://www.ajer.org/papers/v2(7)/0027124130.pdf

* http://moodle.com/partners/

* https://sakaiproject.org/try-sakai-cle

* http://www .instructure.com/

* http://www.desire2learn.com/

* http://www blackboard.com/Platforms/Learn/Overview.aspx

* http://www.edweek.org/dd/articles/2013/06/12/03Ims-evaluation.h06.html
http://www learningsolutionsmag.com/articles/1181/five-steps-to-evaluate-and-select-
an-lms-proven-practices

* http://lectora.com/factors-to-consider-when-choosing-an-Ims

Page 29 of 29
Guam Community Collegel
Distance Education Strategic Plan — Draft Revised on 2/28/16 |



APPENDIX F

Comprehensive Professional
Development Plan (CPDP)



ACADEMIC AFFAIRS DIVISION
OFFICE OF THE VICE PRESIDENT FOR ACADEMIC AFFAIRS

coledt
Cnm\““mw :
Guam e h) |
TO: Dr. Mary A.Y. Okada 13 .
Presid¢nt DEcC o1 0

FROM: Dr./R. Ray D. Somera yitials:
Vite President for Academic Affairs

SUBJECT: Comprehensive Professional Development Plan (CPDP)

DATE: December 7, 2015

I am respectfully submitting the latest iteration of the Comprehensive Professional Development
Plan (CPDP) for your final review and approval. [ have thoroughly read the document, provided
edits and comments throughout its development, and have ensured that the comments and
feedback from various sectors of the campus community are integrated in the Plan itself.

Spearheaded by Dr. Elizabeth Diego, Associate Dean of the School of Trades and Professional
Services (TPS), this initiative took fifteen (15) months to go through the participatory
governance process on campus. As the attached transmittal memo from Dr. Diego reflects, the
original document was drafied in September 2014 and the current document (10" draft) was
given its go signal to move forward by the College Governing Council in November 2015.

This document is comprehensive and far-reaching in its coverage. It covers the professional
development needs of all the important sectors of the college, from faculty to staff to
administrators, A section is also devoted to the professional development of adjunct faculty.

Your approval of this living document at this time will formalize it. It will also signal the
beginning of its gradual implementation on campus, in keeping with the suggested timeline
included in the Plan itself. With your approval, the Plan’s official implementation will start in
Spring 2016.

L Approved \“@% Q‘A.@_ﬂdﬂ

Dr. May)A. Y. Okada
Disapproved President

Lo Wordeste M@% hieg,
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TO: R. Ray D. Somera, Ph.D.
Academic Vice President

FROM: Elizabeth A. Paulino Diego, Ph.D.

Associate Dean
SUBJECT: Comprehensive Professional Development Plan
DATE: December 4, 2015

The Comprehensive Professional Development Plan is being submitted to you in final form
after having undergone numerous changes as a result of feedback, input, and suggestions
made via the participatory governance process as enumerated in the timeline below.

Focused attention in the development of the Plan began in February of 2014 beginning
with research conducted on professional development programs for adjunct faculty. In
March 2014, a professional development needs survey was created to ascertain the needs
of faculty. Input was solicited from the Deans, Department Chairs, and Academic Vice
President which resulted in research to include both full-time and adjunct faculty. It was
also decided at the last Department Chair meeting held in Spring, 2014 that the surveys will
be distributed and collected by the Department Chairs and submitted to the Associate
Dean.

In May 2014, the data derived from the surveys were aggregated and organized based on
the greatest needs as indicated by faculty. Research and the writing of the Plan continued
throughout this time with an emphasis placed on effective practices for professional
development and classroom instruction.

Several meetings were called by the AVP to present the concept of the comprehensive Plan
beginning in April, 2014. In July of 2014 a meeting took place with the PDRC Chair to
discuss current professional development practices and the role of PDRC. A meeting with
the AIER Assistant Director also took place to discuss IDEA student evaluation results, the
interpretation of data, and data inclusion into the Plan. The month was spent identifying
themes and looking for overlaps between student survey data and faculty survey data.

Several activities involving key organizational members took place in the month of
September beginning with the submission of Draft 1 of the Plan to the AVP for review. This
was followed by an official memorandum from the AVP distributed college-wide
establishing professional development as an institutional responsibility in alignment with
the College’s Institutional Strategic Master Plan. Another meeting was called by the AVP
with the Chairperson and Co-Chair of PDRC to present some of the concepts in the first
draft and the coordination of its writing with the TPS Associate Dean.

Meetings continued throughout the month with PDRC members and the Faculty Senate
President. Academic Year 2014-2015 was set by the AVP as the planning year for the
initiative. PDRC provided a sample faculty development plan in October of 2014 which
outlined several suggestions that were incorporated into the Plan.



E



Draft 2 of the Plan was sent to the AVP for review in November of 2014. The Plan was
expanded to include Staff and Administrator Professional Development. The draft was also
sent to PDRC, Faculty, Staff Senate, and staff members of the Staff/Administrator
Development Review Committee for input.

Separate meetings took place in December 2014 with the Staff Senate Co-Chair and Chair to
discuss the creation of a professional development needs survey for staff. The survey
administration was coordinated with AIER and the results compiled by the office.

In January of 2015, Draft 3 of the Plan was sent out for comments from the AVP, PDRC,
Faculty and Staff Senates. Draft 4 of the Plan incorporated the suggestions provided by
these stakeholders. By the end of the month, Draft 5 was sent to all Faculty via the Faculty
Senate and also, to the Deans and Associate Dean.

In March of 2015, Draft 6 of the Plan was sent to the AVP for review. At the end of the
month, the Plan was posted College-wide for comment and feedback. Changes were made
which resulted in Draft 7 of the Plan. A copy of the draft was forwarded to the HR and
Finance Administrators.

By April of 2015, the Plan was presented to the College Governing Council. It was
discussed and decided that more time had to be given for greater input by the College
Community. Work with AIER on the Staff and Administrator surveys were completed and
disseminated as well. The results were compiled with the assistance of AIER and
incorporated into the sections for Staff and Administrators.

In May of 2015, Draft 8 of the Plan was sent out to CGC members for review. Changes were
incorporated which resulted in Draft 9. It was then posted college-wide for feedback and
review. Draft 9 was made available throughout the summer for comment. Meetings were
held with PDRC and the Faculty Senate to respond to questions regarding some provisions
of the Plan. Clarification was made addressing the concerns brought forth.

Changes were made to the Plan which produced Draft 10 incorporating suggestions by
members of the CGC prior to the November 2015 meeting. CGC made its official decision to
move the Plan forward at this meeting.

This draft is submitted to the AVP for his final review to be forwarded to the President for
her final gpproval.
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GCC is accredited by the Accrediting Commission of Community and Junior Colleges (ACC]C),
Western Association of Schools and Colleges (WASC).

Vision

Guam Community College will be the premiere educational institution for providing globally
recognized educational and workforce development programs.

Mission

Guam Community College is a leader in career and technical workforce development providing the
highest quality student-centered education and job training for Micronesia.

Sinagan Mision

(Chamorro translation)

Guiya i Kulehon Kumunidat Guahan, i mas takhilo’ mamanaguen fina’che’cho’ yan i teknikat na
kinahulo' i manfafache’cho’ ya u na' gudguaha nu i manakhilo’ yan manmaolek na tiningo’ ni i
manmafanandgui yan i fina’na’guen cho’cho’ gi iya Maikronesiha.

This document is a concerted effort between organizational members, divisions, and committees
within the College. It's fruition would not have been possible without the input of the Academic Vice-
President, the Professional Development Review Committee (PDRC), Faculty, and Staff Senates, and
faculty and staff overall. The Comprehensive Professional Development Plan simply referred to as
the Plan in this document, underwent a number of iterations, critique, and discussions over a one
year period. It was largely guided by the College’s mission, and values, informed by those goals and
initiatives in the Institutional Strategic Master Plan (ISMP) directly connected to professional
development initiatives, and is based on current educational and organizational research, and the

needs of the faculty, staff, and administrators as indicated on the surveys.

The Plan’s main purpose is to serve as a guiding instrument establishing a comprehensive approach
to the College’s Professional Development. The Plan also provides a distinct focus in which
professional development (whether it be at the individual, group, or institutional level), is
implemented with the central goals of improving instructional practices and increasing the delivery
of services to our students. Lastly, the Plan gives us all an opportunity to engage in thoughtful
discussions and activities regarding our changing needs, collaborate further, and to respond

accordingly.

Please direct any comments or suggestions for improvement to this document to Dr. Elizabeth Diego,
Associate Dean of the School of Trades and Professional Services
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GUAM COMMUNITY COLLEGE COMPREHENSIVE
PROFESSIONAL DEVELOPMENT PLAN

Foundation for Professional Development

Introduction
Standard 11 of the Accrediting Commission for Community and Junior Colleges {(ACCJC) provides
the impetus for Guam Community College’s Comprehensive Professional Development Plan. As

stated in Section A.14:

The institution plans for and provides all personnel with appropriate opportunities for
continued professional development, consistent with the institutional mission and based
on evolving pedagogy, technology, and learning needs. The institution systematically
evaluates professional development programs and uses the results of these evaluations
as the basis for improvement (ACCJC Accreditation Handbook, 2014).

Similarly, a Board Policy on professional development also exists (Please refer to Appendix for the
policy in its entirety). In 2009, the Guam Community College Board of Trustees amended and
adopted Policy 400 on Professional Development, which states that “the Board of Trustees
recognizes the importance of a well-trained staff to more effectively carry out the mission of the
College and the Board of Trustees is committed to providing resources to support professional

development activities”.

Background

Efforts at the College to develop a comprehensive professional development plan commenced in
Academic Year 2014 to more effectively address the accreditation standard. The purpose of the
Comprehensive Professional Development Plan (CPDP) is to provide a framework for college-wide
professional development consistent with the institutional mission. CPDP incorporates four

major parts: faculty professional development, staff and administrators’ professional development,

organizational structure and support recommendations, and evaluation.

Over the course of several years, Guam Community College has implemented a number of
initiatives providing the building blocks for this plan. As evident in the college’s mission, the
institution is committed to providing the highest quality student-centered education. Two of the
College's core values place emphasis on a learning-centered and student-focused environment.
Additionally, GCC established Institutional Learning Outcomes (ILOs) representing broad outcomes

the institution endeavors students will achieve through their cumulative college experience.
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The Institutional Strategic Master Plan (ISMP) was updated in 2014 setting direction for the College
over the next several years. The specific ISMP provisions directly related to the Comprehensive
Professional Development Plan (henceforth referred to as the Plan in this document) are outlined

below:

Goal 1: Retention and Completion—Strengthen and improve curriculum and educational delivery to
provide a student-centered educational experience that fosters retention and completion to prepare

our students for engagement in a global workforce.

Initiative 1: Incorporate the student-centered learning model into the curriculum and the

classroom.

Initiative 2: Strengthen the professional development support for faculty to effectively

implement the student-centered teaching model.
Extensive work went into the Plan beginning in Spring of 2014 with research on best instructional
and organizational practices. A faculty survey was devised in late Spring with significant input from
various members of the College. A staff and administrator survey followed in Spring of 2015. The
data from these surveys were aggregated and the information utilized to inform respective parts of
the Plan. Data results for both surveys can be found in the Appendix. Student evaluations from the
2013 IDEA survey results and classroom observation data were also included. Lastly, the current
utilization of funds for professional development were included for faculty, staff, and administrators.

The data may be found in the appendix section of this document.
Overarching Goals of GCC's Professional Development Plan

1. Institute student-centered teaching and service throughout the campus
2. Establish a culture of campus-wide and continuous professional development

3. Institute a climate conducive (trust, collaborative, supportive, respectful, and collegial) for the

successful implementation of professional development initiatives

4, Utilize data to inform and drive instructional and institutional improvement
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Guiding Principles for Professional Development at the College

This Plan is informed by current educational and organizational research about what makes for
effective professional development. There is increasing awareness among colleges that simply
having favorable conditions for good teaching to occur is not the same as truly supporting teaching in
ways that are visible and intentional. (Mindich & Lieberman, 2012; Reder, 2007; Webster-Wright,
2009). New emphasis on effective teaching and organizational performance is being placed on high
quality professional development, higher quality teaching linked to increased student achievement
(Borko, 2004; Desimone, 2009; Wei, Darling-Hammond, Andree, Richardson, & Orphanos, 2009;
Yoon, Duncan, Lee, Scarloss, & Shapley, 2007), centers for teaching and learning, and growing
membership and participation in the Professional and Organizational Development (POD) Network,
a professional organization of faculty and administrators managing faculty development programs
(Mooney & Reder, 2008). At present, most professional development misses the mark. The most
prevalent model in the delivery of professional development is the one-time workshops. Yet
research points out its abysmal record for changing teacher practice and student achievement (Yoon,
et al., 2007). The real challenge we are faced with therefore, is how to create opportunities for
growth and development that will lead to students’ growth and development particularly in their
knowledge and ability to think critically (Gulamhussein, 2013). The conceptual basis, strategies, and
activities incorporated in this plan take into consideration the following guiding principles as

enumerated by the research:

« Good employees are grown, fostered, and supported (Bowman & Deal, 2003)

« Learning is stimulated through collaborative opportunities among peers pertaining to issues of
teaching and learning (Louis, Dretzke, & Walstrom, 2010; Miller, Goddard, Goddard, & Larsen,
2010; Saunders, Goldenberg, & Gallimore, 2009} and the support services in support of teaching

and learning

« Individuals gain and learn more through active construction of knowledge rather than through
passive reception of information (DuFour, 2004; Wei, Darling-Hammond, & Adamson, 2010;
Zepeda, 2014). Initial exposure to a concept should not be passive, but rather involve active
engagement so that participants can make sense of a new practice (Wei, et al., 2009; French,
1997)

« Excellence in teaching and service increases student learning

» A collegial and collaborative culture whereby regular dialogue is encouraged and supported,
innovative ideas are fostered, and teaching and learning initiatives are faculty driven, strengthens
the organization’s ability to achieve goals
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Reflection is built-in as a way to process and make connections to a particular learning
experience {Desimone, Porter, Garet, Yoon, & Birman, 2002; Wei, Darling-Hammond & Adamson,
2010)

People have an inherent desire to learn and contribute

Learning is both fun and rewarding (Ferguson, 2006)

Professional development occurs over a significant duration of time and is seen and implemented
as an on-going process which allows for learning the new strategy to take root and to grapple
with the implementation challenge (Desimone, et al., 2002;. Wei, Darling-Hammond, & Adamson,
2010).

The best staff training outcomes result from a combination of methodologies (Reid & Parsons,
2002).

There must be support during the implementation stage that addresses the specific challenges of
changing classroom and/or organizational practice

Organizations must shift the way they view employees and must consider the employee as an
individual with unique learning needs {(Wentworth & Lombardi, 2014).

Purposefully designed to meet the needs of the adult learner and is implemented for the following
reasons:

1. Awareness/Exploration—those professional development activities that address those first

stages of concern/interest/understanding regarding an innovation.

2. Skill-building—those activities that are designed to help participants build and apply specific

skills that are assumed to include follow-up coaching and support (Joyce & Showers, 2002).

3. Program Improvement - includes activities requiring both individual and team development
combined with systemic change. Improvement occurs when individuals or teams engage in

continuous, collaborative, and problem-solving processes {Du Four, 2004; Zepeda, 2011).

4, Strategic Planning/Systems Thinking- effective professional development and change
initiatives must acknowledge that complex, interdependent relationships exist among the
various aspects of an entire system. This comprehensive approach to change significantly
increases the potential that all components of a system {e.g,, curriculum, instruction,
evaluation and services compliment each other and work toward a measurable set of

outcomes related to improving student achievement {Ewing & Sorcinelli, 2002).
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Job-embedded—All within the system must strive to incorporate professional development into the
fabric of daily practice. Adequate time must be provided to engage in active, consistent, productive,
and job-embedded learning experiences. Effective professional development must be designed to

respect the leadership capacity of members while promoting continuous inquiry and

improvement embedded in the everyday life of the institution (DeMonte,2013; DuFour,2004; Mindich
& Lieberman, 2012; Zepeda, 2014)

« Integrated Planning— Change is complex and individuals require on-going high quality
professional development even after the in-service training has occurred. They include time to
practice new skills and receive structured feedback, peer support, leadership support and
encouragement, establishment of clear goals, and technical assistance (DuFour, 2004). An
integrative approach driven by a shared vision related to increasing knowledge, awareness, and

skills are critical in order for meaningful and lasting change to take root (Joyce & Showers, 2002).

The Plan incorporates additional elements substantiated by research that identifies particular
attributes more likely to have an impact on teacher knowledge and effectiveness as evidenced by
student learning gains (Blank, 2013; Coggshall, 2012). In order for professional development to be

effective, it must be grounded in the following:

» Sustained over time which more likely will deepen knowledge and skills to meet intended goals

(Blank, 2013; Desimone, Porter, Garet, et al,, 2002; Yoon, Duncan, Lee, Scarloss, & Shapely, 2007).

« Reflects a collaborative, supportive, respectful, and trusting climate which enables successful
implementation of desired change (Bryk, Sebring, Allensworth, Luppescu, & Easton, 2009; National
Institute for Excellence in Teaching, 2012; Kowalski, 2014; Wei, Darling-Hammond, & Adamson,
2010).

« Incorporates reflection, observations, modeling (Snow-Renner & Lauer, 2005;, coaching and
feedback on the theories, strategies, and techniques that are research-based best practices for
teaching and learning (Joyce and Showers, 2002; Jaquth, Mindich, Wei, & Darling-Hammond, 2010;
Adamson, 2010)

« The focus is on teacher learning that is authentic and the conditions that must be in place in order
to support teachers to critically and collaboratively examine and refine their practices (French,
1997; Corcoran, McVay, & Riordan, 2003; Roy, 2005; Webster-Wright, 2009).
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The proposed activities and strategies included in the Plan have been purposefully selected based on
the principles and elements derived from research. Effective professional development is an essential

the organization and key in retaining the best people. The Plan is designed to incorporate activities

and indispensable process without which organizations cannot hope to achieve their desired goals for
student achievement. The elements included in this plan are premised on the belief that the continued
growth and ongoing development of faculty, staff and administrators are critical to the effectiveness of
and strategies with the vision that an individual who has opportunities to learn, reflect, and apply skills,

can best extend those opportunities to students (Desimone, 2009).

Professional Development Congeptual Framework

Effective professional development programs are characterized by diversity of ideas, people, and
support practices. As such, they acknowledge and value the uniqueness of concerns and interests
among departments, divisions, and staff. This Plan therefore, is an amalgamation of activities and

approaches recognizing the diversity of needs.

Professional development at GCC will be approached from the following perspectives:
Growing Students: To serve in our roles so that students develop to their fullest potential,
professional development leading to an increase in knowledge, skills, and abilities must be intentional,

well-planned, well-connected, continuous, and systemic.

Growing Yourself: Viable organizations seek to create a dynamic work environment that
encourages and is supportive of growth and development. Effective leaders act on the belief that
members of the organization have present value and future potential and assume the responsibility for
increasing the capacity of people (Wentworth & Lombardi, 2014). Professional development addressing

this perspective considers two facets: self care and professional growth.

Growing Your QOrganization: To effectively navigate the college through systemic change, this Plan
includes system-wide organizational development. It refers to an intentionally planned, on-going, and
systematic process through institution-wide efforts to increase the organization’s effectiveness thereby
enabling the college to achieve its goals. This section is informed by current organizational research of
what makes an institution sustainable. The values that underscore organizational development have a
humanistic basis which seek ways of making interactions within the organization more effective and
more humane. Effective organizational development includes the organization’s ability to tap into the
internal knowledge and expertise of its employees and shares these with the rest of the organization via

training, development, and education opportunities {Batz, 2013).
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Organizational development examines the institution as a whole by looking at its parts such as
organizational structure, cliques, individuals, values, sub-components, environment, processes,
systems, interactions within the institution and how these affect the functioning of people within the

organization as well as the impact such interactions have on the organization itself.

The rationale supporting this approach is to engage in a process that provides the opportunity for the
organization to improve its capacity to handle internal and external functioning and relationships.
This includes improved interpersonal and group processes, more effective communication,
organizational climate and culture, enhanced ability to cope with organizational problems, more
effective decision-making processes, more appropriate leadership styles, improved skill in dealing
with destructive conflict, and developing improved levels of trust and cooperation among
organizational members. Overall, organizational development involves continuous diagnosis, action
planning, implementation, and evaluation with the end goal of equipping the organization and its
members with the knowledge and skills and abilities to improve its capacity to solve problems and

manage future change.
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GUAM COMMUNITY COLLEGE COMPREHENSIVE
PROFESSIONAL DEVELOPMENT PLAN

Faculty Professional Development

This section of the Plan is divided into two parts to better address the specific needs of groups within

the organization. The first addresses the professional development of faculty. The second addresses
the professional development needs of staff and administrators. There will be some overlap of
professional development that will apply to all members of the organization regardless of position (i.e.,
Organizational Development training). The over-arching goal is to develop and implementa cohesive
professional learning community that will foster an environment encouraging and supporting

student-centered education.

Current research suggests that there are specific practices that lead to improved student learning.
Specifically, overall quality of teaching correlates positively with student growth in areas such as
motivation, openness to diversity and change, critical thinking and moral reasoning. The research
also indicates that students are not getting enough of these learning conditions and teaching
practices. For widespread and systemic change in student learning to take effect, specific pedagogical

support for faculty plays an essential role. (Joyce and Showers, 2002)

It remains a foundational premise in most educational organizations that faculty are the driving force
behind an institution. Therefore, the Plan outlines professional development leading to
student-centered instruction but most importantly, provides the pedagogical support in assisting both
full-time and adjunct instructors in becoming better prepared to meet the new demands and

complexities of the new paradigm.

This part of the Plan is informed by research on effective instructional practices, the needs and
interests as indicated in the Faculty survey conducted in the Spring of 2014, classroom observations,

and students’ evaluation of teacher effectiveness in the IDEA survey results from Fall 2013.

Professional development is organized around several core competencies as presented in the tables
that follow. Each of the competencies is accompanied by the goals, rationale, and activity or concept in

relation to it.
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Core Goals Rationale Activity/
competency Concept
Pedagogy To enhance and promote Research suggests that when Brown Bag
excellence in teaching and teachers talk about their teaching, Sessions
learning learn from each other, and reflect
To supply the necessary tools about their teachings practices, they |MiniTraining
for Faculty to maximize are more Iikely to mak.e positiye Sessions
student-centered learning chan‘ges in their teaching (Ewing & V)
Sorcinelli, 2009; French,

To provide and support 1997;Harwell, 2003; Roy, 2009) Off-island
informal opportunities to Conferences

share and exchange ideas and
to reflect on current teaching
practices

To provide a forum for
discussions on instructional
challenges and get feedback
from peers

To provide continuous
interactive training of short
duration on best instructional
practices

To provide broader access to
the latest educational
research

To encourage and promote
innovative teaching

To provide opportunities for
faculty to present, conduct
training, and /or demonstrate
for others innovative teaching
strategies

To provide and support self-
paced online training
opportunities

Faculty indicated they would like
more opportunities to engage in
pedagogical discussion and sharing
of ideas.

One hour, successive sessions allow
for information to be “chunked” or
broken into manageable portions
that can be more easily digested and
applied. Faculty indicated they have
a preference for short sessions over
a period of time

Some faculty (including Adjuncts)
have not had the formal training in
educational delivery. Both new and
experience faculty can benefit from
training based on traditional and
current educational theory and
research

These activities provide
opportunities to engage, have direct
participation in innovations that
support institutional initiatives, gain
expert knowledge and skills in an
area of need, network with others in
their field, and stay currentina
specialty area.

Online training provides increased
and immediate access to
professional development

Online Training
Webinars
Readings

Role-playing
techniques

Live modeling

Open-ended
discussions

Classroom
visits

11
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Core
Competency

Goals

Rationale

Activity/
Concept

{continued from
previous page)

Pedagogy

To provide opportunities to
practice effective
instructional techniques

To provide opportunities to
critically analyze and receive
constructive feedback on
instructional practices

Provide opportunities to
critically analyze and receive
constructive feedback on
instructional practices

Provide opportunities to
reflect on instructional
practices

Identify and utilize existing
specialized expertise among
faculty

Build the teaching and
training capacity among fac-
ulty for faculty

Train a group of instructors

to be certified as “experts” on
best instructional practices

Implementation of new practices
work best when teachers practice
and engage in constructive and
immediate feedback

The craft and practice of teaching
is best transmitted by teachers.
Teachers know more about
classroom culture and
competencies than do those who
have had no/limited classroom
experience or who visit the
classroom occasionally.

Demonstration
Lab

Training of
Trainers

Leadership

12

To examine current effective
models of leadership

To identify and implement
the most effective leadership
strategies that support
organizational well-being

To implement leadership
techniques and tools for roles
in the classroom, committee
work, and for other settings
and situations that may
benefit from or require
effective leadership skills

To establish a forum for
thoughtful examination and
reflection about leadership
roles of faculty

To identify leadership
development needs based on
a variety of assessment tools
and feedback from colleagues

To effectively implement and
sustain student-centered
education, effective leadership is
crucial at all levels within the
organization.

Leadership training will provide
faculty with essential leadership
skills that can be utilized both in
the classroom and in participation
in other campus initiatives. Closing
the gap between how the concept
is implemented and the kind of
leadership required to sustain new
initiatives is critical to the
institution’s success.
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Core Goals Rationale Activity /Concept
Competency
Mentoring To support departments in | Effective mentoring programs Mentoring

their mentoring activities

To examine current
mentoring program to
improve effectiveness

To implement formal
procedures to strength
feedback and communication
between mentor and mentee

To encourage greater
participation among faculty
to increase teacher support
and success

To identify those traits that
make mentoring successful
from both the mentor’'s and
mentee’s perspectives

provide one of the most
successful strategies that
promote the transfer of
knowledge and skillsin a
structured relationship. The
mutually beneficial arrangement
serves to foster collegiality and
enhance departmental and
teaching effectiveness

New or beginning teachers have
a greater chance to succeed in
their instruction if they are
supported by others who have
gained the classroom experience
and have developed effective
instructional practices

Teachers providing support for
one another increases the
likelihood that the new
innovation will be implemented
and established as an embedded
instructional practice

Follow up supportis as
important as initial training.
Teachers who have experience
with new, innovative practices
are in a better position to
support and encourage the
efforts of colleagues.

Peer Coaching

Technology To enable faculty to use In alignment with GCC's mission |Workshops/
technology effectively in the |of providing the highest quality  [Training
classroom in support of student-centered education and
student-centered instruction |job training, keeping abreast of
To offer workshops which Fhe cons_tant.changes fmd
support expanded use of innovations in educa_tlonal
current technology technology is essential for faculty

development
To offer workshops that train
with cutting edge technology
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Core
Competency

Goals

Rationale

Activity/Concept

Interpersonal &
Intrapersonal
Development

To encourage and support
faculty in developing and
assessing effective personal
and intrapersonal skills

To encourage reflective
practice

To provide support to
individuals who pursue
advanced credentialing

To encourage individuals to
seek and complete
credentialing

Professional development is
multi-faceted. The opportunity to
develop interpersonal and
intrapersonal skills is an integral
part of increasing the capacity of
individuals within the
organization.

Professional development
includes the formal process of
credentialing to build the
capacity of individual members
of the organization and the
organization as a whole

Series of training
sessions

Credentialing

14
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GUAM COMMUNITY COLLEGE COMPREHENSIVE
PROFESSIONAL DEVELOPMENT PLAN

Adjunct Faculty Professional Development

One of the greatest challenges community colleges are faced with is instituting strong campus
connections for their part-time adjunct faculty (Gonzalez, 2009). Adjunct faculty comprise 68% of
two-year public college faculty as noted in the Digest of Education Statistics (2008). Adjunct faculty
play a significant role in higher education, yet are often considered peripheral to college life. A
number of studies have focused attention on the lack of inclusion, pay, resources, and respect
accorded to part-time faculty in community colleges (Gappa & Leslie, 1993; Roueche, Roueche, &
Milliron, 1995; Alfred, 2003). The research points to the strong degree to which part-time faculty
feel isolated, marginalized, invisible, second class, and rarely provided professional development
opportunities accorded to full-time faculty (Bransford, Brown, & Cocking, 2000; Cox & Richlin,
2004; Gappa & Leslie, 1993; Gillespie & Robertson, 2010; Hurley, 2006). A significant body of
literature underscores the crucial need for adjunct faculty development (King & Lawler, 2003;
Leslie & Gappa, 2002; Nilson & Miller, 2009; Roueche, Roueche, & Milliron, 1995). Roueche,
Roueche, & Milliron, (1995) and stress the “importance of integrating part-time faculty and
recognizing them as important players in the teaching and learning process in the interest of
providing quality instruction...” (p. 120). Current literature suggests college teachers can be

supported in their success.

The College has a responsibility to provide a framework whereby adjunct faculty can pursue goals
specifically associated to teaching excellence. If the College expects to achieve its principle mission
of providing the highest quality student-centered education and job training, then it must provide

the infrastructural and instructional support.

The following proposed activities is a composite of research from literature of successful practices of
a number of colleges in the professional development of their adjunct faculty. The activities
proposed are based on the part-time status of adjunct faculty (Please refer to the Appendix for a

summary of results), their needs as indicated in the faculty survey, and current research.
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Core Goals Rationale Activity/
Competency Concept
Pedagogy To provide training GCC adjunct faculty comprise a Hybrid Short
specifically geared for part- |substantial percentage of the sessions
time faculty teaching staff who are in a unique |combined with
situation as a result of their part-  |online training
time status. Pedagogical (to be
To provide training thatis | development will enhance the patterned after
convenient for part-time ability of part-time faculty in the 4
faculty providing effective student- faculty.org
centered instruction format-
) ) pedagogical
Proyifie basic pedagogical content will be
certification, Associate of organized into
Arts in Education with areas modules
of concentration: Andragogy, )
Developmental Education, Adjunct
or, Career and Technical Certification
Education Training
Program
Technology To enable adjunct faculty to |In alignment with GCC’s mission of |1 to 2 hour
use technology effec- | providing the highest quality successive
tively in the classroom in student-centered education and job {training
support of  student- training, keeping abreast of the sessions
centered instruction constant changes and innovations
To offer workshops which and applicaFions in e.ducational
support expanded use of technology is essential for faculty
current technology LN SRme
To offer workshops that
train with cutting edge
technology
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The Goal of the Adjunct Certification Training (ACT) Program is to provide tools and resources
that assist adjunct faculty in becoming more effective educators in the classroom. To encourage
and support the development of these instructors, this proposal includes training that begins with
a more intensive orientation beyond the administrative responsibilities of teaching. Currently,
adjunct orientation consists of presentations on college policies and procedures, safety, and
student support services. While basic orientation about administrative aspects of teaching are

important, greater attention and support must be provided in the area of pedagogy.
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GUAM COMMUNITY COLLEGE COMPREHENSIVE

Staff and Administrator Professional Development

The Plan acknowledges that no single group is solely responsible for the success of the College in
achieving it core mission. Each member has a role in advancing the institution and creating an
environment of high quality teaching, strong support services, and high student expectations. The
literature emphasizes two central concepts that are characteristic of effective professional
development programs. This Plan has incorporated high quality professional development concurrent
with organizational development; and, improvement of performance both through individual
achievement and systemic change. Professional development encompasses activities and opportunities
that help members of an organization grow in terms of their performance, satisfaction, and status
within the workplace. It may include job enrichment, expanding one’s current position via additional
responsibilities or taking on new projects; lateral movement into a different area of the organization;

and/or vertical movement to positions of higher status and greater responsibility.

Research has demonstrated that professional development of employees yield beneficial results for
both members and the organization. There exists a symbiotic relationship between people and the
organization. Organizations require the energy, effort, and talent of individuals and people need
organizations for the intrinsic and extrinsic rewards and benefits. When there is a good fit, individuals
find meaningful and satisfying work, and organizations reap the benefit of the talent, skills, and energy
of the individuals comprising the organization (Bowman and Deal, 2003). The benefits to the College

are:

Employee Retention— Staff members develop loyalty to an organization because they feel they are
cared about as individuals. They benefit from personal and professional growth and do not feel their

role has become static or their career has reached a stagnant point (Community Tool Box, 2015).

Staff Morale—An organizational culture that encourages learning and fosters education creates a
positive, motivated, and committed workforce. Employees who feel they make a difference in the
mission do better work (Hauser, Huberman, & Alford, 2008; Hord, 1994).

College Efficiency— Orientation and cross training are essential for a smoothly running organization.
The stability and tenure that result from low staff turnover contributes to the efficiency of the

organization.
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Job Competency—Employees who have received job-specific training are more productive and
confident. Professional ,administrative, support, and technical staff need ongoing education to stay
current regarding the constantly changing aspects of college environments (Community Tool Box,
2015).

Customer Satisfaction— Employee professional development can positively affect college
customers (who are the students, business, government, and the community), who benefit from their
skills, positive attitude, and efficiency. Professional development across the college assures the
success of students by supporting the growth and improvement of the skills and abilities of all

employees.

This Plan also places emphasis and importance of professional development for support staff and
administrators. They play a significant role in the teaching and learning process through improved
student services, well-maintained facilities and infrastructure, increased opportunity for personal
and professional growth, and a safe, secure, and healthy learning environment. These organizational
members perform the essential work of keeping the college operating on a daily basis. They are the

bread and butter of the organization (Hauser, Huberman,& Alford, 2008).

An effective professional development program applies to everyone in the organization and responds
to members’ needs (Community Tool Box, 2015; Hauser, Huberman, & Alford, 2008; Hord, 1994).
Continuing professional development is an on-going process which ensures that all staff and
administrators at all stages in their careers are able to continuously learn, progress, and maintain

currency in order to have a positive impact on the organization and outcomes for learners.

Participation in relevant professional development activities is both an entitlement and a
responsibility for all staff and administrators. An overarching goal of this Plan is to establish and
inculcate a culture that is committed to professional development at the individual, group, and
organizational levels. Professional development is an investment in the most valuable resource in the
organization, its employees. This investment will yield significant dividends for the College and the
community as a whole. The recommendation is that staff have an opportunity for training at least
once a month and that it be scheduled regularly as part of the normal operation of the organization
(Community Tool Box, 2015). In addition, an increased amount of time must be devoted to staff

learning and planning if new initiatives are to be achieved (Laine & Otto, 2000; Sparks, 1994).

This part of the Plan was informed by research on best practices of effective organizations and the
needs as indicated on the staff and administrator surveys conducted in Spring of 2015 (Please refer

to Appendix for survey results).
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The staff survey was created with the collaboration and recommendations of several staff leaders and

augmented by current research on what makes for sustainable organizations.

Organizations are increasingly challenged by change. Competitive pressures are placing demands to
make adaptations based on rapid technological changes and the globalizing economy . If an
organization is to survive such unprecedented changes, significant attention must be paid to
organizational development. Often referred to as the “soft side” of change, it focuses on how members
of an organization react to change and most importantly, how their needs are considered for change

efforts to be effective (Anderson & Anderson, 2010) .

Organizational development draws attention to organizational culture, team-building, and leadership.
The literature underscores how essential it is that attention must be paid to staff morale and building
a positive culture. Growing individuals and the organization equates to building a culture that values
continuous learning and values each staff member, creates a unified body, and a feeling of team among
members of the organization. A sustainable organization invests in its employees, rewards initiatives
and competence, praises and encourages its employees regularly, respects and appreciates each
member, views mistakes as opportunities to learn, and provides transparency and flexibility (Hauser,
Huberman, & Alford, 2008; Preskill & Torres, 1999). The organization must in addition, ensure that
its members have the confidence and skills to excel. Today’s organizations require all its members to
develop a new set of skills that will be built on establishing networks of relationships that place great
significance on listening, communicating, and group facilitation to complete the work (Anderson &

Anderson, 2013; Preskill & Torres, 1999).

Changes current organizations experience are unprecedented and are resulting in less organizational
stability and a redefinition of its identity and how the work is carried out. Consequently, the
traditional structures of hierarchical, linear, compartmentalized job functions are becoming more
archaic and less responsive. This shift has placed increased emphasis on the need for processes that

have the flexibility to change as an organization and its members’ needs change.

The innumerous changes organizations are experiencing places additional demands on its members.
Regardless of whether the changes are miniscule or substantial, organizations need to pay attention
and address key areas to ensure initiatives are successfully achieved. Anderson and Anderson (2013)
identify relevance and meaning as a key area. Although employees are asked or pressured to change,
they often don’t know why and most importantly, in terms that are meaningful to them. While

organizational leaders may see this as lack of commitment or simply resistance, in actuality, it is a lack
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of understanding about why the changes need to be made in relation to the organization’s success. It
will be a great benefit for the organization for the initiatives to be communicated effectively and ensur-

ing that all members have a larger understanding of why the change needs to occur.

Most organizations are caught up in the vortex of the speed of change. Consequently, leaders make
critical mistakes to have needed changes take place immediately. What often happens is they overlook
additional capacity necessary setting unrealistic, crisis-producing timelines in addition to the already
excessive workloads of organizational members. Major initiatives require thoughtful planning to
determine realistic timelines as it requires consideration for additional time, effort, and resources.
Related to this is capacity, a prevalent challenge in organizational change. There is only so much

time and attention that can be devoted to work that is done before quality, employee performance, and

morale are deleteriously impacted.

As noted in research, 60 percent of major initiatives fail because leaders often ignore or do not
adequately address the organization’s culture as a major force directly linked to successful changes.

Change in the organizational culture change goes hand in hand with major initiatives.
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Core Goals Rationale Activity/
Competency Concept
Service Acquire new ideas for These activities provide On-island/Off-

innovative strategies and
support services

opportunities to engage, have direct
participation in innovations that

island

A R . |conferences/
Provide opportunity for staff | SUPPOrt institutional initiatives, gain .
and admisiztratorgo expert knowledge and skills in an tIalning
present, conduct training, or area of need, network with others in
demons'trate eyl ' the field, and stay currentina
strategies for others specialty area.
Conduct training for all staff
and administrators in current
service best practices
To offer training to enable . . .
Technology administratorsgnd staff to e ini
ffectivel : student-centered education, all Training
ertec “ﬁy zpelia G/ALES members of the college community
current technology should be proficient in the use of
latest technology
To offer training for use of
future technology and its
applications
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Core
Competency

Goals

Rationale

Activity/
Concept

Interpersonal /
Intrapersonal
Development

Modeling/
Coaching/
Mentoring

Provide and support self-
paced online training
opportunities

Provide expanded
opportunities via computer
technology for staff/
administrator professional
development

Encourage on-going formal
credentialing and
certification among
organizational members

Provide a venue for visual/
active demonstrations of best
practices (i.e., verbal and
written communication skills,
customer service skills)

Provide opportunities to
build on existing skills/
advance skills and knowledge

Provide opportunities to
share and exchange ideas to
problem-solve challenges/
improve support services

Establish and encourage
positive peer support groups

Provide enhanced
communication and
connectivity

Online opportunities to address
specific areas of need or topics
provide immediate access to
professional development

The best programs enable
organizational members to
maximize their potential through
self-directed training and
development. Learning by doing
encourages members to take
responsibility for their own learning
and apply the learned concepts at
work. Effective organizations
recognize that learning is built
around application rather than
theory (Thomas, 2012).

An educated and trained workforce
leads to a stronger organization

Demonstrations bring to life the
intent of specific training so that
organizational members model the
best practices

On-going professional development
of short duration enables staff and
administrators to consider/infuse
innovative ideas in smaller chunks
and incorporate the ideas gradually
into day-to-day practices

Research indicates that when peer
support groups are established to
provide a non-threatening venue for
constructive feedback, discussion,
problem-solving, and reflections of
implemented strategies and
practices, efficacy increases which in
turn, impacts organizational
effectiveness.

Support after training is critical for
initiatives to take root.

Online Training

Webinars

Credentialing

Skill
Development
Lab

Brown bag
sessions

Mini training
sessions

Peer Support
System
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Core Goals Rationale Activity/
Competency Concept
Leadership/ Provide arganizational The development of the organization | Leadership/
Organizational |[development training as a whole is imperative to its well- | Qrganizational
Development opportunities being gnd.overall effectwenes_s. Development
Improve individual and Orgamzatlongl d_e\.lelopment is the Seminars
organizational functions and other h;ftlfofmdmdual and group
effectiveness professional development.
Identify and develop leaders Members must be cognizant of the
at all levels of the charaqeristics of healthy
organization organizations and understand their
role in promoting a healthy culture
through their words, thoughts, and
Examine and apply effective |actions
leadership styles and
characteristics .
Research points to common
Provide opportunities for self | characteristics organizations share
-reflection and identification [that make them effective in
of areas in leadership for leadership development. Leaders at
growth and development that |all levels are identified and
leads to increased developed based on the strategic
congruence between objectives and competencies that are
philosophy and practice clearly identified (Batz, 2013).
To ensure the integrity of processes
Pedagogy Provide training in (such as faculty evaluations) and
pedagogical research for all maximize benefits derived from the
staff and administrators in such an exchange, all administrators
support of faculty will benefit from dialogue, common
understanding, and consistency in
applying best practices in areas such
as conducting effective classroom
observations and providing effective
feedback.
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GUAM COMMUNITY COLLEGE COMPREHENSIVE
PROFESSIONAL DEVELOPMENT PLAN

Organizational Structure

The Plan takes into consideration the organizational structure and resource support necessary in the
implementation of student-centered instruction and service. Colleges and universities throughout the
nation are recognizing the importance of positioning teaching and learning at the epicenter of the
institution. Consequently, teaching and learning centers have earned the reputation of facilitating
campus-wide improvement (Ewing & Sorcinelli, 2002). When successfully implemented, teaching
centers engender the kind of campus culture that values, rewards, and promotes excellent teaching.
Because of their distinct position within the organization, they focus on the needs and interests of the
entire college community. They serve as the umbrella for campus activities that feature innovative
instruction and are able to shift support into areas of priority. Centers assure confidentiality in order
to create a supportive and nurturing environment so that teachers, staff, and administrators may
maximize their potential. It is where institutional memory remains important in providing the
continuity in support services for teachers despite changes among department chairs, deans, and
presidents. Centers facilitate faculty and staff networking and serve as the nexus between disciplines
with common interests by organizing events that bring teachers, staff, and administrators together to
share their perspectives and strategies with one another. This a primary benefit most often cited by
individuals who engage in the activities of the center. To provide the most effective teaching, learning,
and professional development support under one roof, centers must provide a comprehensive
program of services. These include but are not limited to, individual consultations, videotaping of
instruction/service delivery, demonstration labs, resource center, seminars, workshops, orientation
programs, publications and websites with both basic and the latest information about teaching,

learning, and professional development.

The Plan proposes an adaptation of the teaching and learning concept to be all inclusive of the entire
college community. The establishment of a Center for Professional Learning and Excellence will serve
as the central venue in which current research on exemplary teaching, learning, leadership, and

organizational development come to life.
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The specific components of the Center for Professional Learning and Excellence are supported by

research. Infrastructural support via the Center, conveys a strong message that the College prioritizes

professional development and is committed to building a community of excellence. The Center is

critical for building lasting collaborative partnerships among the faculty, (Jacobson, 2013) staff, and

administration and places increased emphasis on the improvement of teaching, learning, leadership,

and organizational development.

The diagram below outlines the conceptual structure of the Center for Professional Learning and

Excellence, its sub components, and its position within the College:

Training, conferences
brown bag sessions,
seminars

/Training Station\ 4

N
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One-stop Resource \
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Building effective professional development: The necessary structural supports

A major finding in the research is that over 90 percent of teachers reported having participated in
professional development but the majority also reported it was not useful. What is necessary to
recognize is not that teachers do not participate, but rather, that the status quo is ineffective (Darling-
Hammond et al, 2009). One comprehensive study took a look at 1,300 other studies of professional
development research. What was found was that those professional development programs that had

an impact on student achievement were lengthy and intensive.

Findings corroborate the research on teacher learning that indicates mastery of a skill is a time-
consuming process. The study conducted by French (1997) pointed out that teachers may need as
many as 50 hours of instruction, practice, and coaching before mastery of a new strategy is achieved.
A maore recent study found that teachers with 80 hours or more of professional development were
significantly more likely to use the teaching practice they learned about than those who had less than

80 hours of training (Corcoran, McVay, & Riordan, 2003).

In contrast, the most often utilized workshop method not only failed to increase student learning, but
also did not change teaching practices (Yoon et al,, 2007). Programs that were less than 14 hours had
no effect on student achievement. An earlier study found that training that merely described a skill to
teachers as is usually the case in traditional workshops, yielded only 10 percent of the teachers who
were able to translate the skill into practice. The majority of the teachers walked away from the

training without changing their instructional practice (Bush, 1984).

The research moreover, notes that current approaches to professional development is based on a
faulty assumption of teacher learning. The workshop method in particular assumes that the only
challenge teachers are faced with is a lack of knowledge of effective teaching practices and when that
gap is filled, teachers will change. Rather, research identified the greatest challenge for teachers is
actual implementation of the new method into their classroom (Fuller, 2001). Referred to as the
“implementation dip”, it takes time and practice before the new skill is mastered. On average, it takes
20 instances of individual practice to master a new skill. The likelihood that the number increases

depends on whether the skill is exceptionally complex (Joyce & Showers, 2002).

The implementation dip is also complicated by teachers’ underlying beliefs about implementation and
whether they see success with their students after doing so. The phenomenon that has been well
documented is the tendency for teachers to abandon the practice when they do not experience success

with it and revert to earlier practices (Guskey, 2002).
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Increasing time devoted to professional development is not sufficient. A significant portion must be
committed to supporting teachers during the implementation phase. Two studies (Truesdale, 2003;
Knight & Cornett, 2009) examined the difference between teachers attending just a workshop and
those being coached in addition, through implementation. Both studies found that teachers who were

supported by coaching transferred the newly learned teaching practices.

If an institution expects its teachers to change instruction, the implementation phase needs to be
included and supported more explicitly in professional development as this is the most critical stage
during which teachers begin to commit to a new instructional approach (Gulamhussein, 2013).
Effective implementation requires considerable resource support, monitoring of implementation,
communication, linkage to other organizational initiatives, identification of unsolved problems, and
clear and concise problem-solving action. The Center for Professional Learning and Excellence (CPLE)

will provide the mechanism in which these occur.

The goals of the Center for Professional Learning and Excellence (CPLE) are:

« To serve as the central venue for activities in support of teaching and learning initiatives and
professional development

« To function as the implementation center for the College’s Comprehensive Professional
Development Plan

« To provide for a range of professional development activities which address overall initiatives and
specific program needs

« To support and encourage the faculty mentoring program and peer support, and staff/
administrator peer coaching

« To provide a central venue for the application of research-based practices and practice of effective
instruction

« To provide premiere educational, training, and technological resources and materials in support of
exemplary teaching, learning, and professional growth.

Recommendations and Timeline for Plan Implementation

Based on research on best professional development practices, the following recommendations are
made to effectively implement the Comprehensive Professional Development Plan and ensure its

effective evaluation (Batz, 2013; Thomas, 2012).

Recommendation 1- That current college policies, practices, systems, structures, and strategies
impacting professional development initiatives be assessed to determine alignment with the
Professional Development Plan. That changes be made where necessary so effective implementation
and support for the initiatives contained in the Plan.
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Conduct work sessions to determine and finalize implementation of the schedule of professional
development based on recommendations and/or alternatives suggested (PDRC, Office of the VP, Staff/

Administrator Committee, Faculty and Staff Senate)

Recommendation 2— That a Professional Development Ad Hoc Committee be formed to determine
specifics of the Plan such as recommendations for administrative staffing of the Center for Professional
Learning and Excellence, planning the phases of professional development implementation,
identification of resources necessary to support the activities of the Plan, and prioritizing activities to
be implemented annually. That the Ad Hoc Committee be comprised of various college representatives

from the faculty, staff, and administration to include members of PDRC, Faculty, and Staff Senates.

Recommendation 3- That critical discussions commence prior to the implementation of the Plan to
consider utilizing existing college entities in the implementation, monitoring, and reporting of

professional development activities.

Recommendation 4- That the Plan be incrementally implemented based on the following schedule

and tasks:

1st Year

Based on the provisions of the Plan, expand training (online, interactive)
Determine and establish evaluation criteria based on best practices and Plan goals
Evaluate current professional development to determine effectiveness

2 Year

Implementation of Center of Professional Learning and Excellence (CPLE)

Implementation of peer coaching (Center of Professional Learning and Excellence, PDRC, Staff
Committee)

Monitor and Evaluate professional development

3rd Year

Teacher/Training Lab (Center of Professional Learning and Excellence, PDRC)
Implementation of teaching/training demonstrations (CPLE)

Instructional Resource Room (CPLE, Office of the VP)

Monitor and evaluate Professional Development (CPLE, AIER)

Recommendation 5: That AIER in close collaboration with the CPLE apply best practices in

establishing various evaluation tools and techniques for professional development
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Recommendation 6: That PDRC/Staff Professional Development Committee monitor and review

professional evaluation data to determine changes to better address professional development needs

Recommendation 7: That a Professional Development Evaluation Team be established consisting of
the AIER Assistant Director, Associate Dean of TPS, a member of the PDRC, LOC, CCA, and other

appropriate members.

4th Year

Establishment of an Instructional Repository

(online resources, teaching resources, best practices strategies/current research, computer lab, other

audio visual equipment)
Monitor and evaluate professional development

Recommendation 8: That the Plan be construed as a living document to be reviewed each year in
conjunction with professional development evaluation results. Changes to the document will be made

based on the extent to which professional goals are achieved.
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GUAM COMMUNITY COLLEGE COMPREHENSIVE
PROFESSIONAL DEVELOPMENT PLAN

Evaluation of Professional Development

Professional Development is assessed primarily by its effectiveness in changing instructional and
organizational practice and how such change impacts student achievement. Moreover, it is critical to
the continuous growth of teachers (Altany, 2015), staff, and administrators. Research indicates that
professional development is successful when it is adapted to the complex and dynamic characteristics
of specific contexts. It must be adapted for relevancy and practical application. Simply put, professional
development is tailored to the unique needs of the organization and its members (Batz, 2013). Given
the complexity, the change process requires an extended period of time for long-term instructional and
organizational behavior and practices and significant learner performance to occur. The purpose
therefore of evaluation, is to provide information on the impact of professional development as well

as to provide data for refining and adjusting professional development activities on an iterative basis.

An on-going and systematic process of evaluation is an essential component of professional
development (Thomas, 2012). Therefore, regular evaluation will be implemented to collect evidence
with the goal of ascertaining to what extent professional development activities are effective. These
include but are not limited to data collection on brown bag sessions, classroom observations,
professional development evaluations and feedback, IDEA survey results, student work and
evaluations, evaluation of support programs such as peer mentoring and coaching, and staff support

initiatives. The evaluation process will coincide with the schedule as indicated in the Logic Model.
This Plan will include three measures of evaluation:

1. Planning—The critical questions are: What are the needs? What will the professional development

approaches be? What is the timeline? What resources are necessary?

2. Application/Implementation—The critical questions are: Did the training meet the participants’
needs? Was it of high quality? Does professional development alter long-term behavior?
Are the participants receiving job-embedded, reflective opportunities to assist in their
application and utilization of new knowledge in an effort to improve educational
practices/delivery of services? How will professional development activities be

monitored?
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3. Impact/Evaluation

Successful professional development programs have a clear and well-developed system for measuring
effectiveness. Measurement includes employee participation, training quality, and impact (Batz, 2013)
Critical questions to ascertain the extent to which professional development is effective are: How do
we know that professional development activities improve learner performance? To what extent have
goals been met? What mechanisms can be adopted to ensure change can be made to procedures,
activities, goals, and timelines? What are the measurable results? What should be done with the

results?

The Plan is further based on guiding assumptions about evaluating professional development as

indicated in the research and derived from the National Staff Development Council. They are:

1. No single “best” approach to evaluation exists and the recommendations included apply to
professional development in general.

2. Evaluation planning should be an integral part of professional development planning
Teachers and staff play a key role in evaluating professional development

4. Evaluations of professional development should be separate and distinct from teacher and staff
performance appraisals.

Professional Development Logic Model

The overall design of a professional development program takes into consideration key elements that
will be evaluated as well as the accompanying underlying assumptions. Several questions are
underscored: what are the goals of the professional development program? Who are the anticipated
participants? What kind of professional learning will take place? What is the timeline? What resources
are necessary to ensure the professional development takes place as planned and results in intended
outcomes? What contextual factors are likely to influence professional development, and how are these
factors likely to influence the extent to which teachers apply new knowledge and skills in their

classrooms and staff and administrators apply new knowledge and skills in their respective areas?

A framework utilized in the drafting of this Plan is the Logic Model (diagram on the following page). It
is a useful tool in addressing the questions previously posed. Essentially, the model is an important
instrument in the identification of key components of professional development including underlying
assumptions, determining the time frame, and the expected outcomes (Teacher Professional
Development Guide, 2010). This model was utilized in the drafting of this Plan in an effort to
conceptualize the various aspects of long-term professional development that must be critically
considered. Overall, the mode! serves as the road map for how professional development occurs, the

systems in place to support it, and for its evaluation.
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Iterative Process

Timeline (in months/over an extended period)
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GUAM COMMUNITY COLLEGE COMPREHENSIVE
PROFESSIONAL DEVELOPMENT PLAN

Appendix A: Board of Trustees Policy 400

In 2009, the Guam Community College Board of Trustees amended and adopted Policy 400 on
Professional Development. The most recent amendments and adoption was January 13, 2015.
Policy 400 states:

Whereas, the Board of Trustees recognizes the importance of a well-trained staff to more
effectively carry out the mission of the College; and

Whereas, the Board of Trustees is committed to providing resources to support professional
development activities; and

Whereas, procedures for the selection of administrators, faculty and staff professional
development are on file in the office of the President of the College.

Now, therefore, be it resolved, that the Guam Community College Board of Trustees establishes a
Professional Development Account of the Non-Appropriated Fund for the professional
development of faculty and support personnel. The President shall annually submit a budget for
professional development for approval by the Board of Trustees.

Be it further resolved, that the Board of Trustees authorizes the following:

1. The selection of faculty will be through the Professional Development Review Committee
(PDRC), in alignment with procedures established for the comprehensive professional
development plan. The recommendation of selected faculty will then go to the Deans,
Academic Vice President, and the President for final approval.

2. The selection of administrators and staff will be through the Administrators/Staff
Professional Development Committee. The recommendation of selected staff and
administrators will then go to the President for final approval.

Be it further resclved, that is the policy of the Board of Trustees that professional development

activities will be undertaken outside of the employer’s normal working hours. In the event that

a workshop or course is only offered during working hours, the supervisor may make

arrangements for the employee to make up hours, as necessary and appropriate.

Be it further resolved, that administrative leave may be granted for professional development

activities under any of the following conditions:

1. The scheduling of the professional development activity will not compromise the critical
operations of the department and the Guam Community College.

2. The professional development activity is conducted off-island

3. The professional development activity is an integral part of the employee’s job
classification

4. The professional development activity is offered only during normal working hours.

5. The professional development activity is required by the employee’s supervisor as part of
an employee improvement plan.
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GUAM COMMUNITY COLLEGE COMPREHENSIVE
PROFESSIONAL DEVELOPMENT PLAN

Appendix B: Academic Vice President’s Memorandum

GOC

Academic Affeirs Division

Flcliren Humnunidat Gadnan R. Ray D. Somera. Ph.D.

) -\c:n:d._lr::l ey the Vice President
Plestetf Flamaatice i

Griintle and Cndesoss

TO: Deans, ss5soclate Deans, Depaytment Chatre, PDRC members, and all
T55 and TPS Faculty

s
¥

FROM: Dr. R Ray D. Somera ‘
Vice President for Araderfic Affairs

SUE[CCT: Development of a Comprehensive Professional Development Plan for
Faculpy

DATE: August 29, 2014

Faculty professional development is an institutional responsibilicy, hence, this
memao is about the big picture of faculty professional development at GCC. [n light of
the new |ob Specs and taculty needs as revealed in the IDEA Survey, there is an
urgent need ko conceptualize and develop an instituGonal, comprehensive, and
unified professional development plan far faculty that will include multi-faceted
activitles (ke mentorship, webinars, hrown bag seininars, conference attendance,
resource speakers, snd olher eprichment activilles that can be ¢done by [acully both
online and offline,

{ have tasked Pr. Liz Diegp, TES Assaciate Deap, to lead this initiative. She will do
the initial review of literature, research and modeling from other community
colleges in conceptualizing the establishment of a Center far Learning and Teaching
(CTLY on campus. She will explore building a dedicated website for profzasional
develapment activities that can be monitored and wacked for evidence purposes
that will be usefu! for faculty evaluatian. She will seek the lnput from the Deans,
Assoclate Deans, PDRC members, Department Chairs (DCe), and other stakeholders
on canipus as she puts together a comprehensive plan, including the piloting of
eeveral actlvities for faculty within thls academic year.

For fall semester 2014, | have directed the Deans to assist their DCs in developinga
department-based professional development plan that is linked to faculty
educatienal plans within their departmencts. | vould expact to see this plan on my
desk on or before the end of the fall semester. Please be guided aceordingly.

Towards the end of the academic year (sometitme around February 2015), Dr. Diego

will submit ta me a Comprehensive Professional Develapment Flan for Faculty that
has benefitted from feedback of the endre college community.

F 0. Box 23059, Barrigana, Guam BhY2l » Frone: (§71] 733.5827 » Fae 734-1003
Webscile mww.fuatses edu
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Appendix C: Professional Development Review Committee (PDRC)

36

The following excerpt was extracted from Article IX, Professional Development Committee (PDRC)
Overview of the Board of Trustees and Faculty Agreement.

Charge

To review, evaluate, and approve application packets for faculty education, training, workshops/
conferences (may include on or off-island speakers), etc. to avail of the funding opportunities for
faculty professional development.

In addition, the PDRC shall plan, develop, and implement professional development and sabbatical
initiatives that contribute to faculty growth. Such initiatives include: workshops, mentoring,
faculty forums, individual/departmental professional development activities, credentialing,
pursuit of academic credits, sabbatical, etc.

Draft #10 November 2015; Original document drafted September 2014



GUAM COMMUNITY COLLEGE COMPREHENSIVE
PROFESSIONAL DEVELOPMENT PLAN

Appendix D: Summary of Faculty Survey Results

Faculty responded to a series of instructional strategies/concepts indicating extent of familiarity and
whether they are currently being utilized in the classroom. Faculty were asked to select the
statement which best describes their current knowledge about the strategy/concept and comfort
level in using it. In this summary, the strategy/concept is identified as a training need if faculty
selected the following responses:

I am not familiar with this and would like to learn more about it

I am aware of this but have never made it a part of my courses

1 have tried this but 1 am not comfortable using it regularly in my classes
I use this but I could use help in being more effective with it

The table below represents topics according to the item most requested for professional
development and the percentage of faculty who indicated they would like to receive training

% of Faculty
Hybrid Instruction
Integrated Teaching
Online Learning
Metacognition
Differentiated Instruction
Web-Enhanced Instruction
Effective Elements of Instruction
Higher Level Questioning
Learning Styles
Rigor and Relevance
Student-Centered Instruction
Transforming the traditional lecture into interactive lectures
Cooperative Learning
Active Teaching Strategies
Active Student Involvement
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The table below represents topics written in by faculty in the survey, identified areas of potential need,
and research best practices.

Topic

Multi-tasking and implications for teaching and learning

Designing Test Questions

Brain research and implications for teaching and learning

Developing Rubrics/Classroom Assessment Tools

Emotional Intelligence

Reflective Responses

Writing acraoss the curriculum

Goals to Grades Connections

Climate Setting: Setting the stage for learning

Fostering learner responsibility

Encouraging/rewarding learner participation

Reflective responses

Student-centered teaching: Implications for curriculum and instruction

Curriculum Alignment: Matching student instruction, activities, and assessment

Andragogy: Teaching Implications

Maximizing technology in the classroom

Multiple Intelligences and implications for teaching and learning

Teacher-directed instruction vs. Student/Learner-centered instruction

Providing effective and timely feedback

Developing, implementing, and assessing new programs, services, and activities
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How professional development is implemented is also cited in the literature as a critical point to
consider when designing training. For professional development to be effective, it must be ongoing,
accessible, highly interactive, reflective, supportive, and must have follow-up to determine its
effectiveness and degree to which knowledge and skills are implemented or applied. The following
table represents results from the faculty survey with respect to how they would like to see
professional development implemented. The faculty were asked to rank according to order of
preference. The responses are listed according to the most frequently selected.

Survey ltem Response Percentage of faculty who selected

Full Time Adjunct

Friday only R o - 52%
weekday B ==l 33%
Saturday | ] 37% I 53%

| would like training sessions to take place in the Morning - E 40%

| would like training sessions to be scheduled on

Evening I ax T 0%
Afternoon [ ] 33% Il 29%|
| prefer training sessions that run for 1hour I : - 71%
2 hours - 78% NG 63%
Half day HE ol
3 hours ! 2% 0%
| would be interested in online training Interested e 56% [ 52%
Highly Interested || 37% R 43%
| would be interested in observing teaching Interested 50% [l 35%
demonstrations that will expand my instructional skills  Strongly Interested ! 34‘}1_- 57%
| would be interested in training if it led to an Associate’s Interested | 2% 26%
or Bachelor's Degree in Education Highly Interested !_ 17% Il 26%

] would be interested in training if it led to a degree Interested I 25% [N 52%
arranged in an accelerated or cohort format Highly Interested . 20% . 26%
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Appendix E: Summary of IDEA Survey Results: What students said they would

like to see more of from their instructors

The results are ranked (with the most frequently cited at the top) according to what students said

they would like teachers to consider increasing use of in their instructional practice.

IDEA Survey Statement % of-
Teachers

Displayed a personal interest in students and ' Establishing and maintaining rap- {61%

their learning port/connection to students

Stimulated students to intellectual effort beyond |Stimulating student interest/ 56%

that required by most courses Sufficient challenge

Introduced stimulating ideas about the subject Stimulating student interest/ 55%
engagement

Demonstrated the importance and significance of |Stimulating student interest/ 47%

the subject matter engagement/Relevancy

Related course material to real life situations Stimulating student interest/ 42%
engagement/Relevancy

Encouraged students to use multiple resources Encouraging student involvement/ |42%
active participation

Asked students to share ideas and experiences Fostering student collaboration/ 38%

with others whose backgrounds and viewpoints |encouraging diversity

differ from their own

Made it clear how each topic fit into the course Structuring classroom experiences |36%

Found ways to help students answer their own Establishing rapport/ fostering 33%

questions responsibility for own learning

Formed teams or groups to facilitate learning Fostering student collaboration 31%

Explained course material clearly and concisely  |Structuring classroom experiences |31%

Explained the reasons for criticisms of students’ | Establishing rapport/providing 28%

academic performance prompt and effective feedback

Gave projects, tests, or assignments that covered |Structuring classroom experiences {26%

the most important points of the course

Gave projects, tests, or assignments that required |Encouraging student involvement/ |25%

creative thinking

encouraging higher order thinking
skills
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Appendix F: 2014 Group Summary Report

The information below was provided by AIER and is contained in the 2014 Institutional Summary
Report.

Soction VII: Faculty Selft—report of the Institutional Context Page ¥

A. Primary and Sscondery (netructionsal Approaches

‘This labda shows tive relalive reguency af Number Mating: 343 Parcent Indicating inktructianal apyp foath aks
varicul eppIonches 10 inslrucdan. The Framary. _Sevondury = |
succens of 4 pivan appgroech is Leatym G5 1%
rsperwiani An Iha CIAK nijardivAs, Euit Olyegsyland Rasttsiory A% 294
sinca eludants have oifsrant laarntng [Ssminar " 0% 1%,
styles, it is genaesally desiratila shat thay EilbALivty, T ¥
be veposed to 8 verdely of apomeches, ' whrratory &% a%
Ingtructors reportadd [1is infarmetian on Fimip Encnnmnes (L. ELS
the Secufly !nformedion Foemr T [T 2%
Mui=t¥icha A% o3
Praghg ueniC. s 1% "
SmhariNot jericetan [ Aoy

0. Coursea Emphasas

'!“l;l‘lls SHOIBN Showws 1A degree to Humbes |—ERrcent indinaling amaunt roauired waa: |
ch in this
5 T naslalkd Rating Monw or Littia Soma Buch
scademic actvilias. Generally, ¥yvileny e b i3 14% byt ] arss
praficiancy is relatad ta ihe amadnt Omi eommunicaion e % LY A1
of axposure. Are we giving Btudants c ol Nirzak o 354 E¥ ) 45% A%
:i’lfa:wmm:‘::gnr‘r‘m';‘ Groun wor 61 A aq% 8%
bt Jidey it [ T3 AR A 233 !
mstruciors reporad ml;. lrt:nrmﬁan I“ﬁf;' s "ﬂz’g"" -""3?'2 - ":4.:) ;;:. sg%__
on the Fecufly dhmration Form € rertivalantisbr el ase TN 3t Ty
A madlinity A%E % i B
MamonzplrT s 2% LT 23%
G, "Clrrumstances”™ Impact on Leaming
How natruciors regatd variows Parcantingicatinn imoselen tearnina Wass |
tactoes that may fecilitate o1 ampade Number Nelther
stuzenl leam rs shawn hera, Untll Ratdng Neog ative Hegutlve nor Poaijbe
:;'.cnwh t;ﬁb uh;o lhic‘i-nfa icpriore Fesltiva
theae rafings odminizimliors " EEF
thaulameke thelr awn sppialas of 1}; :yb
whemner or not catings of student 43, 4 Al
iepming we = alected by these — T 7%
factors  Instucors reporied this -
in.’f:r'mnl on l;n the Fecuty W B3%
Ak o
#! Wort Forrs TN e
AB% -k
15% [T
LA and
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Appendix G: Summary of Staff Survey Results

Kulehon Kumunidat Gudahan

What Do Staff Want in Professional
Development?

How to maninkte use of (etrent lechnology (i e sriantboard)

i

Leadership and F-atting styles
Respondd il Rate

55 out of 104 responded to tho
survoy. Lritical thinking skllts {problem solving. dec'slon maklng. ctc.}

53% response rate

Microsolt Cfice {Word, Excel, Powepoint}

How 1o cope with change/increase your irsiliency

Hew 1o cirate elecironic fikes/use latest program soltware

Systerns Thinking (how the diffeient parts al GUC vork/i tngether)
Cantlic ! management/reseubon

Hi B0 g reate an efhoent Liling system

Team toulkting

Stuarlng intoirmation agross deparimesnlsv/campis

Office management skl

Haw to whnte reports

Organizatlon skills

Falloning proper protocol

Unieritanging my performante evaluation

Customer senvice/irterpersonal skills {how to greet people, pravide
How 1o muake presentations

Taki'g minulesftranse tibing mingtes

Other
0% 10, JiFe, ko AT, 54
How to maximize use of current technology (i-e.: smartboard) 50.90%
Microsoft Qffice (W ord, Excal Powerpaint) 49.10%
Leadership and leaming styles 49.10%
Critical thinking skills (problem-s olving. decision-making. eic.] 43.60%
Systems Thinking (how the differant parts of GCC work/it together} 41,80%
How lo create electronic files/use latlest program software 41.80%
How lo cope with changelincrease your resiliency 41.80%
How {o create an efficient fifing system 40.00%
Conflict managamant/resoiution 40.00%
S haring information across departmentsicampus 36.40%
Team bullding 36.40%
How to write repons 34.50%
Ctfice management skilis 34 .50%
O manization skills 32.70%
Following proper protocol 30.80%
Understanding my performance evaluation 29.10%
Cusbmer semvicalinterparsonal skils (how to greet people, provide efficient and fria 27.30%
How to make preseniations 25 .50%
T aking minutes/transcribing m inutes 18.20%
Other 10.90%

T otal Responde nis: 55
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Appendix H: Summary of Administrator Survey Results

GUAM COMMUNITY COLLEGE

Itileddion Kurmoniddt Guédmm

What Do Administrators Want in Professional
Development?

Hifeetine eollabarative, decslen makng, problem sclvng skilly

Whal next? stavs to Implemnent Innoyathve deas atter attending 4 conference
Effective tupendsnry skitly

Birain research and the Imiplic stions for the werkplace

camputer applications (| e - tlrrpsoft Soite]

Ruespondent Hatae KMaintaining 4 healthy organkrational culare and cienate
18 out of 33 respondaed to the survey. Teamm bulkding
58% response rate Huwy 1o e Tetlnchogy etfect ety (Lo stnariboarsts [or preseptations)
Managng changc

e deptly DInle T IENng nf petisrmance svaluation
Fllective proutlen stisgnosh

Leadership and leaming styles

syslems Thinking [hirw parts of The orgald ratiion tit togethes|

The precess of grant wnting
InCte it resiferdy
Fully utedizing RyLLC
HR Polaies amd Procedines

nneSstress nEnagemnent/udys Lo de 1hess

Eitective comerunieation skilly

stzategic and budgetary planning

T 1 of goals, st t and budget
IRCHITBAEATING SAAPS/ILOY IRt writing a proponstfplan
Maintaniiig 1ludent centerednes s amd padtice

Following propet prptoeal
1t depth whaderstatitiog of Board Posc s and Adnuninlratre Coectiey
Other SR
| Reflea frpapwnalibiies a coss tee Colege  SREDE————————
Mot ement/Mateslats fManagensent Proceduies  TE_——
Weitirg e mors ftorespondende IR

o% hley L Elted aoe bliad 6%
Raspanmae Percent
ENectve colbborativa, decision-makng. problam-selving s kils §7.90%
hainigiming & healthy organizational culture and elimale 52 80%
Compuier appications (ie. Micmasoh Sule) 52 80%
Hiain ressarchiand the mploations larthe wokphcs 52 80%
Effective supstviary shlls 52 80%
Whatnaxt? How to mplement nhovative [deas afler attending a confatence 52 80%
How 1o s w technology affectively {Le - smarthoards for pres entaticis ) AT 40%
Team bulding A7 40%
Leadarship and marning atyles 42.10%
Effectve pmblem diaghonis 47 10%
n-despth understanding of performancs avalustion 42.10%
Managngchangs 42 10%
Tha proces s of grant writing 30.80%
Sys tems thinking {how paris of the omgankzalon {1 toget kar) 34.80%
ENectva comt unication a kils 31 80%
Tm a/eiros s manasgemanyways lo da-stredl 3t Q0%
HR Potcles and Procedums 31.00%
Fully utilzng MyGCLC 31 .80%
hcreasing resilancy a1 8%
h-d aptl uhderstandng of Board Palcies snd Adm nistratwa Diactives 26.30%
Falowing proper protocol 28.30%
Maintairing sudent:-cenlaredness andpracice 26.30%
heomperating BMP /AL Ca Inte wriling & propos alp A ga‘:nss
Algnmani of goals aissssmeniand Eadget 78.30%
Stralegic and budgelary planning 20.30%
ProcurementMalerak Managem ent Pros edures 2110%
Rolss/respons blities scross tha College 21.10%
Othar 21 10%
Wring msmos/corespondance 15.80%

Total Respondants: 19
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GUAM COMMUNITY COLLEGE

uichon Kumuniddt Guélan

e

“How Do We Increase Funding to a Greater
Number of Faculty?

Fiscal Year 2014

hrattational Mandate

ACCJC Accreditation Handbook

+ "The Institution plans forand
provides all personnel with
appropriate opportunities for
continued professional
development, consistent with the
Institutional mission and based on
evolving pedagogy, technology,
and fearning needs. The Institutlon
systematically evatuates
professlonal developmemt
programs and uses the resulls of
these evaluations as the basis for

tmprovement.” Faculty Use of PD Funds

Number of Awardees

A low percentage of faculty are awarded professional
development funds.

= 57 total individuals or vendors have been
awarded funds between fiscal years 2011-2014.

« $295,645.97 has been spent between fiscal years
2011.2014.

= An pverage of $5,186.77 has been spant per

funding personfvendor beiween fiscal years 2011-2014.

18%

Canceptual Framewaork 250
* Growing Students & Total Faculty [mployed
» Growing Yourself

200
#* Growing Your Organization
15
Cunceplual Structure
Compongnts 100
= Center for Professlonal
Development and Excelience 50
Demonstration Lab - -
Tralning Station . |
Instructional Resource Room 21 i 2013 2014

2
Fiscal Yaar

Adjunct Full Time % of Faculty Average
Faculty Faculty Awarded PD  Awarded per
Employed Employed Funding*  Person/Vendor

Amount Numberof Total Faculty
Spent Awardees Employed

204 $72.200.25 30 a7 113 1% § 244001
2012 §76.111.51 5 209 94 115 1% 8 3,04446
2013 $68,583 12 P 108 a4 114 127% § 2,74332
2014 $77,751.08 M 154 70 118 18% § 2.29680
Averages §73,911.48 78 305 (R 114 14% § 767865

*This number includes vendors. While vendor awards tend to affect more than one faculty, vendors only account
for 15% of the total awards from FY 2011-2014, and anly 3% ofthe total funds over the same period.
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Appendix J: Participation in Staff/Administrator Professional Development

GUAM COMMUNITY COLLEGE

Iswdehon lumunicdar Gaehan

Staff / Admin Use of PD Funds

16 A low percentage of professional
VendngAwards development funds ame awarded directly to
|/ Admin Awards Staff and Administrators.

10 SIMRIE ST CH « 16 total individuals have been awarded

lustitutional Mautdate funds between fiscal years 2011-2014.

ACCJC Accreditation Handbook

* “The institutlon plans forand 6 » $155,147.45 has been spent between
provides all personnel with 4 fiscal years 2011-2014,

appropriate opportunities for 1%
,_ﬂ *» An average of $5,718.85 has been spent
per personivendor between fiscal years
2011-2014.

continued profes sional 2
development, consistent with the o
Institutional mission and based on 2011 2012 1
evoling pedagogy, technology, Fiscal Year
and learning needs. The instlitution
systematically evaluates
professlonal developmant
programs and uses the results of
these evalrations as tho basis for
Improvement.”

013 2014

% of staff % of Admin Fiscal Year 2014

Awarded PD Awarded PD

Cuanceptual Framewarh Funding Funding
+ Growing Students
20M h oY
+ Growing Yourself . e
+ Growing Your Organizatlon 2012 2% 9%

2013 2% 9%

Conceplual Gtructlure
Components 2014 1% 9%
= Cantor for Professional Averages 2% 6%
Development and Excellence
Demonstration Lab
Tralning Staticn
Instructional Resource Room

Number %Xof %of | % of % of
fscd  Award | of  Fiscal  Towl [REGSIEIEURENCRTRENS 1
Year Type | Awands  Yewr  Perod. Awards Year Perlod
2014 18 100% i3 5 39,70050 100% 26%
Admin 3 Bx ]S 10,087.67 5% T
Staff 1 5% 5 3,970 10% 3%
Vendor 15 b ] 5 2561259 5% 1
f2m3 FERRRET. 70 s 29,15976  100%
Admin 3 % 5 11,84166 41%
Staff 2 8% 15 451465 15%
I Vendor 6§ &% ¢ 12,80345 FEA
22 13 A $ 100%
Admin i n% 3 30%
Staff 2 15% 5 356
Vendor ‘8 2%
2m1 T 23,302
Admin 0 ox -
Staff i (i3 21,680 42
Vendor d B e 23,1600
G rand Tatal g BT 5 155,147.45
Admin 9 ! 5 34,2178
Stali 7 4460947
Vendor 30 76,320 89
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GCC is accredited by the Accrediting Commission of Community and Junior Colleges (ACC]C),
Western Association of Schools and Colleges (WASC).

Vision

Guam Community College will be the premiere educational institution for providing globally
recognized educational and workforce development programs.

Mission

Guam Community College is a leader in career and technical workforce development providing the
highest quality student-centered education and job training for Micronesia.

Sinagan Mision

(Chamorro translation)

Guiya i Kulehon Kumunidat Gudhan, i mas takhilo’ mamanaguen fina'che’cho’ yan i teknikat na
kinahulo’ i manfafache’cho’ ya u na’ gudguaha nu i manakhilo’ yan manmaolek na tiningo’ ni i
manmafanandgui yan i fina’na’guen cho'cho’ gi iya Maikronesiha.

This document is a concerted effort between organizational members, divisions, and committees
within the College. It's fruition would not have been possible without the input of the Academic Vice-
President, the Professional Development Review Committee (PDRC), Faculty, and Staff Senates, and
faculty and staff overall. The Comprehensive Professional Development Plan simply referred to as
the Plan in this document, underwent a number of iterations, critique, and discussions over a one
year period. It was largely guided by the College’s mission, and values, informed by those goals and
initiatives in the Institutional Strategic Master Plan (ISMP) directly connected to professional
development initiatives, and is based on current educational and organizational research, and the

needs of the faculty, staff, and administrators as indicated on the surveys.

The Plan’s main purpose is to serve as a guiding instrument establishing a comprehensive approach
to the College's Professional Development. The Plan also provides a distinct focus in which
professional development (whether it be at the individual, group, or institutional level), is
implemented with the central goals of improving instructional practices and increasing the delivery
of services to our students. Lastly, the Plan gives us all an opportunity to engage in thoughtful
discussions and activities regarding our changing needs, collaborate further, and to respond

accordingly.

Please direct any comments or suggestions for improvement to this document to Dr. Elizabeth Diego,
Associate Dean of the School of Trades and Professional Services
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GUAM COMMUNITY COLLEGE COMPREHENSIVE
PROFESSIONAL DEVELOPMENT PLAN

Foundation for Professional Development

Introduction
Standard I1I ofthe Accrediting Commission for Community and Junior Colleges (ACCJC) provides
the impetus for Guam Community College’s Comprehensive Professional Development Plan. As
stated in Section A.14:
The institution plans for and provides all personnel with appropriate opportunities for
continued professional development, consistent with the institutional mission and based
on evolving pedagogy, technology, and learning needs. The institution systematically

evaluates professional development programs and uses the results of these evaluations
as the basis for improvement (ACCJC Accreditation Handbook, 2014).

Similarly, a Board Policy on professional development also exists (Please refer to Appendix for the
policy in its entirety). In 2009, the Guam Community College Board of Trustees amended and
adopted Policy 400 on Professional Development, which states that “the Board of Trustees
recognizes the importance of a well-trained staff to more effectively carry out the mission of the
College and the Board of Trustees is committed to providing resources to support professional

development activities”,

Background

Efforts at the College to develop a comprehensive professional development plan commenced in
Academic Year 2014 to more effectively address the accreditation standard. The purpose of the
Comprehensive Professional Development Plan (CPDP) is to provide a framework for college-wide
professional development consistent with the institutional mission. CPDP incorporates four

major parts: faculty professional development, staff and administrators’ professional development,

organizational structure and support recommendations, and evaluation.

Over the course of several years, Guam Community College has implemented a number of
initiatives providing the building blocks for this plan. As evident in the college’s mission, the
institution is committed to providing the highest quality student-centered education. Two of the
College’s core values place emphasis on a learning-centered and student-focused environment.
Additionally, GCC established Institutional Learning Outcomes (ILOs) representing broad outcomes

the institution endeavors students will achieve through their cumulative college experience.
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The Institutional Strategic Master Plan (ISMP) was updated in 2014 setting direction for the College
over the next several years. The specific ISMP provisions directly related to the Comprehensive
Professional Development Plan (henceforth referred to as the Plan in this document) are outlined

below:

Goal 1: Retention and Completion—Strengthen and improve curriculum and educational delivery to
provide a student-centered educational experience that fosters retention and completion to prepare

our students for engagement in a global workforce.

Initiative 1: Incorporate the student-centered learning model into the curriculum and the

classroom.

Initiative 2: Strengthen the professional development support for faculty to effectively

implement the student-centered teaching model.
Extensive work wentinto the Plan beginning in Spring of 2014 with research on best instructional
and organizational practices. A faculty survey was devised in late Spring with significant input from
various members of the College. A staff and administrator survey followed in Spring of 2015. The
data from these surveys were aggregated and the information utilized to inform respective parts of
the Plan. Data results for both surveys can be found in the Appendix. Student evaluations from the
2013 IDEA survey results and classroom observation data were also included. Lastly, the current
utilization of funds for professional development were included for faculty, staff, and administrators.

The data may be found in the appendix section of this document.
Overarching Goals of GCC's Professional Development Plan

1. Institute student-centered teaching and service throughout the campus
2. Establish a culture of campus-wide and continuous professional development

3. Institute a climate conducive (trust, collaborative, supportive, respectful, and collegial) for the

successful implementation of professional development initiatives

4, Utilize data to inform and drive instructional and institutional improvement
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Guiding Principles for Professional Development at the College

This Plan is informed by current educational and organizational research about what makes for
effective professional development. There is increasing awareness among colleges that simply
having favorable conditions for good teaching to occur is not the same as truly supporting teaching in
ways that are visible and intentional. (Mindich & Lieberman, 2012; Reder, 2007; Webster-Wright,
2009). New emphasis on effective teaching and organizational performance is being placed on high
quality professional development , higher quality teaching linked to increased student achievement
(Borko, 2004; Desimone, 2009; Wei, Darling-Hammond, Andree, Richardson, & Orphanos, 2009;
Yoon, Duncan, Lee, Scarloss, & Shapley, 2007), centers for teaching and learning, and growing
membership and participation in the Professional and Organizational Development (POD) Network,
a professional organization of faculty and administrators managing faculty development programs
(Mooney & Reder, 2008). At present, most professional development misses the mark. The most
prevalent model in the delivery of professional development is the one-time workshops. Yet
research points out its abysmal record for changing teacher practice and student achievement (Yoon,
et al,, 2007). The real challenge we are faced with therefore, is how to create opportunities for
growth and development that will lead to students’ growth and development particularly in their
knowledge and ability to think critically (Gulamhussein, 2013). The conceptual basis, strategies, and
activities incorporated in this plan take into consideration the following guiding principles as

enumerated by the research:

« Good employees are grown, fostered, and supported (Bowman & Deal, 2003)

« Learning is stimulated through collaborative opportunities among peers pertaining to issues of
teaching and learning (Louis, Dretzke, & Walstrom, 2010; Miller, Goddard, Goddard, & Larsen,
2010; Saunders, Goldenberg, & Gallimore, 2009) and the support services in support of teaching

and learning

« Individuals gain and learn more through active construction of knowledge rather than through
passive reception of information (DuFour, 2004; Wei, Darling-Hammond, & Adamson, 2010;
Zepeda, 2014). Initial exposure to a concept should not be passive, but rather involve active
engagement so that participants can make sense of a new practice (Wei, etal,, 2009; French,
1997)

« Excellence in teaching and service increases student learning

« Acollegial and collaborative culture whereby regular dialogue is encouraged and supported,
innovative ideas are fostered, and teaching and learning initiatives are faculty driven, strengthens
the organization’s ability to achieve goals
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Reflection is built-in as a way to process and make connections to a particular learning
experience (Desimone, Porter, Garet, Yoon, & Birman, 2002; Wei, Darling-Hammond & Adamson,
2010}

People have an inherent desire to learn and contribute

Learning is both fun and rewarding (Ferguson, 2006)

Professional development accurs over a significant duration of time and is seen and implemented
as an on-going process which allows for learning the new strategy to take root and to grapple

with the implementation challenge (Desimone, et al,, 2002;. Wei, Darling-Hammond, & Adamson,
2010).

The best staff training outcomes result from a combination of methodologies (Reid & Parsons,
2002).

There must be support during the implementation stage that addresses the specific challenges of
changing classroom and/or organizational practice

Organizations must shift the way they view employees and must consider the employee as an
individual with unique learning needs (Wentworth & Lombardi, 2014).

Purposefully designed to meet the needs of the adult learner and is implemented for the following
reasons:

1. Awareness/Exploration—those professional development activities that address those first

stages of concern/interest/understanding regarding an innovation.

2. Skill-building—those activities that are designed to help participants build and apply specific

skills that are assumed to include follow-up coaching and support (Joyce & Showers, 2002).

3. Program Improvement - includes activities requiring both individual and team development
combined with systemic change. Improvement occurs when individuals or teams engage in

continuous, collaborative, and problem-solving processes {Du Four, 2004; Zepeda, 2011}.

4. Strategic Planning/Systems Thinking- effective professional development and change
initiatives must acknowledge that complex, interdependent relationships exist among the
various aspects of an entire system. This comprehensive approach to change significantly
increases the potential that all components of a system (e.g., curriculum, instruction,
evaluation and services compliment each other and work toward a measurable set of

outcomes related to improving student achievement (Ewing & Sorcinelli, 2002}).
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Job-embedded—All within the system must strive to incorporate professional development into the
fabric of daily practice. Adequate time must be provided to engage in active, consistent, productive,
and job-embedded learning experiences. Effective professional development must be designed to

respect the leadership capacity of members while promoting continuous inquiry and

improvement embedded in the everyday life of the institution (DeMonte,2013; DuFour,2004; Mindich
& Lieberman, 2012; Zepeda, 2014)

« Integrated Planning— Change is complex and individuals require on-going high quality
professional development even after the in-service training has occurred. They include time to
practice new skills and receive structured feedback, peer support, leadership support and
encouragement, establishment of clear goals, and technical assistance (DuFour, 2004}. An
integrative approach driven by a shared vision related to increasing knowledge, awareness, and

skills are critical in order for meaningful and lasting change to take root {Joyce & Showers, 2002}.

The Plan incorporates additional elements substantiated by research that identifies particular
attributes more likely to have an impact on teacher knowledge and effectiveness as evidenced by
student learning gains (Blank, 2013; Coggshall, 2012). In order for professional development to be

effective, it must be grounded in the following:

« Sustained over time which more likely will deepen knowledge and skills to meet intended goals

(Blank, 2013; Desimone, Porter, Garet, et al.,, 2002: Yoon, Duncan, Lee, Scarloss, & Shapely, 2007}.

« Reflects a collaborative, supportive, respectful, and trusting climate which enables successful
implementation of desired change (Bryk, Sebring, Allensworth, Luppescu, & Easton, 2009; National
Institute for Excellence in Teaching, 2012; Kowalski, 2014; Wei, Darling-Hammond, & Adamson,
2010).

« Incorporates reflection, observations, modeling {Snow-Renner & Lauer, 2005;, coaching and
feedback on the theories, strategies, and techniques that are research-based best practices for
teaching and learning (Joyce and Showers, 2002; Jaquth, Mindich, Wei, & Darling-Hammond, 2010;
Adamson, 2010)

« The focus is on teacher learning that is authentic and the conditions that must be in place in order
to support teachers to critically and collaboratively examine and refine their practices (French,

1997; Corcoran, McVay, & Riordan, 2003; Roy, 2005; Webster-Wright, 2009).
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The proposed activities and strategies included in the Plan have been purposefully selected based on
the principles and elements derived from research. Effective professional development is an essential

the organization and key in retaining the best people. The Plan is designed to incorporate activities

and indispensable process without which organizations cannot hope to achieve their desired goals for
student achievement. The elements included in this plan are premised on the belief that the continued
growth and ongoing development of faculty, staff and administrators are critical to the effectiveness of
and strategies with the vision that an individual who has opportunities to learn, reflect, and apply skills,

can best extend those opportunities to students (Desimone, 2009).

Professional Development Conceptual Framework

Effective professional development programs are characterized by diversity of ideas, people, and
support practices. As such, they acknowledge and value the uniqueness of concerns and interests
among departments, divisions, and staff. This Plan therefore, is an amalgamation of activities and

approaches recognizing the diversity of needs.

Professional development at GCC will be approached from the following perspectives:
Growing_Students: To serve in our roles so that students develop to their fullest potential,
professional development leading to an increase in knowledge, skills, and abilities must be intentional,

well-planned, well-connected, continuous, and systemic.

Growing Yourself: Viable organizations seek to create a dynamic work environment that
encourages and is supportive of growth and development. Effective leaders act on the belief that
members of the organization have present value and future potential and assume the responsibility for
increasing the capacity of people (Wentworth & Lombardi, 2014}. Professional development addressing

this perspective considers two facets: self care and professional growth.

Growing Your Organization: To effectively navigate the college through systemic change, this Plan
includes system-wide organizational development. It refers to an intentionally planned, on-going, and
systematic process through institution-wide efforts to increase the organization’s effectiveness thereby
enabling the college to achieve its goals. This section is informed by current organizational research of
what makes an institution sustainable. The values that underscore organizational development have a
humanistic basis which seek ways of making interactions within the organization more effective and
more humane. Effective organizational development includes the organization’s ability to tap into the
internal knowledge and expertise of its employees and shares these with the rest of the organization via

training, development, and education opportunities (Batz, 2013).
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Organizational development examines the institution as a whole by looking at its parts such as
organizational structure, cliques, individuals, values, sub-components, environment, processes,
systems, interactions within the institution and how these affect the functioning of people within the

organization as well as the impact such interactions have on the organization itself.

The rationale supporting this approach is to engage in a process that provides the opportunity for the
organization to improve its capacity to handle internal and external functioning and relationships.
This includes improved interpersonal and group processes, more effective communication,
organizational climate and culture, enhanced ability to cope with organizational problems, more
effective decision-making processes, more appropriate leadership styles, improved skill in dealing
with destructive conflict, and developing improved levels of trust and cooperation among
organizational members. Overall, organizational development involves continuous diagnosis, action
planning, implementation, and evaluation with the end goal of equipping the organization and its
members with the knowledge and skills and abilities to improve its capacity to solve problems and

manage future change.
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GUAM COMMUNITY COLLEGE COMPREHENSIVE
PROFESSIONAL DEVELOPMENT PLAN

Faculty Professional Development

This section of the Plan is divided into two parts to better address the specific needs of groups within
the organization. The first addresses the professional development of faculty. The second addresses
the professional development needs of staff and administrators. There will be some overlap of
professional development that will apply to all members of the organization regardless of position (i.e,,
Organizational Development training). The over-arching goal is to develop and implement a cohesive
professional learning community that will foster an environment encouraging and supporting

student-centered education.

Current research suggests that there are specific practices that lead to improved student learning.
Specifically, overall quality of teaching correlates positively with student growth in areas such as
motivation, openness to diversity and change, critical thinking and moral reasoning. The research
also indicates that students are not getting enough of these learning conditions and teaching
practices. For widespread and systemic change in student learning to take effect, specific pedagogical

support for faculty plays an essential role. (Joyce and Showers, 2002)

It remains a foundational premise in most educational organizations that faculty are the driving force
behind an institution. Therefore, the Plan outlines professional development leading to
student-centered instruction but most importantly, provides the pedagogical support in assisting both
full-time and adjunct instructors in becoming better prepared to meet the new demands and

complexities of the new paradigm.

This part of the Plan is informed by research on effective instructional practices, the needs and
interests as indicated in the Faculty survey conducted in the Spring of 2014, classroom observations,

and students’ evaluation of teacher effectiveness in the IDEA survey results from Fall 2013.

Professional development is organized around several core competencies as presented in the tables
that follow. Each of the competencies is accompanied by the goals, rationale, and activity or concept in

relation to it
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Core Goals Rationale Activity/
Competency Concept
Pedagogy To enhance and promote Research suggests that when Brown Bag
excellence in teaching and teachers talk about their teaching,  |Sessions

learning

To supply the necessary tools
for faculty to maximize
student-centered learning

To provide and support
informal opportunities to
share and exchange ideas and
to reflect on current teaching
practices

To provide a forum for
discussions on instructional
challenges and get feedback
from peers

To provide continuous
interactive training of short
duration on best instructional
practices

To provide broader access to
the latest educational
research

To encourage and promote
innovative teaching

To provide opportunities for
faculty to present, conduct
training, and/or demonstrate
for others innovative teaching
strategies

To provide and support self-
paced online training
opportunities

learn from each other, and reflect
about their teachings practices, they
are more likely to make positive
changes in their teaching (Ewing &
Sorcinelli, 2009; French,
1997;Harwell, 2003; Roy, 2(09)

Faculty indicated they would like
more opportunities to engage in
pedagogical discussion and sharing
of ideas.

One hour, successive sessions allow
for information to be “chunked” or
broken into manageable portions
that can be more easily digested and
applied. Faculty indicated they have
a preference for short sessions over
a period of time

Some faculty (including Adjuncts)
have not had the formal training in
educational delivery. Both new and
experience faculty can benefit from
training based on traditional and
current educational theory and
research

These activities provide
opportunities to engage, have direct
participation in innovations that
support institutional initiatives, gain
expert knowledge and skills in an
area of need, network with others in
their field, and stay current in a
specialty area.

Online training provides increased
and immediate access to
professional development

Mini Training
Sessions

Local/
Off-island
Conferences

Online Training
Webinars
Readings

Role-playing
techniques

Live modeling

Open-ended
discussions

Classroom
visits

11

Draft #10 November 2015; Original document drafted September 2014




Core
Competency

Goals

Rationale

Activity/
Concept

(continued from
previous page)

Pedagogy

To provide opportunities to
practice effective
instructional techniques

To provide opportunities to
critically analyze and receive
constructive feedback on
instructional practices

Provide opportunities to
critically analyze and receive
constructive feedback on
instructional practices

Provide opportunities to
reflect on instructional
practices

Identify and utilize existing
specialized expertise among
faculty

Build the teaching and
training capacity among fac-
ulty for faculty

Train a group of instructors

to be certified as “experts” on
best instructional practices

Implementation of new practices
work best when teachers practice
and engage in constructive and
immediate feedback

The craft and practice of teaching
is best transmitted by teachers.
Teachers know more about
classroom culture and
competencies than do those who
have had no/limited classroom
experience or who visit the
classroom occasionally.

Demonstration
Lab

Training of
Trainers

Leadership

12

To examine current effective
models of leadership

To identify and implement
the most effective leadership
strategies that support
organizational well-being

To implement leadership
techniques and tools for roles
in the classroom, committee
work, and for other settings
and situations that may
benefit from or require
effective leadership skills

To establish a forum for
thoughtful examination and
reflection about leadership
roles of faculty

To identify leadership
development needs based on
a variety of assessment tools
and feedback from colleagues

To effectively implement and
sustain student-centered
education, effective leadership is
crucial at all levels within the
organization.

Leadership training will provide
faculty with essential leadership
skills that can be utilized both in
the classroom and in participation
in other campus initiatives. Closing
the gap between how the concept
is implemented and the kind of
leadership required to sustain new
initiatives is critical to the
institution’s success.
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Core Goals Rationale Activity/Concept
Competency
Mentoring To support departments in Effective mentoring programs Mentoring

their mentoring activities

To examine current
mentoring program to
improve effectiveness

To implement formal
procedures to strength
feedback and communication
between mentor and mentee

To encourage greater
participation among faculty
to increase teacher support
and success

To identify those traits that
make mentoring successful
from both the mentor’s and
mentee's perspectives

provide one of the most
successful strategies that
promote the transfer of
knowledge and skills in a
structured relationship. The
mutually beneficial arrangement
serves to foster collegiality and
enhance departmental and
teaching effectiveness

New or beginning teachers have
a greater chance to succeed in
their instruction if they are
supported by others who have
gained the classroom experience
and have developed effective
instructional practices

Teachers providing support for
one another increases the
likelihood that the new
innovation will be implemented
and established as an embedded
instructional practice

Follow up support is as
important as initial training.
Teachers who have experience
with new, innovative practices
are in a better position to
support and encourage the
efforts of colleagues.

Peer Coaching

Technology

To enable faculty to use
technology effectively in the
classroom in support of
student-centered instruction

To offer workshops which
support expanded use of
current technology

To offer workshops that train
with cutting edge technology

In alignment with GCC's mission
of providing the highest quality
student-centered education and
job training, keeping abreast of
the constant changes and
innovations in educational
technology is essential for faculty
development

Workshops/
Training

13

Draft #10 November 2015; Original document drafted September 2014




Core
Competency

Goals

Rationale

Activity/Concept

Interpersonal &
Intrapersonal
Development

To encourage and support
faculty in developing and
assessing effective personal
and intrapersonal skills

To encourage reflective
practice

To provide support to
individuals who pursue
advanced credentialing

To encourage individuals to
seek and complete
credentialing

Professional development is
multi-faceted. The opportunity to
develop interpersonal and
intrapersonal skills is an integral
part of increasing the capacity of
individuals within the
organization.

Professional development
includes the formal process of
credentialing to build the
capacity of individual members
of the organization and the
organization as a whole

Series of training
sessions

Credentialing

14
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GUAM COMMUNITY COLLEGE COMPREHENSIVE
PROFESSIONAL DEVELOPMENT PLAN

Adjunct Faculty Professional Development

One of the greatest challenges community colleges are faced with is instituting strong campus

connections for their part-time adjunct faculty (Gonzalez, 2009}. Adjunct faculty comprise 68% of
two-year public college faculty as noted in the Digest of Education Statistics (2008). Adjunct faculty
play a significant role in higher education, yet are often considered peripheral to college life. A
number of studies have focused attention on the lack of inclusion, pay, resources, and respect
accorded to part-time faculty in community colleges (Gappa & Leslie, 1993; Roueche, Roueche, &
Milliron, 1995; Alfred, 2003). The research points to the strong degree to which part-time faculty
feel isolated, marginalized, invisible, second class, and rarely provided professional development
opportunities accorded to full-time faculty (Bransford, Brown, & Cocking, 2000; Cox & Richlin,
2004; Gappa & Leslie, 1993; Gillespie & Robertson, 2010; Hurley, 2006). A significant body of
literature underscores the crucial need for adjunct faculty development {King & Lawler, 2003;
Leslie & Gappa, 2002; Nilson & Miller, 2009; Roueche, Roueche, & Milliron, 1995). Roueche,
Roueche, & Milliron, {1995} and stress the “importance of integrating part-time faculty and
recognizing them as important players in the teaching and learning process in the interest of
providing quality instruction...” (p. 120). Current literature suggests college teachers can be

supported in their success.

The College has a responsibility to provide a framework whereby adjunct faculty can pursue goals
specifically associated to teaching excellence. If the College expects to achieve its principle mission
of providing the highest quality student-centered education and job training, then it must provide

the infrastructural and instructional support.

The following proposed activities is a composite of research from literature of successful practices of
a number of colleges in the professional development of their adjunct faculty. The activities
proposed are based on the part-time status of adjunct faculty (Please refer to the Appendix for a

summary of results), their needs as indicated in the faculty survey, and current research.
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time faculty

To provide training that is
convenient for part-time
faculty

Provide basic pedagogical
certification, Associate of
Arts in Education with areas

teaching staff who are in a unique
situation as a result of their part-
time status. Pedagogical
development will enhance the
ability of part-time faculty in
providing effective student-
centered instruction

Core Goals Rationale Activity/
Competency Concept
Pedagogy To provide training GCC adjunct faculty comprise a Hybrid Short

specifically geared for part- |substantial percentage of the sessions

combined with
online training
(to be
patterned after
the 4
faculty.org
format-
pedagogical
content will be
organized into

modules
of concentration: Andragogy, )
Developmental Education, Adjunct
or, Career and Technical Certification
Education Training
Program
Technology To enable adjunct faculty to |In alignment with GCC's mission of |1 to 2 hour
use technology effec- |providing the highest quality successive
tively in the classroom in student-centered education and job |training
supportof  student- training, keeping abreast of the sessions
centered instruction constant changes and innovations
To offer workshops which and applica!:ions in gducational
support expanded use of technology is essential for faculty
current technology CELE R
To offer workshops that
train with cutting edge
technology
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17

The Goal of the Adjunct Certification Training (ACT) Program is to provide tools and resources
that assist adjunct faculty in becoming more effective educators in the classroom. To encourage
and support the development of these instructors, this proposal includes training that begins with
a more intensive orientation beyond the administrative responsibilities of teaching. Currently,
adjunct orientation consists of presentations on college policies and procedures, safety, and
student support services. While basic orientation about administrative aspects of teaching are

important, greater attention and support must be provided in the area of pedagogy.
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GUAM COMMUNITY COLLEGE COMPREHENSIVE

Staff and Administrator Professional Development

The Plan acknowledges that no single group is solely responsible for the success of the College in
achieving it core mission. Each member has a role in advancing the institution and creating an
environment of high quality teaching, strong support services, and high student expectations. The
literature emphasizes two central concepts that are characteristic of effective professional
development programs. This Plan has incorporated high quality professional development concurrent
with organizational development; and, improvement of performance both through individual
achievement and systemic change. Professional development encompasses activities and opportunities
that help members of an organization grow in terms of their performance, satisfaction, and status
within the workplace. It may include job enrichment, expanding one’s current position via additional
responsibilities or taking on new projects; lateral movement into a different area of the organization;

and /or vertical movement to positions of higher status and greater responsibility.

Research has demonstrated that professional development of employees yield beneficial results for
both members and the organization. There exists a symbiotic relationship between people and the
organization. Organizations require the energy, effort, and talent of individuals and people need
organizations for the intrinsic and extrinsic rewards and benefits. When there is a good fit, individuals
find meaningful and satisfying work, and organizations reap the benefit of the talent, skills, and energy
of the individuals comprising the organization (Bowman and Deal, 2003). The benefits to the College

are:

Employee Retention— Staff members develop loyalty to an organization because they feel they are
cared about as individuals. They benefit from personal and professional growth and do not feel their

role has become static or their career has reached a stagnant point (Community Tool Box, 2015).

Staff Morale—An organizational culture that encourages learning and fosters education creates a
positive, motivated, and committed workforce. Employees who feel they make a difference in the

mission do better work (Hauser, Huberman, & Alford, 2008; Hord, 1994).

College Efficiency— Orientation and cross training are essential for a smoothly running organization.
The stability and tenure that result from low staff turnover contributes to the efficiency of the

organization,
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Job Competency—Employees who have received job-specific training are more productive and
confident. Professional ,administrative, support, and technical staff need ongoing education to stay
current regarding the constantly changing aspects of college environments (Community Tool Box,

2015).

Customer Satisfaction— Employee professional development can positively affect college
customers (who are the students, business, government, and the community}, who benefit from their
skills, positive attitude, and efficiency. Professional development across the college assures the
success of students by supporting the growth and improvement of the skills and abilities of all

employees.

This Plan also places emphasis and importance of professional development for support staff and
administrators. They play a significant role in the teaching and learning process through improved
student services, well-maintained facilities and infrastructure, increased opportunity for personal
and professional growth, and a safe, secure, and healthy learning environment. These organizational
members perform the essential work of keeping the college operating on a daily basis. They are the

bread and butter of the organization (Hauser, Huberman,& Alford, 2008).

An effective professional development program applies to everyone in the organization and responds
to members’ needs (Community Tool Box, 2015; Hauser, Huberman, & Alford, 2008; Hord, 1994).
Continuing professional development is an on-going process which ensures that all staffand
administrators at all stages in their careers are able to continuously learn, progress, and maintain

currency in order to have a positive impact on the organization and outcomes for learners.

Participation in relevant professional development activities is both an entitlement and a
responsibility for all staff and administrators. An overarching goal of this Plan is to establish and
inculcate a culture that is committed to professional development at the individual, group, and
organizational levels. Professional development is an investment in the most valuable resource in the
organization, its employees. This investment will yield significant dividends for the College and the
community as a whole. The recommendation is that staff have an opportunity for training at least
once a month and that it be scheduled regularly as part of the normal operation of the organization
(Community Tool Box, 2015). In addition, an increased amount of time must be devoted to staff

learning and planning if new initiatives are to be achieved (Laine & Otto, 2000; Sparks, 1994).

This part of the Plan was informed by research on best practices of effective organizations and the
needs as indicated on the staff and administrator surveys conducted in Spring of 2015 (Please refer

to Appendix for survey results).
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The staff survey was created with the collaboration and recommendations of several staff leaders and

augmented by current research on what makes for sustainable organizations.

Organizations are increasingly challenged by change. Competitive pressures are placing demands to
make adaptations based on rapid technological changes and the globalizing economy . If an
organization is to survive such unprecedented changes, significant attention must be paid to
organizational development. Often referred to as the “soft side” of change, it focuses on how members
of an organization react to change and most importantly, how their needs are considered for change

efforts to be effective (Anderson & Anderson, 2010) .

Organizational development draws attention to organizational culture, team-building, and leadership.
The literature underscores how essential it is that attention must be paid to staff morale and building
a positive culture. Growing individuals and the organization equates to building a culture that values
continuous learning and values each staff member, creates a unified body, and a feeling of team among
members of the organization. A sustainable organization invests in its employees, rewards initiatives
and competence, praises and encourages its employees regularly, respects and appreciates each
member, views mistakes as opportunities to learn, and provides transparency and flexibility (Hauser,
Huberman, & Alford, 2008; Preskill & Torres, 1999). The organization must in addition, ensure that
its members have the confidence and skills to excel. Today's organizations require all its members to
develop a new set of skills that will be built on establishing networks of relationships that place great
significance on listening, communicating, and group facilitation to complete the work (Anderson &

Anderson, 2013; Preskill & Torres, 1999).

Changes current organizations experience are unprecedented and are resulting in less organizational
stability and a redefinition of its identity and how the work is carried out. Consequently, the
traditional structures of hierarchical, linear, compartmentalized job functions are becoming more
archaic and less responsive. This shift has placed increased emphasis on the need for processes that

have the flexibility to change as an organization and its members’ needs change.

The innumerous changes organizations are experiencing places additional demands on its members.
Regardless of whether the changes are miniscule or substantial, organizations need to pay attention
and address key areas to ensure initiatives are successfully achieved. Anderson and Anderson (2013)
identify relevance and meaning as a key area. Although employees are asked or pressured to change,
they often don’t know why and most importantly, in terms that are meaningful to them. While

organizational leaders may see this as lack of commitment or simply resistance, in actuality, it is a lack
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of understanding about why the changes need to be made in relation to the organization’s success. It
will be a great benefit for the organization for the initiatives to be communicated effectively and ensur-

ing that all members have a larger understanding of why the change needs to occur.

Most organizations are caught up in the vortex of the speed of change. Consequently, leaders make
critical mistakes to have needed changes take place immediately. What often happens is they overlook
additional capacity necessary setting unrealistic, crisis-producing timelines in addition to the already
excessive workloads of organizational members. Major initiatives require thoughtful planning to
determine realistic timelines as it requires consideration for additional time, effort, and resources.
Related to this is capacity, a prevalent challenge in organizational change. There is only so much

time and attention that can be devoted to work that is done before quality, employee perfermance, and

morale are deleteriously impacted.

As noted in research, 60 percent of major initiatives fail because leaders often ignore or do not
adequately address the organization's culture as a major force directly linked to successful changes.

Change in the organizational culture change goes hand in hand with major initiatives.
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Core Goals Rationale Activity/
Competency Concept
Service Acquire new ideas for These activities provide On-island/Off-
innovative strategies and opportunities to engage, have direct |{sland
support services partlmpta_tlo{.l mt.mnol\{at-ltc?ns that | conferences/
povide opporcuiyforstff. (S0Pt nSU0rl It B | i
and administrators to ) )
present, conduct training, or area of need, network with others in
demons'trate innovative ' the field, and stay currentin a
strategies for others specialty area.
Conduct training for all staff
and administrators in current
service best practices
Technolo To o'ffe.r training to enable To provide the highest quality o
&Y administrators and staff to . T
ffectivel ; student-centered education, all et
ettec "iety c}:lperla e/use members of the college community
current techinology should be proficient in the use of
latest technology
To offer training for use of
future technology and its
applications
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Core
Competency

Goals

Rationale

Activity/
Concept

Interpersonal /

Provide and support self-

Online opportunities to address

Online Training

Intrapersonal paced online training specific areas of need or topics .
Development opportunities provide immediate access to Webinars
Provide expanded professional development
opportunities via computer
techpqlogy IRl . The best programs enable
administrator professional organizational members to
development maximize their potential through
Encourage on-going formal  |[self-directed training and
credentialing and development. Learning by doing Credentialing
certification among encourages members to take
organizational members responsibility for their own learning
Provide a venue for visual/ and apply thg learned.con'cepts at
active demonstrations of best | WOrk- Effective organizations il
practices (i.e., verbal and recognize thallt legrnmg is built
. o . around application rather than Development
written communication skills,
customer service skills) theory (Thomas, 2012). Lab
Provide opportunities to Brown bag
build on existing skills/ An educated and trained workforce |sessions
advance skills and knowledge |leads to a stronger organization
Provide opportunities to
share and exchange ideas to Demonstrations bring to life the Mini. training
problem-solve challenges/ intent of specific training so that sessions
LM sl 58 A organizational members model the
best practices
Modeling/ Establish and encourage On-going professional development Peer Support
COBChII‘!g/ positive peer support groups |of short duration enables staff and L
Mentoring administrators to consider/infuse
innovative ideas in smaller chunks
Provide enhanced and incorporate the ideas gradually
communication and into day-to-day practices
connectivity
Research indicates that when peer
support groups are established to
provide a non-threatening venue for
constructive feedback, discussion,
problem-solving, and reflections of
implemented strategies and
practices, efficacy increases which in
turn, impacts organizational
effectiveness.
Support after training is critical for
initiatives to take root.
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Core Goals Rationale Activity/
Competency Concept
Leadership/ Provide organizational The development of the organization | Leadership/
Organizational |development training as a whole is imperative to its well- | Organizational
Development opportunities gemg gnc:_oveTadll eﬂ;ectwen?s.th Development
- rganizational development is the )
lmpro.ve l.ndmdual a}nd other half of individual and group Seminars
organizational functions and i
effectiveness professional development.
Identify and develop leaders Members-mpst be cognizant of the
at all levels of the characteristics of healthy
organization organizations and understand their
role in promoting a healthy culture
through their words, thoughts, and
Examine and apply effective |actions
leadership styles and
characteristics X
Research points to common
Provide opportunities for self |characteristics organizations share
-reflection and identification |that make them effective in
of areas in leadership for leadership development. Leaders at
growth and development that |all levels are identified and
leads to increased developed based on the strategic
congruence between objectives and competencies that are
philosophy and practice clearly identified (Batz, 2013).
To ensure the integrity of processes
Pedagogy Provide training in (such as faculty evaluations) and
pedagogical research for all maximize benefits derived from the
staff and administrators in such an exchange, all administrators
support of faculty will benefit from dialogue, common
understanding, and consistency in
applying best practices in areas such
as conducting effective classroom
observations and providing effective
feedback.
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GUAM COMMUNITY COLLEGE COMPREHENSIVE
PROFESSIONAL DEVELOPMENT PLAN

Organizational Structure

The Plan takes into consideration the organizational structure and resource support necessary in the
implementation of student-centered instruction and service. Colleges and universities throughout the
nation are recognizing the importance of positioning teaching and learning at the epicenter of the
institution. Consequently, teaching and learning centers have earned the reputation of facilitating
campus-wide improvement (Ewing & Sorcinelli, 2002). When successfully implemented, teaching
centers engender the kind of campus culture that values, rewards, and promotes excellent teaching.
Because of their distinct position within the organization, they focus on the needs and interests of the
entire college community. They serve as the umbrella for campus activities that feature innovative
instruction and are able to shift support into areas of priority. Centers assure confidentiality in order
to create a supportive and nurturing environment so that teachers, staff, and administrators may
maximize their potential. 1t is where institutional memory remains important in providing the
continuity in support services for teachers despite changes among department chairs, deans, and
presidents. Centers facilitate faculty and staff networking and serve as the nexus between disciplines
with common interests by organizing events that bring teachers, staff, and administrators together to
share their perspectives and strategies with one another. Thisa primary benefit most often cited by
individuals who engage in the activities of the center. To provide the most effective teaching, learning,
and professional development support under one roof, centers must provide a comprehensive
program of services. These include but are not limited to, individual consultations, videotaping of
instruction/service delivery, demonstration labs, resource center, seminars, workshops, orientation
programs, publications and websites with both basic and the latest information about teaching,

learning, and professional development.

The Plan proposes an adaptation of the teaching and learning concept to be all inclusive of the entire
college community. The establishment of a Center for Professional Learning and Excellence will serve
as the central venue in which current research on exemplary teaching, learning, leadership, and

organizational development come to life.
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The specific components of the Center for Professional Learning and Excellence are supported by

research. Infrastructural support via the Center, conveys a strong message that the College prioritizes

professional development and is committed to building a community of excellence. The Center is

critical for building lasting collaborative partnerships among the faculty, (Jacobson, 2013) staff, and

administration and places increased emphasis on the improvement of teaching, learning, leadership,

and organizational development.

The diagram below outlines the conceptual structure of the Center for Professional Learning and

Excellence, its sub components, and its position within the College:

- /
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Building effective professional development: The necessary structural supports

A major finding in the research is that over 90 percent of teachers reported having participated in
professional development but the majority also reported it was not useful. What is necessary to
recognize is not that teachers do not participate, but rather, that the status quo is ineffective (Darling-
Hammond et al, 2009). One comprehensive study took a look at 1,300 other studies of professional
development research. What was found was that those professional development programs that had

an impact on student achievement were lengthy and intensive.

Findings corroborate the research on teacher learning that indicates mastery of a skill is a time-
consuming process. The study conducted by French (1997) pointed out that teachers may need as
many as 50 hours of instruction, practice, and coaching before mastery of a new strategy is achieved.
A more recent study found that teachers with 80 hours or more of professional development were
significantly more likely to use the teaching practice they learned about than those who had less than

80 hours of training (Corcoran, McVay, & Riordan, 2003).

In contrast, the most often utilized workshop method not only failed to increase student learning, but
also did not change teaching practices (Yoon et al,, 2007). Programs that were less than 14 hours had
no effect on student achievement. An earlier study found that training that merely described a skill to
teachers as is usually the case in traditional workshaps, yielded only 10 percent of the teachers who
were able to translate the skill into practice. The majority of the teachers walked away from the

training without changing their instructional practice (Bush, 1984).

The research moreover, notes that current approaches to professional development is basedon a
faulty assumption of teacher learning. The workshop method in particular assumes that the only
challenge teachers are faced with is a lack of knowledge of effective teaching practices and when that
gap is filled, teachers will change. Rather, research identified the greatest challenge for teachers is
actual implementation of the new method into their classroom (Fuller, 2001). Referred to as the
“implementation dip”, it takes time and practice before the new skill is mastered. On average, it takes
20 instances of individual practice to master a new skill. The likelihood that the number increases

depends on whether the skill is exceptionally complex (Joyce & Showers, 2002).

The implementation dip is also complicated by teachers’ underlying beliefs about implementation and
whether they see success with their students after doing so. The phenomenon that has been well
documented is the tendency for teachers to abandon the practice when they do not experience success

with it and revert to earlier practices (Guskey, 2002).
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Increasing time devoted to professional development is not sufficient. A significant portion must be
committed to supporting teachers during the implementation phase. Two studies (Truesdale, 2003;
Knight & Cornett, 2009) examined the difference between teachers attending just a workshop and
those being coached in addition, through implementation. Both studies found that teachers who were

supported by coaching transferred the newly learned teaching practices.

If an institution expects its teachers to change instruction, the implementation phase needs to be
included and supported more explicitly in professional development as this is the most critical stage
during which teachers begin to commit to a new instructional approach (Gulamhussein, 2013}.
Effective implementation requires considerable resource support, monitoring of implementation,
communication, linkage to other organizational initiatives, identification of unsolved problems, and
clear and concise problem-solving action. The Center for Professional Learning and Excellence (CPLE)

will provide the mechanism in which these occur.

The goals of the Center for Professional Learning and Excellence (CPLE) are:

» To serve as the central venue for activities in support of teaching and learning initiatives and
professional development

« To function as the implementation center for the College’s Comprehensive Professional
Development Plan

« To provide for a range of professional development activities which address overall initiatives and
specific program needs

« To support and encourage the faculty mentoring program and peer support, and staff/
administrator peer coaching

« To provide a central venue for the application of research-based practices and practice of effective
instruction

» To provide premiere educational, training, and technological resources and materials in support of
exemplary teaching, learning, and professional growth.

Recommendations and Timeline for Plan Implementation

Based on research on best professional development practices, the following recommendations are
made to effectively implement the Comprehensive Professional Development Plan and ensure its

effective evaluation (Batz, 2013; Thomas, 2012).

Recommendation 1- That current college policies, practices, systems, structures, and strategies
impacting professional development initiatives be assessed to determine alignment with the
Professional Development Plan. That changes be made where necessary so effective implementation
and support for the initiatives contained in the Plan.
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Conduct work sessions to determine and finalize implementation of the schedule of professional
development based on recommendations and/or alternatives suggested (PDRC, Office of the VP, Staff/

Administrator Committee, Faculty and Staff Senate)

Recommendation 2— That a Professional Development Ad Hoc Committee be formed to determine
specifics of the Plan such as recommendations for administrative staffing of the Center for Professional
Learning and Excellence, planning the phases of professional development implementation,
identification of resources necessary to support the activities of the Plan, and prioritizing activities to
be implemented annually. That the Ad Hoc Committee be comprised of various college representatives

from the faculty, staff, and administration to include members of PDRC, Faculty, and Staff Senates.

Recommendation 3- That critical discussions commence prior to the implementation of the Plan to
consider utilizing existing college entities in the implementation, monitoring, and reporting of

professional development activities.

Recommendation 4- That the Plan be incrementally implemented based on the following schedule

and tasks:

1st Year

Based on the provisions of the Plan, expand training (online, interactive)
Determine and establish evaluation criteria based on best practices and Plan goals
Evaluate current professional development to determine effectiveness

2nd Year

Implementation of Center of Professional Learning and Excellence (CPLE)

Implementation of peer coaching (Center of Professional Learning and Excellence, PDRC, Staff
Committee)

Monitor and Evaluate professional development

3rd Year

Teacher/Training Lab (Center of Professional Learning and Excellence, PDRC)
Implementation of teaching/training demonstrations (CPLE)

Instructional Resource Room (CPLE, Office of the VP}

Monitor and evaluate Professional Development (CPLE, AIER)

Recommendation 5: That AIER in close collaboration with the CPLE apply best practices in

establishing various evaluation tools and techniques for professional development
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Recommendation 6: That PDRC/Staff Professional Development Committee monitor and review

professional evaluation data to determine changes to better address professional development needs

Recommendation 7: That a Professional Development Evaluation Team be established consisting of
the AIER Assistant Director, Associate Dean of TPS, a member of the PDRC, LOC, CCA, and other

appropriate members.

4th Year

Establishment of an Instructional Repository

(online resources, teaching resources, best practices strategies/current research, computer lab, other

audio visual equipment)
Monitor and evaluate professional development

Recommendation 8: That the Plan be construed as a living document to be reviewed each year in
conjunction with professional development evaluation results. Changes to the document will be made

based on the extent to which professional goals are achieved.
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GUAM COMMUNITY COLLEGE COMPREHENSIVE
PROFESSIONAL DEVELOPMENT PLAN

Evaluation of Professional Development

Professional Development is assessed primarily by its effectiveness in changing instructional and
organizational practice and how such change impacts student achievement. Moreover, it is critical to
the continuous growth of teachers (Altany, 2015), staff, and administrators. Research indicates that
professional development is successful when it is adapted to the complex and dynamic characteristics
of specific contexts. 1t must be adapted for relevancy and practical application. Simply put, professional
development is tailored to the unique needs of the organization and its members (Batz, 2013). Given
the complexity, the change process requires an extended period of time for long-term instructional and
organizational behavior and practices and significant learner performance to occur. The purpose
therefore of evaluation, is to provide information on the impact of professional development as well

as to provide data for refining and adjusting professional development activities on an iterative basis.

An on-going and systematic process of evaluation is an essential component of professional
development (Thomas, 2012). Therefore, regular evaluation will be implemented to collect evidence
with the goal of ascertaining to what extent professional development activities are effective. These
include but are not limited to data collection on brown bag sessions, classroom observations,
professional development evaluations and feedback, IDEA survey results, student work and
evaluations, evaluation of support programs such as peer mentoring and coaching, and staff support

initiatives. The evaluation process will coincide with the schedule as indicated in the Logic Model.
This Plan will include three measures of evaluation:

1. Planning—The critical questions are: What are the needs? What will the professional development

approaches be? What is the timeline? What resources are necessary?

2. Application/Implementation—The critical questions are: Did the training meet the participants’
needs? Was it of high quality? Does professional development alter long-term behavior?
Are the participants receiving job-embedded, reflective opportunities to assist in their
application and utilization of new knowledge in an effort to improve educational
practices/delivery of services? How will professional development activities be

monitored?
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3. Impact/Evaluation

Successful professional development programs have a clear and well-developed system for measuring
effectiveness. Measurement includes employee participation, training quality, and impact {Batz, 2013)
Critical questions to ascertain the extent to which professional development is effective are: How do
we know that professional development activities improve learner performance? To what extent have
goals been met? What mechanisms can be adopted to ensure change can be made to procedures,
activities, goals, and timelines? What are the measurable results? What should be done with the

results?

The Plan is further based on guiding assumptions about evaluating professional development as

indicated in the research and derived from the National Staff Development Council. They are:

1. No single “best” approach to evaluation exists and the recommendations included apply to
professional development in general.

2. Evaluation planning should be an integral part of professional development planning

3. Teachers and staff play a key role in evaluating professional development

4. Evaluations of professional development should be separate and distinct from teacher and staff
performance appraisals.

Professional Development Logic Model

The overall design of a professional development program takes into consideration key elements that
will be evaluated as well as the accompanying underlying assumptions. Several questions are
underscored: what are the goals of the professional development program? Who are the anticipated
participants? What kind of professional learning will take place? What is the timeline? What resources
are necessary to ensure the professional development takes place as planned and results in intended
outcomes? What contextual factors are likely to influence professional development, and how are these
factors likely to influence the extent to which teachers apply new knowledge and skills in their

classrooms and staff and administrators apply new knowledge and skills in their respective areas?

A framework utilized in the drafting of this Plan is the Logic Model (diagram on the following page). It
is a useful tool in addressing the questions previously posed. Essentially, the model is an important
instrument in the identification of key components of professional development including underlying
assumptions, determining the time frame, and the expected outcomes (Teacher Professional
Development Guide, 2010). This model was utilized in the drafting of this Plan in an effort to
conceptualize the various aspects of long-term professional development that must be critically
considered. Overall, the model serves as the road map for how professional development occurs, the

systems in place to support it, and for its evaluation.
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GUAM COMMUNITY COLLEGE COMPREHENSIVE
PROFESSIONAL DEVELOPMENT PLAN

Appendix A: Board of Trustees Policy 400

In 2009, the Guam Community College Board of Trustees amended and adopted Policy 400 on
Professional Development. The most recent amendments and adoption was January 13, 2015.
Policy 400 states:

Whereas, the Board of Trustees recognizes the importance of a well-trained staff to more
effectively carry out the mission of the College; and

Whereas, the Board of Trustees is committed to providing resources to support professional
development activities; and

Whereas, procedures for the selection of administrators, faculty and staff professional
development are on file in the office of the President of the College.

Now, therefore, be it resolved, that the Guam Community College Board of Trustees establishes a
Professional Development Account of the Non-Appropriated Fund for the professional
development of faculty and support personnel. The President shall annually submit a budget for
professional development for approval by the Board of Trustees.

Be it further resolved, that the Board of Trustees authorizes the following:

1. The selection of faculty will be through the Professional Development Review Committee
(PDRC), in alignment with procedures established for the comprehensive professional
development plan. The recommendation of selected faculty will then go to the Deans,
Academic Vice President, and the President for final approval.

2. The selection of administrators and staff will be through the Administrators/Staff
Professional Development Committee. The recommendation of selected staff and
administrators will then go to the President for final approval.

Be it further resolved, that is the policy of the Board of Trustees that professional development

activities will be undertaken outside of the employer’s normal working hours. In the event that

a workshop or course is only offered during working hours, the supervisor may make

arrangements for the employee to make up hours, as necessary and appropriate.

Be it further resolved, that administrative leave may be granted for professional development

activities under any of the following conditions:

1. The scheduling of the professional development activity will not compromise the critical
operations of the department and the Guam Community College.

2. The professional development activity is conducted off-island

3. The professional development activity is an integral part of the employee’s job
classification

4. The professional development activity is offered only during normal working hours.

5. The professional development activity is required by the employee’s supervisor as part of
an employee improvement plan.
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GUAM COMMUNITY COLLEGE COMPREHENSIVE
PROFESSIONAL DEVELOPMENT PLAN

Appendix B: Academic Vice President’s Memorandum

GOC

Academis Affairs Divieon

Fulalie Rumnunidar Gosnss R. Ray D. Somera. D,
parsdites te, the
AesTern NAS pudtlie

artonelz ang Calesss

Vice Presidant

TO: Deans. Assoclate Deans. Depaytment Chalrs, PDRC members, and all
T8§S and TPS Faculty z
FItOM: Dr. R Ray D. Somera

Vice President for Aradenfic Affairs

SUB[ECT Dovelopment of a Comprehensive Professional Developmaent Plan for
Faculey
DATE: August 29, 2014

Faculty professipnal development is an institutional responsibility, hence, this

mema is about the big picture of faculty professional development at GCC. {n light of
the new |ob Specs and tacuity needs as revealed in the IDEA Survey, there is an
urgent need to conceprualize and develap an institvtonal, comprehensive, and
unitied professional develnpment plan far taculty that will include mulo-faceted
activitles ke mentorship, weblnars, hrown bapg sewnivars, conference attendance,
resouree speakers, and olher enrichment aclivilles that can be done hy facully both
online and offline,

| have tasked Dr. Liz Diggo, TPS Asaotiate Dean, to lead this initietive. She will du
the inital review afliterature, research and modeling from other community
colleges in canceptualizing the establishment of a Center for Learning and Teaching
(CTL} on campus  She will explere building a dedicated website for professional
davelamuent activities that can be monitored and tracked for evidence purposes
that will ba useful for faculty evaluation. She will seek the tnput from the Deans,
Assoclate Deans, PBRC menbers, Departrment Chalre (DCg), and ather stakeholders
on campus as she puts together a comprehensive plan, including the piloting of
saveral actlvities for Facuity withln this academic yaar

For fall semester 2014, | have directed the Deans to assist theic DCs in develepinga
department-based professional development plan that is linked to faculty
educational plans within their departments. | would expect to sze this plan on my
desk on or before the end of the fall semestec. Please be zuided accardingly.

Toveards the end of the academic year {(sometime around February 2015), Dc. Diego

will submit ta me a Comprehensive Profesgional Development Flan for Faculty that
has benefitted fram tfeedliack of the endre college community.

¥ O. Box 23049, Barrigada, Guam BEYZE » Phone (6871) 7358-5527 » Faw 754-14Qu3
Wabgits www guames edu
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Appendix C: Professional Development Review Committee (PDRC)

The following excerpt was extracted from Article IX, Professional Development Committee (PDRC)
Overview of the Board of Trustees and Faculty Agreement.

Charge

To review, evaluate, and approve application packets for faculty education, training, workshops/
conferences (may include on or off-island speakers), etc. to avail of the funding opportunities for
faculty professional development.

In addition, the PDRC shall plan, develop, and implement professional development and sabbatical
initiatives that contribute to faculty growth. Such initiatives include: workshops, mentoring,
faculty forums, individual/departmental professional development activities, credentialing,
pursuit of academic credits, sabbatical, etc.
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Appendix D: Summary of Faculty Survey Results

Faculty responded to a series of instructional strategies/concepts indicating extent of familiarity and
whether they are currently being utilized in the classroom. Faculty were asked to select the
statement which best describes their current knowledge about the strategy/concept and comfort
level in using it. In this summary, the strategy/concept is identified as a training need if faculty
selected the following responses:

I am not familiar with this and would like to learn more about it
[ am aware of this but have never made it a part of my courses

I have tried this but | am not comfortable using it regularly in my classes
I use this but 1 could use help in being more effective with it

The table below represents topics according to the item most requested for professional
development and the percentage of faculty who indicated they would like to receive training

% of Faculty

Hybrid Instruction
Integrated Teaching

Online Learning

Metacognition

Differentiated Instruction

Web-Enhanced Instruction

Effective Elements of Instruction

Higher Level Questioning

Learning Styles

Rigor and Relevance

Student-Centered Instruction

Transforming the traditional lecture into interactive lectures
Cooperative Learning

Active Teaching Strategies

Active Student Involvement
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The table below represents topics written in by faculty in the survey, identified areas of potential need,
and research best practices.

Topic

Multi-tasking and implications for teaching and learning

Designing Test Questions

Brain research and implications for teaching and learning

Developing Rubrics/Classroom Assessment Tools

Emotional Intelligence

Reflective Responses

Writing across the curriculum

Goals to Grades Connections

Climate Setting: Setting the stage for learning

Fostering learner responsibility

Encouraging/rewarding learner participation

Reflective responses

Student-centered teaching: Implications for curriculum and instruction

Curriculum Alignment: Matching student instruction, activities, and assessment

Andragogy: Teaching implications

Maximizing technology in the classroom

Multiple Intelligences and implications for teaching and learning

Teacher-directed instruction vs. Student/Learner-centered instruction

Providing effective and timely feedback

Developing, implementing, and assessing new programs, services, and activities
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How professional development is implemented is also cited in the literature as a critical point to
consider when designing training. For professional development to be effective, it must be ongoing,
accessible, highly interactive, reflective, supportive, and must have follow-up to determine its
effectiveness and degree to which knowledge and skills are implemented or applied. The following
table represents results from the faculty survey with respect to how they would like to see

professional development implemented. The faculty were asked to rank according to order of
preference. The responses are listed according to the most frequently selected.

Survey ltem

Response Percentage of faculty who selected

Full Time

Adjunct

| would like training sessions to be scheduled on Friday only Il
weekday - 33%
Saturday ' 53%
| would like training sessions to take place in the Morning I 40%
Evening I 70%
Afternoon I 29%
| prefer training sessions that run for 1hour I 1%
2hours - 63%
Half day R 83%
3hours ! 50%
| would be interested in online training Interested I 52%
Highly Interested I 43%
| would be interested in observing teaching Interested - 35%
demonstrations that will expand my instructional skills  Strongly Interested - 57%
I would be interested in training if it led to an Associate’s Interested [ ] 26%
or Bachelor's Degree in Education Highly Interested | ] 26%
| would be interested in training if it led to a degree interested [ 52%
arranged in an accelerated or cohort format Highly Interested . 26%
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Appendix E: Summary of IDEA Survey Results: What students said they would
like to see more of from their instructors

The results are ranked (with the most frequently cited at the top) according to what students said
they would like teachers to consider increasing use of in their instructional practice.

IDEA Survey Statement % of-
Teachers

Displayed a personal interest in students and | Establishing and maintaining rap-  |61%

their learning port/connection to students

Stimulated students to intellectual effort beyond |Stimulating student interest/ 56%

that required by most courses Sufficient challenge

Introduced stimulating ideas about the subject Stimulating student interest/ 55%
engagement

Demonstrated the importance and significance of |Stimulating student interest/ 47%

the subject matter engagement/Relevancy

Related course material to real life situations Stimulating student interest/ 42%
engagement/Relevancy

Encouraged students to use multiple resources Encouraging student involvement/ |42%
active participation

Asked students to share ideas and experiences Fostering student collaboration/ 38%
with others whose backgrounds and viewpoints |encouraging diversity

differ from their own

Made it clear how each topic fit into the course Structuring classroom experiences |36%
Found ways to help students answer their own Establishing rapport/ fostering 33%
questions responsibility for own learning

Formed teams or groups to facilitate learning Fostering student collaboration 31%

Explained course material clearly and concisely |Structuring classroom experiences |31%

Explained the reasons for criticisms of students’ | Establishing rapport/providing 28%
academic performance prompt and effective feedback

Gave projects, tests, or assignments that covered |Structuring classroom experiences |26%
the most important points of the course

Gave projects, tests, or assignments that required |Encouraging student involvement/ |25%
creative thinking encouraging higher order thinking
skills
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Appendix F: 2014 Group Summary Report

The information below was provided by AIER and is contained in the 2014 Institutional Summary
Report.
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Appendix G: Summary of Staff Survey Results

GUAM COMMUNITY COLLEGE
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What Do Staff Want in Professional
Development?

] st techentopy e ssacthoacd

weadership ard learneg sty

Reapdihadoes [Rat

55 out of 104 responded to the

survey. Lntdalthinkng swily dprabiem sebaeg, ge making
531% response rata

N crosodt O e {Sord, Fae ST )

Hovr ta cope v D eharge n rease y "

-

Hovs Lo reate elrctrone Fesy e Lateal (oo gral

*

Systomms Thetiesng (hine Ehee g 4% orenl pasts ot vt eIr Eiget

Conlfbit managementiresHot

E

i Pae wmate Anelficent LLrg wyst

Trant

%

A1 anirg ATt st g wdupariierts, ]
u s maragemen® ok
Vins o te report
Quganzatin ss |l
Fallanuir g prope prot
Understanding miy peoonmanes evsiuat o
Customet service/irterpersonal skily {how in greet peopie. pravide
Frinw 16 4k presentations

Toakit g mueates/iransceibing nuingtes

Otbe
o L2 vy At
How 1o maximize use of current technology (i.e.: smartboard) 50.90%
Microsaft Office (W ord. E xca!, Powerpeint) 48 10%
Leadership and leaming siyles 49.10%
Critical thinking s ks {problem -sclving. decision-making, elc | 43.60%
Systems Thinking (how the differant paris of GCC work/fit together) 41.80%
How to create electronic filesiuse latest program software 41 80%
How to cope with change/increase your resiliency 41.80%
How to create an efficient filing system 40 00%
Conflict managament/rasalution 40.00%
Sharing information across departmenis/campus 36 40%
Team buiding 36.40%
How to write reports 34.50%
O Hice management skills 34.50%
O manization ski's 32.70%
Following proper potocol 30.90%
Understanding my performance avaluaton 20.10%
Cusbmer servicelfinlerparsonal skills (how to grest people. provide efficient and frie 27.30%
How to make presentations 25 50%
T aking minuesitranscribing minutes 18.20%
Qther 10.90%

T otal Raspondanis: 55
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Appendix H: Summary of Administrator Survey Results

GUAM COMMUNITY COLLEGE
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Appendix I: Participation in Faculty Professional Development

GUAM COMMUNITY COLLEGE

Rulehon Kunmutidat Guddieer

Number of Faculty?

Fiscal Year 2014
Insttutivnal Madate
ACCJC Accreditation Handbook
+ “The institutlon plans for and
provides all personnel with
approprate cpportunifies for

confinued professional
development, consistent with the

Institutional mission and based on
evolving padagogy, technology,
and learning needs. The institution
systematically evaluates
professional development
programs and uses tho results of
these evaluations as the basis for
lmprovement.”

Faculty.
awarded
funding
18%

Conceptual Framework
» Gmowing Students

* Growing Yourself i
» Growing Your Organization

Cuonceptaal Structune
Companents 1w
= Center for Professional
Development and Excellence
Demonstration Lab

Training Station I
instructicnat Resource Room

Total Faculty
Emplyed

Number of
Awardees

Amount
Spent

2011 §73.200.2% X

i J013 13

_I_—_I_ow Do We Increase Funding to a Greater

A low percentage of faculty are awarded professional
development funds.

= 57 total individuals or vendors have been
awarded funds between fiscal years 20 11-2014.

« 529564597 has been spentbetween fiscal years
2011.2014

= An average of $5,186.77 has been spont per
personfvendor between fiscal years 20 11-2014.

Faculty Use of PD Funds

Nember of Awardecs

m Total Faculty Employed

1

i) )
Fiical Year

Full Time
Faculty
Employed

Adjuna
Faculty
Employed

107

% of Faculty
Awarded PD

Funding®
14% §

Average
Awarded per
Persgn/vendor

Tl 244001

2012 §76.111 51 25 209 94 115 12% § 3,04448
2003 $66.563 12 25 198 84 114 17% § 2.74332
2014 $77.751.09 &1} 194 18 115 19% S 2,286.80
Averages 3$73,311.49 1] 205 3 114 14% § 2.628.65

*This number includes vendors. While vendor awands tend to affect more than one faculty, vendors only account
for 15% of the total awards from FY 2011-2014, and only 3% of the total funds over the same period.
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Appendix J: Participation in Staff/Administrator Professional Development

GUAM COMMUNITY COLLEGE

Ireleiron erneenidar Gudahan

Otmtiaual Ma

ACCJC Accreditatio

= “The Institution ptans forand
provides all personnel with
appropriate opportunities for
gontinued professional
development, consistent with the
Institutional mission and based on
evalving pedagogy, technology,
and learning needs. The institution
systematically evaluates
professional development
programs and uses the results of
these evaluations as the basi for
improvement.”

Conceptual Framewark

» Growing Students

» Growing Yoursetf

« Growing Your Organization

R T A

RCERE RN EE N TEL -
« Centor for Professional
Davelopment and Excellence
Demanstration Lab
Training Station
Instructional Resource Room

45

Staff / Admin Use of PD Funds

vercor Awacds

B Adimn Awards

0 statt avards

© oy [

2011

201
2012
2013
2014

Averages

£

12
Fiscal Yaar

Mma3a

1014

A low percentage of professional
development funds are awarded directlylo
Staff and Administrators

« 16 tota] individuals have been awarded
funds between fiscal years 2011-2014

+ 5155,147.45 has been spent between
fiscal years 2011-2014

« An average of $5,718.85 has been s pent
perpersonivendor between fiscal years
2011-2014,

Fiscal Year 2014

% of
Flscal

% of
Total
Year Period

100% 26%

67 5% Tih
19%% 3%
59 B5%% 1%
103% 19%
66 41%
65 19%
45 40
100%

30%
16 395

% of Staff % of Admin
Awarded PD Awarded PD
Funding Funding
2% 0%
2% 9%
2% 9%
1 9%
2% 6%
Number  %of
Fisca  Award of \Flscal, Amount of
Year Type | Awanir  Yew Awards
2014 Ay am $ 39,70050
Admin 3 5% 5 10,087
Staff R 1 5 3.8702%
Vendor A% ;ﬁ 5 25,642
203 1 $ 29,1597
Admin 3 I $ 11,841
Staff 2 AN 5 4,514
L Vendor Foo % 5 ;e
2002 o 1w § 41,M677
| Admin 3 @a% o 5 12,22776
Staff - A 514,444
I vendor 30 hﬂi‘ S 14,714 85
101 ‘3 k% § 43,8500
Admin 0] _Lﬁ 15 @
Staff 2 e S 21,6042
_ vendor AR Ty 23,160.00
G rwnd Tatal 45, Y el 155,147.45
Admin A 31,2179
Stafl 7 44,609 47
Vendor & ER 75,320 82
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GUAM COMMUNITY COLLEGE

Kulehon Kumuniddt Gudhan
MEMORANDUM
TO: GCC Campus Community
FROM: Dr. Mary A. Y. Okada

President

Dr. R. Ray D. Somera
Vice President for Academic Affairs

SUBJECT: Institutional Priorities for AY 2015-2020 Professional
Development

DATE: September 10, 2015

The attached list of organizational and academic priorities benefitted greatly from
the May 8, 2015 Joint Leadership meeting attended by key administrators, along
with the staff and faculty governance bodies on campus. Feedback and discussions
from this meeting were carefully considered in the final verbiage of these priorities.

As these priorities reflect, they aim to “ensure that funds awarded for faculty
professional development activities support the college and its institutional .
strategic master plan (BOT-GCC Faculty Union Agreement, 2010-2016, Article IX, p.
38). Moreover, these institutional priorities will also apply to the
Staff/Administrators Professional Development Committee when it comes to
funding decisions. Applications for other professional development activities, even
when no college funding is involved, should likewise consider this institutional
priority list.

Though this list now covers a five-year period to coincide with the Institutional
Strategic Master Plan (ISMP) and the review of the mission/vision statement, these
priorities will still be evaluated annually as needed.

Please He guided agcordingly.

?}ﬁo{/ s

R. Rai D. Somera, Ph.D. Date

Vice President for Academic Affairs

WNoydy Gods gnadls
Ma}’j_r?.ﬂj)kada, Ed.D. ; Date

President

PO. Box 23069, Barrigada, Guam 96921 « Phone: (671) 735-5636/5637 « Fax: (671) 734-1003



Guam Community College
Academic Year 2015-2020
Institutional Priorities*
By Topical Category

Organizational Priorities

1.
2.

3.

s

N,

9.

Modernization of classrooms, instructional technology, and facilities.
Ensure compliance with federal/local/contractual requirements (e.g., grants,
programs, contracts, etc.).

Diversification of funding sources and implementation of financial
stabilization strategies.

Extending workforce development through community partnerships.
Professional career planning, leading to upward mobility program for
employees (through professional development, credentialing, and morale
building).

Internationalization/globalization efforts.

Succession/leadership planning.

Sustainability and “greening” of the campus (i.e,, using renewable
energy/alternative energy sources).

Fostering true participatory governance.

Academic Priorities

1.

2.

L

QN

Accreditation - Student Learning Outcomes (SLOs) program review, linking
institutional planning to budget, curriculum revision.

Career and technical workforce development, to include Advisory
Committees.

Communicating career pathways, career clusters, and career and educational
plans to all students.

Course and program level assessment, general education, Institutional
Learning Qutcomes (ILOs)

Curriculum and program expansion in career and technical education fields.
Enrichment in one’s content area, or improving staff or faculty competencies
as related to their work (i.e. licensing, credentialing, and certification).
Integrate sustainability practices in instructional delivery and design.
Linking secondary and postsecondary programs.

Encourage science, technology, engineering, and mathematics (STEM), as
well as other art-related, creative activities.

10. Encourage student evaluation of learning and teaching processes in the

classroom that promote critical thinking skills, diverse learning styles, and
student motivation.

11. Increase number of articulated courses/programs with four-year

institutions.

*To be reviewed annually as needed.
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Guam Community College

Marketing Plan 2017-2020

Office of Communications & Promotions
Update: December 2016

Kulehon Kumunidat Guahan

Marketing the GCC Mission/Vision

Mission: Guam Community College is a leader in career and technical workforce
development, providing the highest quality, student-centered education and job
training for Micronesia.

Vision: Guam Community College will be the premier educational institution for
providing globally recognized educational and workforce development programs.

ISMP Goal: Visibility and Engagement

The Guam Community College Institutional Strategic Master Plan 2014-2020 takes GCC
to new levels of engagement with regard to career and technical education and
workforce development. The marketing goal of the ISMP, Visibility and Engagement,
calls for the promotion of the Guam Community College brand to achieve regional,
national, and international recognition: “Within the next six years GCC needs to expand
its horizon to be internationally and globally recognized as a premier higher education
institution that provides quality and proven educational and workforce development
programs. The College needs to invest in improving and expanding its mode of
educational delivery and provide access not only on the local and regional level but also,
in the immediate future, on the international level as well.”

In order to achieve this monumental goal, two specific marketing initiatives are included
in the ISMP:

Initiative 1: Market and highlight the GCC brand.

Re-launch a strengthened branding campaign to provide awareness of the educational
and workforce development programs offered at the College. Develop a marketing
video showcasing the College’s facilities, real time classroom action, student
testimonials, technology-equipped classrooms and state-of-the-art student center and
learning resources center. GCC’s low-cost tuition and fees as part of a two-plus-two
formula for those wanting to continue their post-secondary education should also be
highlighted.

Initiative 2: Promote internationalizing our campus.

The quest of internationalizing our campus begins right at home here at GCC. GCCis a
diverse campus community with faculty, administrators, staff, and students coming
from different ethnic backgrounds of the neighboring islands of Micronesia, and the
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countries of the Philippines, Korea, China, Japan, and the Chamorro people of Guam and
the Northern Marianas. The ISMP calls for GCC to set aside a day to honor and celebrate
its diversity. The Plan recommends that the College research and write the history of
GCC “from its humble beginning and its origin as the Guam Trade School in the 1950s
and its transformation to the community college that it is at present.”

The afore-mentioned initiatives are intended to improve awareness of GCC on local,
regional, national and international levels. The ISMP calls for specific performance
metrics to be established to measure success in improving local, regional and
international awareness of the “GCC brand.”

Marketing Plan 2017-2020

In order to meet the objectives outlined in the ISMP goal of Visibility and Engagement,
the following dynamic three-year plan has been developed to highlight GCC’s brand and
postsecondary programs, secondary (high school CTE) programs and Continuing
Education & Workforce Development (CEWD) offerings on local, and if appropriate,
regional, national and international levels.

Initiative 1: Market and highlight the GCC brand.

e Launch a new GCC Logo System in 2017, to coincide with the 40t anniversary of
the College.

e Develop short marketing videos (:15, :30, 1-2 minutes in length) to be distributed
via GCC social media channels, showcasing the College’s facilities, real time
classroom action, student testimonials, technology-equipped classrooms, state-
of-the-art student center and learning resource center, and GCC tuition and 2+2
alternatives.

Revitalizing the GCC Brand for GCC’s 40" anniversary in 2017

The GCC “brand” consists of the intangible relationship that the community at large has
with the College. Over the past seven years (2009 — 2016), GCC has developed a largely
positive, productive relationship and reputation with the local community. The college’s
image has improved dramatically through the promotion of new or revitalized programs
based on employment and community needs, new buildings, the acquisition of federal
grants, and the highlighting of student successes at both the postsecondary and
secondary levels. Enrollment consistently increased from 2006-2014, and dipped
approximately 6% in 2015, following a national trend. For fall 2015 and 2016,
enrollment has remained steady at approximately 2,400 students. GCC's visibility
increased through the launch of a new and much-improved web site in June 2012, and
the use of not only traditional local media advertising campaigns, but (due in part to
budget constraints) more so to increased social media engagement with students,
alumni, and the public, and through outreach programs such as the College Access
Challenge Grant Program (which transitioned into the local Reach for College program in
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August 2016) and Community Access Points in several of our mayors’ offices. GCC has
become a household acronym on the island.

GCC will take advantage of the College’s 40t™ anniversary in 2017 to launch a
strengthened branding campaign, inclusive of a new, more progressive GCC logo system.
The logo launch will occur on February 16, 2017 as the initial 40t anniversary campus
event to which students, faculty, staff, administrators, and key community partners will
be invited. The GCC Office of Communications and Promotions and the Development
and Alumni Relations Office have planned a total of 11 events to market the 40t
anniversary/new logo:

GCC 40th Anniversary Events for 2017

1. 40th Anniversary Capital Campaign - all year

2. Logo Launch on campus Thursday, Feb. 16, 2017
3. Parade of Shoes @ Kentos March TBA*
4. Leadership Dinner April 22*

5. 2017 Commencement May 12

6. Wine Tasting @ LRC May 19*

7. Liberation Parade Float July 21

8. Labor Day Picnic Sept. 3

9. Par Excellence Golf Tournament Sept. 30*
10. FHB/GCC John Lee 5K Nov. 4*

11. 40th Anniversary Gala Nov. 11

*Tentative Dates

Development of New GCC Logo System
In November 2014, the Office of Communications & Promotions assembled a Logo
Group consisting of GCC stakeholders from the student, faculty, staff, and
administration sectors. A call for participants from within the College produced several
faculty members from the Visual Communications and Pre-Architectural Drafting
program willing to participate. This Logo Group formulated aspects of developing a new
logo such as what GCC wants the logo to represent, colors, meaning, etc. The Logo
Group:

e Conducted interviews with key administrators and staff

e Held logo input sessions

e Conducted a “brand development exercise”

e Used collaboration to validate the new logo development process by involving all

stakeholders

Unlike with other higher education institutions that hired outside consultants at great
expense to develop a new logo, GCC’s new logo system was a two-year process
conducted entirely in-house with assistance from the Visual Communications program
and with the hiring of a graphic artist (a graduate of the GCC Visual Communications
program) in the OCP.
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GCC Logo Survey

A “brand development exercise” was conducted during fall semester 2014 using a
survey acquired from a new logo development session at the National Council of
Marketing & Public Relations 2014 conference. The Logo Group adapted the survey for
GCC. Hard copies were distributed during the spring 2015 Meet the President, and an
online version was available for students, faculty, staff, alumni, and the community
through the GCC portal, web site, and on GCC’s Facebook page. The Logo Group used
the survey results to assist in the development of parameters for the new GCC logo.

Performance metrics: Results of survey, input from focus groups and solicitation of
opinions from constituents on GCC portal and Facebook page on new logo samples,
approximate count of number of people solicited and involved in the development of the
new logo.

The new logo system will require the re-design of all College print materials in 2017 to
contain the new logo: folders, brochures, program cards, t-shirts, etc., in order to make
the new logo recognizable throughout Guam and the region. All print materials
produced after the new logo is unveiled will also use the new logo. (Due to budget
constraints and sustainability measures, materials containing the old logo will still be
used, however not prominently if at all possible.)

Web Site Bid 2018

GCC attempted to coordinate the unveiling of new GCC logo system in 2017 with a new
look and upgrade for its web site, www.guamcc.edu. The OCP announced the web site
bid in early 2016, however two bid protests and attorney’s fees derailed the process,
which is now delayed until April, 2018.

Performance metrics: Timeline of new web site development; web site analytics on
number of visits once new site is launched.

Note: Due to delay in acquisition of new web site, OCP has contracted current web site
host/maintenance company to make minimal color/logo changes to current web site to
coincide with new logo launch in February, 2017.

Marketing Video

Initiative 1 calls for the development of a marketing video showcasing the College’s
facilities, real time classroom action, student testimonials, technology-equipped
classrooms, state-of-the-art student center and learning resource center, and GCC
tuition and 2+2 alternatives. An eight-minute GCC recruitment video produced in 2010 is
definitely outdated, as is the call for this type of video. It is also very cost-prohibitive.
Trends show that brief videos are more effective marketing tools; therefore, the OCP
instead has been producing, and will continue to produce, :15, :30, and 1-2 minute
videos that showcase the College’s facilities, programs, real time classroom action,
student testimonials, technology-equipped classrooms, state-of-the-art student center
and learning resource center, and GCC tuition and 2+2 alternatives. The OCP finds that
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posting these videos on the Guam Community College Facebook, Youtube, and
Instagram social media sites garners the College far more marketing reach and
interaction than a traditional longer video would generate.

Performance metrics: Number of people who view videos once videos are produced and
loaded onto GCC social media channels and shown at GCC events.

Initiative 2: Promote internationalizing our campus.

e The quest of internationalizing our campus begins right at home here at GCC.
GCC is a diverse campus community with faculty, administrators, staff, and
students coming from different ethnic backgrounds of the neighboring islands of
Micronesia, and the countries of the Philippines, Korea, China, Japan, and the
Chamorro people of Guam and the Northern Marianas.

e  *The ISMP calls for GCC to set aside a day to honor and celebrate its diversity.
The Plan recommends that the College research and write the history of GCC
“from its humble beginning and its origin as the Guam Trade School in the 1950s
and its transformation to the community college that it is at present.”

Efforts to internationalize the GCC Campus

The OCP will continue to promote the internationalization of the GCC campus locally
and regionally by highlighting GCC'’s diversity through media releases, social media, and
in the GCC annual report. OCP will highlight students from various ethnic backgrounds in
its advertisements. OCP will also highlight the annual fall and spring festivals, which
honor and celebrate its diversity through the festivals’ “Tour of the Pacific.” The “Tour of
the Pacific” has each of GCC’s nearly 20 student organizations highlight one culture
represented at the College. The organization puts together a cultural display at its
booth, and members dress in that culture’s clothing and provide a food item from that
culture for display or for attendees to sample. OCP highlights this aspect of the festivals
in the annual report, through media releases to media organizations, and through
posting of photos of this diversity event on social media, which are very popular and
garner over 1,000 reaches, views, and reactions on social media.

Further efforts to internationalize the GCC campus will include continuing to promote
the College through various media channels as a means by which people can gain
education and skills in order to be competitive in Guam’s increasingly technological and
global workforce. Efforts will highlight graduates that have been successful on national
and international levels.

The OCP will also continue to promote and highlight the College’s growing number of
partnerships with hotels and other entities in foreign countries such as the Philippines,
Thailand, Taiwan, and other countries, through media releases, postings on social
media, and in the annual report. It is also designed to promote GCC nationally and
internationally as a career and technical education partner.
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An in-depth history of the College will be written and highlighted in the 2016-2017
Annual Report, and for the GCC 40" anniversary Gala in November, 2017.

Performance metrics: Number of advertisements produced that contain students of
different ethnicities; number of Google hits produced by media releases, number of
“likes” and “retweets or favorites” of postings on social media; number of national or
international Google hits.

The “sustainable” promotion factor of GCC programs and services

The two marketing initiatives outlined in the ISMP 2014-2020 are being addressed
through the continuous promotion by the OCP of GCC as a means to provide people
with the education, skills and training they will need to be competitive, sustainable
members of Guam’s increasingly technological workforce, which will in turn help them
to build a better quality of life for themselves, their families, and their community.
Advertising campaigns starting in 2015 have highlighted “sustainability,” in keeping with
the sustainability movement that GCC is leading on campus and around the island.
GCC’s campus sustainability features include photovoltaics on the roofs of all new
buildings, LEED-certified buildings, and most importantly for our students, programs and
courses that promote sustainable professions, and our very environmentally active
Ecowarriors student organization. This focus on sustainability carries the message that
people can become more sustainable with education and workforce training.

GCC will continue to promote Reach for College, the local equivalent of the federally
funded College Access Challenge Grant Program, which ended in August 2016. This
program promotes GCC as a first option for postsecondary education to middle and high
school students.

Marketing Tools:

Web site

The web site will be GCC’s main information connection to the community. All print and
media ads will drive people to www.guamcc.edu for program information and
registration. The web site will continue to include extensive information on
postsecondary, secondary, and CE programs, as well as contain knowledge about the
institution. The polling capability on new web site is not scientific in nature; however
OCP has used and will continue to use the poll to advertise scholarships, financial aid,
and to gain insights into students/community opinions on issues or events.

Performance metric: Analytics on number of visitors to main web site page, program
pages, etc.

E-Catalog system
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GCC'’s e-catalog system became fully operational in fall 2012. The College now prints
only a few dozen hard copies of the catalog. The e-catalog allows for instantaneous
course and program updates, and serves as an educational planning tool by allowing
students to create their own educational plan within the catalog. They can create a file,
save it, and plan their courses per semester. The e-catalog, accessed through the main
web site, creates an increased on-line presence, and also serves as a registration
marketing tool.

Performance metric: Analytics from Acalog, e-catalog vendor, on number of hits to e-
catalog.

Media

Budget constraints have prevented the OCP from running full-on local media campaigns
and special events at the College; however OCP is meeting this challenge by “boosting”
posts on Facebook (boosts act as paid advertisements), and through stronger focus on
social media. Still, advertising campaigns will include:

Print/Radio/TV advertisements

Movie Theater advertisements (when funding is available)

Free media air time

Individual media campaigns will target fall and spring registrations, and will focus
primarily student success stories as a marketing tool to promote education and training
at GCC as a means to better employment opportunities and a more advanced
workforce.

Secondary programs will be marketed through traditional and social media promotion in
conjunction with the Reach for College Program and the information provided by the
Vocational Guidance Counselors in the five public high schools.

Free airtime is taken advantage of whenever possible. The OCP schedules and will
continue to schedule guest appearances for College personnel on local radio talk shows
prior to a newsworthy event or new program launch. Occasionally, the OCP assistant
director is asked to host a talk radio show segment, which provides GCC with four hours
of free radio airtime to promote College programs and events.

Performance metrics: Number of Google hits mentioning GCC; number of times GCC
appears in print, or on radio or TV; number of times GCC guest-hosts radio shows,
number of times GCC calls in to radio shows.

Media releases

OCP issues media releases to local news outlets at a rate of approximately five releases
per month, often times more, depending on College or program events or student
successes. Releases will continue to highlight postsecondary, secondary, and CE events,
programs, grant funding, new equipment and various other newsworthy items
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surrounding the college. (Media post the releases on their web sites. Information is then
picked up by international web sites. The College’s image has been strengthened by this
electronic dissemination of information.)

Performance metrics: Number of media releases issued monthly; number of Google hits;
and number of news articles in print, on TV, radio, or website that releases generate.

Social networks: Facebook, Twitter, Linkedin, Youtube, Instagram

During 2014 GCC added LinkedIn to its list of social media outlets, and in 2015,
Instagram was added. Social media use by all students, alumni, and friends of GCC has
consistently increased since the launch of the social media pages in conjunction with the
launch of the new web site in 2012. The OCP monitors these outlets and posts two or
more messages per week on the Facebook, Twitter and LinkedIn accounts. Postings
serve to create a conversation with constituents about GCC events or happenings, and
to (on Facebook) answers students’ questions about various issues such as financial aid
and registration. GCC videos and commercials produced by the college or production
companies are uploaded onto College’s YouTube account and linked to the web site and
the College’s other social media pages whenever possible. All of the social media sites
provide analytics as to increase in users, number of visits, etc. OCP will continue to use
social media as an extremely important marketing and communications tool for the
College.

Performance metrics: Number of, and increase in, likes, followers, retweets, favorites,
LinkedIn followers due to postings. Number of positive comments generated on social
media about GCC.

Surveys
OCP will continue to use surveys conducted by the Office of Continuing Education &

Workforce Development to monitor satisfaction of businesses with the program,
courses offered, performance of students/employees. OCP will use testimonials from
satisfied managers, owners, and supervisors in print/radio/TV ads for registration and
promotion of College events.

Performance metrics: Number of survey respondents; results of surveys; testimonials
used in ads and annual report.

Focus Groups
OCP will formulate occasional focus groups (or survey occasional classes) to obtain

feedback about student satisfaction at GCC. Focus groups have proven valuable during
the development phase of the new logo and with regard to transformation of internal
procedures that affect student services. These focus groups can be in the form of
“brown bag lunches” at the Student Center, speaking with various classes, or working
with classes to promote student projects. Discussion will include students’ and
community perceptions of GCC, the methods through which they receive information
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about the college, and how information dissemination and public perception of the
College can be improved. Absent a formal scientific survey (currently cost-prohibitive),
these efforts can serve as valuable sources of input from the primary target regarding
the College’s marketing efforts.

Performance metrics: Number of people who attend focus groups; number of times focus
groups meet (goal is one per semester).

Students/Graduates

OCP will continue to use student and graduate testimonials about the quality of
education at GCC and how it helped graduates to become gainfully employed.
Testimonials are being used in radio, TV, print, and social media ads. Brief testimonials
are also included in the College’s annual report.

Performance metric: Number of students and/or graduates used in ad campaigns;
highlighted in annual report.

Business Partnerships

OCP will continue to partner with businesses enrolled in GCC Apprenticeship and Work
Experience programs, and connect with other businesses that partner with various GCC
programs. OCP will continue to promote these businesses in radio and print ads that
highlight the partnership and the particular business’ satisfaction with the GCC program.
Will also highlight business partnerships in the annual report, and continue to send
notifications to media whenever new businesses enter the apprenticeship program.

Performance metric: Number businesses used in ad campaigns; highlighted in annual
report.

Marketing to Alumni

OCP will work with Office of Development and Alumni Relations (DAR) to market special
events hosted by the College. Marketing will consist of paid advertisements (within
budget constraints), announcements on web site and social media pages, e-vites
distributed to alumni and various stakeholders, and scheduling of free appearances on
radio and TV talk shows.

Performance metric: Number of alumni events advertised in media or on Facebook or
through other media channels, number of actual attendees at events/number of tickets
purchased for events.

Summary

The GCC Marketing Plan 2017-2020 incorporates the College’s Institutional Strategic
Master Plan 2014-2020 marketing goals in order to elevate GCC to new levels of
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engagement with regard to career and technical education and workforce development,
on local, regional, national and international levels. The various components of the
Marketing Plan, including the launch in 2017 of a new GCC logo system, are designed to
highlight and promote GCC programs, technology, facilities, and most importantly,
student/graduate successes. This plan is dynamic, and designed to promote the GCC
brand locally and regionally as a means for people to become “sustainable,” by helping
them to gain education and skills in order to be competitive in Guam’s increasingly
technological and global workforce. It is also designed to promote GCC nationally and
internationally as a career and technical education partner, providing, as the GCC
mission states, “the highest quality, student-centered education and job training for
Micronesia.

Biba GCC!
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Guam Community College

Comprehensive Institutional Assessment Plan for Programs, Services,
Administrative Units, and the Board of Trustees

*(with the integration of TRACDAT, an assessment data management tool since 2003)

The purpose of this document is to provide guidance to assessment and evaluation processes at
Guam Community College for the expressed purpose of marking accomplishment and informing
institutional planning. Though institutional assessment is the responsibility of the Office of the
Vice President for Academic Affairs, its implementation falls under the Office of Assessment,
Institutional Effectiveness and Research (AIER)?. The AIER office reports its findings in the
Guam Community College Annual Institutional Assessment Report. In this regard, assistance to
AIER is provided by the Committee on College Assessment (CCA), made up of a representative
body of faculty, staff and administrators as established in a provision of the Board of Trustees-
GCC Faculty Union contract in 2000 then in 2005, and further strengthened in the 2010-2016
Agreement Between the Guam Community College Faculty Union Local 6476 AFT/AFL-CIO &
the Board of Trustees Guam Community College. A policy document passed by the Board of
Trustees (Policy 306, Comprehensive Assessment of Instructional Programs, Student Services,
Administrative Units and the Board of Trustees) is the institutional mandate that drives all
campus-wide assessment activities. Furthermore, effective fall 2004 and henceforth, CCA added
a student representative to its membership.

There are numerous assumptions about Institutional Assessment:

The process is messy and inexact, but must be done as precisely as possible

The curriculum is the process, not the outcome

The process should be minimally intrusive for both faculty and students

Outcomes measures should be as direct as possible, although indirect methods, such as
industry perceptions, must be included

Assessment should somehow use existing artifacts or examples of student work
Industry-specific professional testing measures of competence may be applied

Student grades may not be used as evidence of student outcomes

Assessment must inform the curriculum, policy, and planning

Decisions arising out of assessment results are not meant to be punitive; rather, they are
to be used for program and service improvements

! Updated February 2011, Revisited January 2009, Revisited December 2005, Revisited March 2004, Revisited
September 2002, Revisited December 2001, Original document approved October 2000.

% The Office of Assessment and Institutional Effectiveness (AIE) was renamed the Office of Assessment,
Institutional Effectiveness and Research (AIER) to include the research component of the assessment process.
Effective October 1, 2010, the name change was officially implemented when the Board of Trustees approved the
current organizational chart at its September 2010 meeting.



The College “borrowed” James Nichols’ 5-Column Model for assessing and reporting the vitality
of academic programs and institutional services; including as a major component, the assessment
of student outcomes. The five-column model essentially provides the framework that all
programs and units must use in designing their assessment plans. The first three columns consist
of the Institutional Mission (Column 1), Intended Student Learning Outcome (Column 2), and
Means of Assessment & Assessment Criteria (Column 3). The assessment plan is laid out in
these 3 columns. The last two columns, Data Collection Status/Summary of Results (Column 4)
and Use of Assessment Results/Implementation Status (Column 5), primarily complete the
assessment report. For review of the program and/or course-level reports, CCA runs the Unit
Assessment Report - Four Column and Unit Course Assessment Report - Four Column due to
redundancy of the Assessment Report showing how each assessment unit is supporting the goals
of the institution.

Following an institutional decision to automate the assessment process, the college purchased the
site license of the software called TracDat in 2003, and began its limited implementation
through sustained training of users in that same year. With its campus-wide implementation in
fall 2004, TracDat has greatly helped in managing the entire assessment process, at the course,
program, and institutional levels. Although careful attention was made in mapping the existing
assessment process with the new system, the transition from the hard copy to the online
environment for assessment also necessitated certain adjustments that required the revisiting of
existing templates for assessment plans and reports, as well as Assessment committee artifacts.
The protocols that follow are descriptions of the assessment hard copy process, and are retained
here, but followed by a note about its relevant TracDat application (Version 4 implemented
January 2008), whenever necessary and appropriate.

Portions of the report on academic programs provide descriptive information about the program
goals, faculty and their respective role in assessment, advisory committees, and courses offered
in the program, as well as the currency of the courses. In TracDat, these can be found in the Unit
Definition Setup for each of the individual programs, services and administrative units. The
report also includes program outcomes (usually three or more), as well as tools that measure such
outcomes. The core component of the report includes the assessment of student learning
outcomes, reflecting the emphasis of the ACCJC accreditation standards. Portions of the report
on student or administrative services provide descriptive information about service or
administrative outcomes, tools for measuring outcomes, and staff members and their respective
roles in assessment. The Unit Definition Setup in TracDat contains all this information, and
must be inputted by the responsible staff member in the department or unit. Assessing the
quality of academic support services as they impact student learning outcomes are also included
in the report.

For Academic Programs, Services and Administrative Units
Preparing for the Annual Instructional Program Assessment Plan and Report

There are two distinct components of the Annual Instructional Program Assessment Plan and
Report: 1. Assessing Program and Course Level Student Learning Outcomes and, Il. Program
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Review. Program review is a process analyzing the effectiveness of an educational program with
the intent of improving institutional effectiveness and student learning. Regular program review
involves the review of a degree or certificate program and comprehensive program review
involves the review of a coherent educational experience (i.e., Work Experience program).

Comprehensive Program Reviews should examine a broad range of indicators and it is a
periodic, detailed report on the historical development, current activities and performance, goals
and needs of a specific program — qualitative, quantitative and financial — and a statement of how
that program’s content and activities related to the College Mission and Goals. The Deans
decide on program review assignments and timelines depending on program or institutional
need.

Program review through the systematic assessment process is an institutionalized process on a
two-year cycle. The process includes four steps: planning, data collection, reporting, and use of
results. Student Learning Outcomes identified at the program level are the primary focus of this
type of systematic review. Tools, criteria of success are all identified at the outset.

Preparing for Program Review

Each academic program, service environment, and administrative division or unit in the College
will be reviewed on an ongoing basis. The Office of Assessment, Institutional Effectiveness and
Research will report findings to the Vice President for Academic Affairs, which is responsible
for institutional assessment as a whole. Each academic program will input into TracDat their
program assessment plan, collect and summarize data collected, report the results, address/report
how results will be used for improvement, and discuss implementation of program improvement
governing the measurement of programmatic success and benchmarks of satisfactory
performance. If results show constancy or improvement each year, the program or service will
need no further review. If however, key results record a decline or abnormality, then a more
comprehensive review will be instituted. Administrative and student services units will
implement a client satisfaction survey, as well as other relevant measures, on various categories
identified in the assessment plan. A program review will be a necessary complement of the other
identified assessment measures.

These components are similar for non-instructional programs, student services and
administrative units. The only difference is that student services and administrative units are
“administrative unit outcomes (AUOs)” and “student services unit outcomes (SSUOs)”as the
equivalent of “SLOs” in order to delineate the distinction between a direct impact to student
learning (as instructional programs are bound to have on students, hence the term, SLO) and
indirect impact on student learning, as student services and administrative units are meant to
induce.

For academic programs:

For academic programs, departmental committees convened for this purpose will input all the
necessary information for a program assessment plan using TracDat. Once this process is
completed a TracDat Data Input Memo available for download in TracDat under the Documents
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tab is to be submitted to the CCA via aier@guamcc.edu. CCA review teams assigned to various
instructional programs will review and critique the assessment plans and reports and recommend
improvement strategies to the CCA general membership for final rating. A CCA Checklist and
Consolidated Feedback Sheet (or CFS), a form created by the CCA, serves the purpose of
reporting the CCA’s rating to the department. Deadline to input the recommended changes to
the plans and reports are addressed in the CFS.

For student services:

For the student service areas, departmental or unit assessment plans will be the responsibility of
the unit’s head to convene and agree on the unit’s plan inputted into TracDat. Plans will undergo
review and critique by the CCA, and prompt feedback will be communicated to the departments
before they can begin implementing their assessment activities for the year. The process of
review by CCA is the same as indicated for the academic programs.

For administrative units:

An Administrative Unit Assessment Plan will be the responsibility of the unit administrator in
formulating their unit’s respective administrative objectives/outcomes. The CCA review process
is the same as the academic program above.

For the Board of Trustees:

Though the Chairperson of the Board of Trustees (BOT) will have primary responsibility for the
assessment of Board activities, the CCA will lend assistance to the Board in the administration of
surveys and other measures deemed necessary to assess the effectiveness of the college’s Board.
The integration of outside voices will form an integral part of BOT assessment processes.
Assessment protocols are consonant with the rest of the constituents undergoing systematic and
regularized assessment at the college. Review of the BOT’s assessment submission by CCA is
the same. A similar process will be followed in the assessment of Foundation Board of
Governors.

This is the GCC assessment model which combines both outcomes assessment and program
review in order to regularize campus-wide evaluation of educational programs and services on an
annual basis, instead of the traditional 5-year cycle for program review or evaluation. The
reports generated from the various departments and units subsequently form the basis for the
annual publication of the Guam Community College Annual Institutional Assessment Report
(AIAR), which is distributed at the beginning of each academic year. Each department, service
area or administrative unit will incorporate assessment findings into their yearly planning
routine.

It is important to note that the College has an established review process for all assessment plans
and reports entered into TracDat. First, assessment authors submit a TracDat Data Input Memo
to AIER. The AIER staff then advises the CCA Review Team via email to review the
plan/report and adds the program or unit to the CCA agenda for deliberation. CCA then
deliberates on the plan/report and rates it as either approved or resubmit. After an assessment
plan or report is rated, the CCA Review Team prepares a CCA Checklist and Consolidated
Feedback Sheet (CFS) with comments and suggestions and submits a copy to AIER. A copy of
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the CFS is then forwarded to the assessment author. The assessment author then makes changes
in TracDat based on the CFS and discussions with the review team. After changes are made, the
author then submits another TracDat Data Input Memo to CCA no later than the deadline
indicated on the CFS indicating that the changes have been made.

Preparing to Assess Student Learning Outcomes
The Fundamental Questions

What evidence can the department provide that demonstrates an accurate appraisal of how
well students are learning what we said we would teach?

As each student reaches a programmatic milestone in their education he or she must be able to
demonstrate the tenets of their education in two distinct areas: General Education Outcomes and
Discipline-Specific Outcomes.

General Education Outcomes

Recognizing the necessity for its students to succeed in the complex and rapidly changing
workplace, Guam Community College offers a general education curriculum that introduces
students to major areas of knowledge and methods of inquiry. All degree programs require an
interdisciplinary general education component that promotes the development of intellectual
skills that enable students to become effective learners and informed citizens. Critical thinking,
the use of language and computation, appropriate social skills, global awareness, and respect for
diverse opinions are among the learning outcomes provided in the general education
requirements of each degree program.

Guam Community College believes that general education provides the academic foundation
necessary for students to achieve their life goals. General education is intended to offer students
a breadth of quality student learning experiences, encourage their respect for cultural heritage,
promote their ethical and responsible social behavior and facilitate their life-long learning.

The General Education program strives to foster student learning and skill development in civic
engagement, critical thinking, understanding of the relationship between the individual and
society, information literacy, oral communication, quantitative reasoning, and written
communication.

Guam Community College believes that high quality general education opportunities for all
citizens are necessary for democratic principles and practices to exist and for a sound economy
to flourish. The College continually scrutinizes the general education curriculum in order to
assure that all degrees and certificates granted by the College support this vision of general
education and that it serves as a means to inspire hope, opportunity and responsibility in all its
constituencies.
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Institutional Learning Outcomes (ILOs)

In keeping with its mission that Guam Community College be a leader in career and technical
workforce development by providing the highest quality education and job training in
Micronesia, the College community has established the following Institutional Learning
Outcomes®. During academic year 2008-2009 the General Education Committee facilitated the
development of GCC’s six (6) Institutional Learning Outcomes (ILOs) which derived from the
previously-existing 28 GenEd SLOs and was approved by the Board of Trustees on December 9,
2009. To align the original 28 SLOs, the ILOs were categorized with an acronym as follows:

Guam Community College students will acquire the highest quality education and job training
that promotes workforce development and empowers them to serve as dynamic leaders within
the local and international community. Students will demonstrate:

Use of acquired skills in effective communication, and quantitative analysis with proper
application of technology

Ability to assess, assimilate and use information ethically and legally
M astery of critical thinking and problem-solving techniques
Collaborative skills that develop professionalism, integrity, respect, and fairness

Civic responsibility that fosters respect and understanding of ethical, social, cultural, and
environmental issues locally and globally

Two-Year Assessment Cycle Schedule

The schedule for formulating instructional program assessment plans and completing assessment
reports in TracDat is listed in an annually-produced poster, GCC’s Two-Year Assessment Cycle
Schedule. In this two semester cycle, a semester goal always guides any assessment activity, as
follows:

1% semester: Review existing plan and incorporate modifications; TracDat input required

2" semester: Gather data continuously; input status of data collection in TracDat

3" semester: Prepare and submit assessment report; TracDat input required

4™ semester: Implement use of assessment results; input status of implementation in TracDat

Attached is the Assessment Review Flow Process which describes the above assessment
activities.

* Recommended by the Faculty Senate, approved by the President, and adopted by the Board of Trustees (December
2, 2009)
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This cycle repeats every two-years, which means that a full cycle is comprised of four semesters.
For better management of this whole cycle, the Committee on College Assessment (CCA)
divided the programs®, services and administrative units into four distinct groups which came to
be known as the college’s Assessment Taxonomy. These groups include the following:

Group A: Associate Degree Programs

Group B: Certificate Programs

Group C: Student Services and Administrative Units

Group D: Special Programs (includes secondary, GE, developmental courses that do not have
specific programs, and federally-funded programs)

Each of these groups is at different stages in the assessment cycle, and has different requirements
every semester. Likewise, in order to establish a rhythm to the assessment schedule, there is
only one assessment deadline during each semester. This occurs in March and October of each
year. Programs or services that are out of sync with the schedule are also given assistance by the
CCA to get back on track whenever possible.

Discipline-Specific Program Outcomes

Each department establishes discipline-specific outcomes. Measurement methods may include
activities embedded in different course assignments, capstone course, real world experiences, a
departmental exit exam created locally or using industry standards, or any method the
department may devise that demonstrates and documents measurement.

TracDat has specific tabs that address each of these components, such as Assessment Plan and
Task/Implementation Status, and requires careful input of information by the user.

For Student Services
Preparing for the Annual Student Services Assessment Plan and Report

Criteria for assessing non-academic student services revolve on needs assessment and client
satisfaction measures on existing student services. TracDat is used to set up the components of
an assessment plan, as well as the alignment of student services outcomes to higher level
outcomes. For example, each student services outcome must be related to the division level goal
(e.g. Academic Affairs), to the school goal (e.g. Technology and Student Services or Trades and
Professional Services), Board of Trustees, President/CEO goal, Program, Student Services or
Administrative Unit goal, then to the institutional level (e.g. college goal), and finally, to the
external unit level (e.g. WASC standard). The set up of an assessment report begins with

® In response to ACCJC’s requirement to assess courses as well as programs, CCA approved a temporary four-year
assessment cycle schedule in order for programs to identify and assess course level SLOs. Once course SLOs have
been identified and assessed for all courses, the institution will continue to use the two-year assessment cycle
schedule where program and course SLOs will alternate. CCA approved a motion to have all instructional programs
assess fifty percent of their technical requirements for each associate degree and certificate program. At least one
SLO per selected course must be assessed. This requirement was made effective Fall 2010. During the November
19, 2010 CCA meeting, CCA approved a motion to combine the deadline for the Data Collection Status and the
Assessment Report.
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inputting information into the Data Collection Status/Summary of Results (N=?) tab, and the Use
of Assessment Results & Implementation Status field/box. Documents, like student artifacts and
other relevant materials, can also be uploaded in the Related Document Link so that the
assessment evidence is immediately accessible to anyone with TracDat user access.

For Administrative Units
Preparing for the Administrative Unit Assessment Plan and Report

The assessment of administrative units focuses on four thematic areas. These are support for
instructional programs, quality of service, interaction with other departments/units and
planning/budgeting processes. All of these components of an assessment plan and report are
addressed by the various tabs available in TracDat, as discussed in an earlier section of this
document.

For the Board of Trustees
Preparing the Annual Assessment Plan and Report

As stipulated in the BOT Policy 306, the Board of Trustees must also complete an assessment
plan and report, as well as follow the college’s assessment cycle, in consonance with the other
constituents undergoing assessment at the college. The Office of Assessment, Institutional
Effectiveness and Research (AIER) provides guidance to the Board in its articulation of
administrative outcomes, data collection and consequent data analysis. Although portions of the
results may be included in the AIAR, a separate report is written by AIER which is largely
focused on Board concerns and other issues. The Foundation Board of Govenors is also subject
to regular assessment processes so that board functions can contribute significantly to
institutional effectiveness.

Reporting Assessments Results

Reporting format for programs, services and administrative units will be guided by the TracDat
formatting of reports. Though several formats are available, the most common and most popular
is the Unit Assessment Report — Four Column. Following the comprehensive assessment plan
outlined above, two components — student learning outcomes and program review — will
comprise the assessment report. All three areas — programs, services and administrative units —
will report their assessment findings to the Committee on College Assessment utilizing the five-
column model, as developed by Dr. James Nichols, former Director of the University Planning
and Institutional Research of the University of Mississippi. The software TracDat is capable of
simulating this given format because it was mapped with then-existing processes at the college to
minimize confusion during the transition from the hard copy to the online environment.

This five-column model format will cover the results of the student learning outcomes or SLOs,
as well as administrative and student services outcomes, in various departments and units at the
college. All the hard copy templates that have been developed early on in the assessment
process have been essentially replaced by TracDat, but are kept posted at the AIER website for
historical purposes. The website dedicated to GCC assessment ( http://www.guamcc.edu/aie)
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serves to document the development and evolution of the college’s assessment initiative, and
also houses TracDat, the data management tool available for use by all GCC constituents who
are responsible for assessment.

Submission of departmental/unit assessment reports will follow the schedule set by the
committee for this purpose. Although the cycle is continuous, assessment reporting will be done
in a two-year cycle, each at the program, administrative, student services level and course level.
The reports submitted at any given semester are harvested in TracDat and are used as valuable
aggregate data in preparation of the annual report. This consolidated report is released to the
campus community as the Guam Community College Annual Institutional Assessment Report
(AIAR) at the beginning of each academic year. This report is then utilized as one critical
document to guide and inform relevant divisions, departments, or units so they can be guided in
their annual planning activities, as reflected in the Data-Driven Dedicated Planning (3DP)
Framework (see Attachment B).

Central Repository

The Office of Assessment, Institutional Effectiveness and Research serves as the central
repository office that systematizes assessment data collection and analysis efforts of the
college’s comprehensive assessment initiative. In close collaboration with the Vice President of
Academic Affairs, this office’s Assistant Director is primarily responsible for ensuring that
findings from assessment activities will be used to improve and strengthen instructional
programs, student services and administrative units.

**k*k
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Attachment A:
CRITIQUING PLANS/REPORTS by the CCA:
ASSESSMENT REVIEW FLOW PROCESS
Revised October 2010

Authors submit TracDat Data AIER staff advises CCA Review
Input Memo to Assessment, Teams via email to review
Institutional Effectiveness & plans/reports & then files

Research (AIER) plan/report in program/unit’s
aier@guamcc.edu folder.
Add to CCA agenda for
deliberation

: 1

AIE prints the plan/report from
TracDat and files in
program/unit’s folder.

TracDat plan/report
projected on screen for

= critique and

CCA deliberates on
plans first then
reports & rates

Approve (A) discussion.
Y sometimes with
revisions or Re-
i submit (RS) both
Pre-screening with deadlines.
CCA Review Teams
(A) prepares the CFS prior

to rating and report to
the committee as a
or whole; rating given.

Proper format?
Data entered in

YES (RS)

appropriate
fields? Prior
documents?

CCA Review Team finalizes CFS?; submit a copy to
AIER and meets with authors to convey (electronic or
face-to-face) CCA feedback NO LATER than Monday
after CCA rating. Author makes changes in TracDat
based on CFS and personal/electronic feedback.
Author re-submits TracDat Data Input Memo no later
than the deadline indicated on the CFS to CCA via
aier@qguamcc.edu for another deliberation.

NO

Author updates TracDat based [« ( A)
on CFS & re-submits TracDat
- Data Input Memo to AIER
Go back to author with pre- staff.

screening results.

A\ 4

AIER staff receive, note down and files
memo document. Notify CCA Review
Teams of receipt date. Revised
TracDat plan/report will be the basis of
next review.
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