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GENERAL EDUCATION IMPACT
FOLLOW-UP STUDY
September 2013

l. I ntroduction and Purpose

The College' s postsecondary policy on General Education states that “ All Undeclar ed or
newly Declared Students enrolled in regularly scheduled postsecondary courses must be enrolled in
or have completed their EN100R — Fundamentals of English/Reading, EN100W — Fundamental's of
English/Writing (or higher) general education requirement by the time they have enrolled in 12 credits
of classes, and must enroll in or have completed their MA 108 — Introduction to College Algebra (or
higher) general education requirement by the time they have enrolled in 15 credits. This means that
students may take only nine (9) credits before they must begin meeting their general education
requirements.”

Thefirst General Education Impact study was conducted in June 2008. As part of the study,
student enrollment, grade distribution and completion rates over afive-year period (AY 03-04 to
AY 07-08) and repesater patterns over afour-year period (AY 03-04 to AY 06-07) in developmental
English and math courses was examined in order to gauge the effect of the College’ s General
Education policy implemented in Fall 2003.

One of the recommendations made in the first General Education Impact report was that, “the
English and math departments review the curriculum documents for each of their developmental
courses and make appropriate modifications to ensure student access and student success’. Both the
math and English Departments have revised the curriculum documents for their developmental
COUrSes.

Theintent of the current study isto examine student trends in developmental English and math
courses. Student enrollment, grade distribution, completion rates, and repeater patterns will be
reviewed to assess student performance in developmental courses.

. Methodol ogy

This study looks at enrollment in the following five developmental English and math courses:
(a) Fundamentals of English —Basic (EN100B), (b) Fundamentals of English — Reading
(EN100R), (c¢) Fundamentals of English —Writing (EN100W), (d) Fundamentals of Mathematics
(MAO085)*, and (e) Pre-College M athematics (M A095)2.

Data for College Algebra (MA108°) was not included in the previous or current study because
it is the minimum math-level course required for over sixty-five percent of certificate programs. Of
the sixteen certificate programs currently offered by the College, three programs (18.75%) have a
minimum general education requirement of Pre-College Mathematics (MAQ95). Eleven certificate

! Formerly MA100
? Formerly MA105
* Formerly MA110
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programs (68.75%) have a minimum general education requirement of Introduction to College Algebra
(MA108).

The Guam Community College 2012-2013 Catalog states that EN100B “is designed to meet
the needs of those students scoring between 15-37 on the reading section of the placement test who
need developmenta work in basic English skill (main emphasisis on reading) prior to entry into
Fundamentals of English/Reading (EN100R)”. Fundamentals of English — Reading (EN100R) is
described in the catalog as being “designed to meet the needs of those students requiring additional
reading skill development”. According to the catalog, students scoring 38-67 on the COMPASS
placement test are required to enroll in this course. If a student scores between 38-47, the student is
required to enroll in this course only. If the student scores between 48-67 on the COMPASS
placement test, the student may choose to enroll in both this course (EN100R) and EN100W.”

As for math, the 2012-2013 College Catalog mentions that MA 085 (Fundamental s of
Mathematics) is “designed to provide students with basic mathematical skills needed in their career
and technical fields.” MAQ95 is a pre-college mathematics course. It isa continuation of MA085 and
isintended to provide students with basic mathematical skills.

Appendix A contains course guides for EN100B, EN100R, EN100W, MA085, and MA(095.
These course guides are updates to the course guides that were included in the June 2008 General
Education Impact Study report.

The College' s Office of Assessment, Institutional Effectiveness, and Research (AIER) provided
datafor this study. Student testing information and department records from the Assessment &
Counseling Department were also reviewed for usein this study.

1. Results and Discussion

A student’s score on a standardized placement test determine placement into developmental
courses. Prior to AY2000-2001, the Test for Adult Basic Education (TABE) was used for student
placement into the English courses. For placement into mathematics courses, Kapiolani Community
College's (KCC) institutional -devel oped test was used. From AY 2000-2001 through fall 2005, ACT’s
ASSET (pen and paper format) was the instrument utilized to determine student placement and
enrollment into EN100B, EN100R, EN100W, MA085, and MAQ95. Beginning spring 2006, the use of
ASSET was discontinued and the computerized version, COMPASS, became the institutional
placement testing instrument. With the change from ASSET to COMPASS, the scoring system for
enrollment into EN100B, EN100R, and EN100W was also changed.

The transition from TABE to ASSET to COMPASS was primarily the result of the College's
desire to maintain alignment with the University of Hawaii community college system’s and other U.S.
ingtitutions’ placement transition. Challenges encountered with both TABE and ASSET includes
limited test sessions and the hiring of scorers. The College’ s transition to COMPASS (computerized
testing) addressed these challenges and allowed for more frequent and on-demand testing.
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Enrollment Trends*:

When looking at enrollment trends in developmental courses, it isimportant to consider it in
relation to enrollment trends at the College. GCCs student enrollment for the past several years has
been increasing. The AY2011-2012 Fact Book reveals that enrollment has increased every year from
fall 2006 to fall 2011. In fall 2006, unduplicated fall enrollment was 1,770. Enrollment increased by
2.26% from 1,770 in fall 2006 to 1,810 in fall 2007. It then increased by 1.38% from 1,810 in fall
2007 to 1,835 in fall 2008 and 20.98% from 1,835 in fall 2008 to 2,220 in fall 2009. It increased again
by 14.50% from 2,220 in fall 2009 to 2,542 in fall 2010 and .55% from 2,542 in fall 2010 to 2,556 in
fall 2011.

Developmental English:

As seenin Figure 1 below, of the three developmental English courses, EN100W had the
highest enrollment for the past ten academic years, followed by EN100R and EN100B. The average
enrollment for EN100W over the ten-year period was 699. The average enrollment in EN100R was
449 and the average enrollment for EN100B was 128.

Figurel. Ten-Year Enrollment in EN100B, EN100R, and EN100W
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*The following charts and tables contain data on newly placed students into developmental classes and continuing
students in developmental classes. Additionally, there are some differences in the student data reported in the first
General Education Impact Study due to a change in the College’s student database. Data prior to AY07-08 was extracted
from NIAS-National Institute for Administrative Systems (student data management program used by the College prior to
June 2007). Student data reported after AY07-08 was extracted from Banner (the College’s enterprise information
system, which includes applications for student, financial aid, finance, human resources and alumni). NIAS was not an
integrated system. Data extracted from NIAS was, therefore, not as comprehensive as the data extracted from Banner.
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The following three graphs illustrate the summary data reported in Figure 1 by individual courses.

Figure2. Ten-Year Enrollment in EN100B (AY03-04 to AY12-13)
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As shown in Figure 2, enrollment in EN100B increased by 37.5% from AY 03-04 (144) to
AY04-05 (198). Enrollment slightly decreased by 1.0% from AY 04-05 (198) to AY 05-06 (196) and
by 9.7% from AY 05-06 (196) to AY06-07 (177). A 31.1% decrease in enrollment occurred between
AY06-07 (177) and AY07-08 (122) followed by a 28.7% decrease from AY 07-08 (122) to AY 08-09
(87)°. Enrollment then increased by 8.0% from AY 08-09 (87) to AY 09-10 (94) and by 9.6% from
AY09-10 (94) to AY 10-11 (103). It decreased by 12.6% from AY 10-11 (103) to AY 11-12 (90) and by
20.0% from AY 11-12 (90) to AY 12-13 (72).

The EN100B course guide that was approved in fall 1997 indicates that a “score below a 6.0
reading level on the Test of Adult Basic Education (TABE) and a 1 holistic composition score are
placed in EN100B.” A transition in placement test instrument occurred in AY 2000-2001. During this
academic year, both TABE and ASSET was used with the final transition to ASSET beginning fall
2001. In spring 2006, the test instrument was changed from the pen and paper version (ASSET) to the
computerized version (COMPASS). Both changesin the placement test instrument were not
documented in the course guide.

The COMPASS Reading raw score range for enrollment into EN100B was 0-37 for students
enrolling in the spring 2006 through fall 2011 semesters. During the spring 2012 enrollment, the raw
score range was changed through the institution’s curriculum approval process. The approved change
resulted in the bottom cut-off score being increased from zero to 15. This curricular change places
students receiving a Reading raw score from 15-37 into EN100B. This curricular change did not
identify the English course-level placement of students receiving a Reading raw score from 0-14.

> Prior to the EN100B course guide revision in fall 1997, EN100 (Fundamentals of English) was a series of courses designed
and offered to improve the English language skills of persons with a high school diploma before entry into a regular
postsecondary program of English study.
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Figure3. Ten-Year Enrollment in EN100R (AY03-04 to AY 12-13)
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Figure 3 above shows that enrollment in EN100R was the highest in AY 05-06 (539) and the
lowest in AY08-09 (355). Between AY 05-06 and AY 08-09, there was a continuous decreasein
enrollment in EN100R. Enrollment decreased by 16.3% from AY 05-06 (539) to AY 06-07 (451). It
decreased again by 14.2% from AY 06-07 (451) to AY07-08 (387) and by 8.3% from AY 07-08 (387)
to AY08-09 (355). Enrollment then increased for the next three years, followed by a 12.0% decrease
in enrollment from AY 11-12 (485) to AY 12-13 (427).

The EN100R course revision that was approved in fall 1994 describes EN100R as “a course
designed to meet the needs of those students scoring below 10.3 reading level on the placement test
[TABE] who need developmenta work in reading, vocabulary and comprehension skills prior to entry
into EN110-Freshman English”. The substantive course revision approved in spring 2006 indicates
that the target population for the course are individuas “ scoring between 38-67 on the COMPASS
placement test [this reflects both the change in placement test instrument from ASSET to COMPASS
and the resulting change in the scoring used for EN100R placement] or returning students with reading
levels between 6.0 and 10.5 as determined by standardized reading test”. The revised course guide
also states, “ To ensure appropriate placement, during the first class session of the semester, instructor
will be required to administer the pre-reading test to determine student’ s appropriate placement into
EN100R. If student scores below or significantly above the required placement score, student will be
referred to ELI for enrollment into appropriate English class.” The latest substantive course revision
for EN100R was approved in fall 2010. The updated course guide indicates “ Students scoring 38-67
on the COMPASS placement test are required to enroll in this course, EN100R. If student scores
between 38-47, student is required to enroll in this course only. If student scores between 48-67 on the
COMPASS placement test, student may choose to enroll in both this course (EN100R) and EN100W.
It is the recommendation of the English department that student first completes the reading
requirement.” Despite the course guide updates, the change in placement test instrument during
AY 2000-2001 from TABE to ASSET was not included in the course guide.
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Figure4. Ten-Year Enrollment in EN100W (AY03-04 to AY 12-13)
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As mentioned earlier, the highest enrollment in developmental English classes occurred in
EN100W. The average enrollment for the ten-year period reported in Figure 4 above was 699.
Enrollment in EN100W increased continuously from AY 03-04 to AY07-08. Enrollment then
decreased by |ess than one percent from AY 07-08 (698) to AY 08-09 (695) and increased continuously
for the next four years.

The EN100W course guide dated fall 1982 notes that the courseisintended for students who
test “below the 10.3 on the TABE (Mechanics and Expression) and do not write a passing
composition” [topic developed by the English Department]. The fall 1989 course guide notes that the
prerequisite for the course for new studentsis a*“score between 5.1 and 10.3 on the Mechanics and
Expression portion of the Placement Test (TABE) and earn a score of 2 or 1 on the composition”. For
returning students, the prerequisite is a “score below 70% on the SERT Grammar Test and earn a score
of 2 or 1 on the composition [topic devel oped by the English Department]”. The fall 1997 approved
course guide mentions “ Students with a composition score below PASS are placed in EN100W”. The
prerequisite to the course is a student “score of 4, 3, 2 or 1 on the composition sample and below 10.3
on Mechanics and Expression on the TABE or UOG placement test”. A transition in placement test
instrument occurred in AY 2000-2001. During this academic year, both TABE and ASSET was used
with the final transition to ASSET beginning fall 2001. In spring 2006, the test instrument was
changed from the pen and paper version (ASSET) to the computerized version (COMPASS). Similar
to EN100B and EN100R, changes in the placement test instrument were not documented in the course
guide. According to the spring 2012 approved course guide, “students with a composition score bel ow
4 from a prior EN100W course are required to retake EN100W until the required composition score of
“Pass” isachieved. Students may enroll in both EN100R and EN100W if they earn a score of 62-67
on the reading component of the COMPASS placement test. Students are placed into EN100W if they
received agrade of “P’ in EN100R-Fund. of Reading/English, or are reading at the 9.0 or above grade
level based on the Nelson-Denny reading test and currently enrolled in EN100R, or earn a score of 68-
100 on the reading component, 0-100 on the writing component, and 0-5 on the essay component of
the COMPASS placement test”.
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Developmental Math

Figure5. Ten-Year Enrollment in MA085 and M A095
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Figure 5 above shows that of the two developmental math classes, enrollment was much higher in
MAOQ95. The average enrollment in MAQ95 over the ten-year period was 693 and the average
enrollment in MAO8S5 for the ten-year period was 252.

Figure6. Ten-Year Enrollment in MA085 (AY03-04 to AY12-13)
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As shown in Figure 6 above, enrollment in MA085 was much lower in the first five (5)
academic yearsthan in the last five (5) years. There was a continuous increase in enrollment from
AY08-09to AY 12-13. Enrollment more than doubled from AY 07-08 (120) to AY 08-09 (267) and
continuously increased thereafter, with the greatest enrollment occurring in AY 12-13 (484).

When the Fundamentals of Mathematics course was offered prior to AY 03-04, the course
number was MA100. The course number then changed to MAQ085 as reflected in the AY 03-04 College
catalog. The MA085 course guide that was approved in fall 2011 only indicates that a placement test
is needed in order to be placed in the class. No specific score or instrument was identified in the
course guide. A change in placement test instrument occurred in fall 2000-2001 (KCC'’ sinstitution-
developed test to ASSET) and spring 2006 (ASSET to COMPASS).
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The COMPASS raw score range for enrollment into MA085 was COMPASSS Pre-Algebra
(CMPA) 21 and lesser for students enrolling in the spring 2006 through spring 2008 semesters. Later,
for enrollment in the summer 2008 term, the raw score range was changed and increased to CMPA 46
and lesser at the request of the Mathematics Department Chairperson. This change affected those
students taking the placement test beginning April 11, 2008. Later that same year (August 2008), the
Department Chairperson submitted another request to change the raw score range for placement into
MAO085 to CMPA 32 and lesser, thereby affecting student enrollment beginning the Spring 2009
semester. This contributed to the increase in student placement into MA085.

Figure7. Ten-Year Enrollment in MAQ95 (AY03-04 to AY 12-13)
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Figure 7 above reveds that MAQ095 experienced cycles of enrollment increases and decreases.
From AY 03-04 to AY 05-06, there was a steady climb in enrollment. Enrollment then decreased from
AY05-06 to AY08-09, increased again from AY08-09 to AY 11-12 and decreased in AY 12-13.
Enrollment in MAQ95 was the highest in AY 11-12 (889) and the lowest in AY 03-04 (444).

When the Pre-College Mathematics course was offered prior to AY 03-04, the course number
was MA105. The course number then changed to MA095 as reflected in the AY 03-04 College
catalog. The MA095 course guide that was approved in spring 2006 indicates that a placement test or
satisfactory completion of MAO85 is needed in order to be placed in the class. No specific score or
instrument was identified in the course guide. A change in placement test instrument occurred in fall
2000-2001 (KCC' sinstitution-devel oped test to ASSET) and spring 2006 (ASSET to COMPASS).

The COMPASS raw score range for enrollment into MA095 was COMPASS Pre-Algebra
(CMPA) 22-43 for students enrolling in the spring 2006 through spring 2008 semesters. In line with
the requested change in raw score range for the MA085 placement, a change to the raw score range for
placement into MAQ95 also occurred, thereby affecting students who took the placement test
beginning the month of April 2008. This change increased the raw score scale range to CMPA 47-100.
Later, when the Math Department Chairperson submitted another request to change the raw score
range for placement into MAQ085; this change also affected the raw score range for placement into
MAO095. The adjusted change for student placement into MA 095 beginning August 2008 decreased
the bottom placement raw score to 33 but this raw score was still higher than the origina bottom
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placement raw score of 22. The MAQ095 raw score placement of CMPA 33-100 has been in effect
since fall 2008, but did not affect student enrollment until spring 2009.

Anecdotal evidence indicates that the changes made to the COMPASS raw scores were based
on department review of the 2007 and 2008 COMPASS raw score data®. The Department Chairperson
also noted that the distribution of the COMPASS raw score placement of 32 and below represented at
least 40% of those who took the test during thisreview time. Furthermore, information on completion
rates was used to identify the proportion for the placement cut-off score adjustments.

Course Completion:

The following tables contain information on course completion rates for developmental English
and math classes.

Developmental English

Students who are enrolled in developmental English courses (EN100B, EN100R, and
EN100W) are awarded the following grades: “P’, “Z”, or “F’. A “P’ indicates that a student has
passed a course; a“Z” indicates that a student is making progress in the course but has not reached the
required scoresto pass; and an “F’ indicates that a student has failed the course, typically because of
excessive absences. Students can also receive grade designations of “TF” and “RF’. “TF’ indicates
that a student registered for the course but never attended and “RF” indicates that the student initially
received an “F’ for the course but repeated the course. Another grade designation that students can
receiveis“W”, meaning that a student was registered for a course but withdrew during the schedul ed
withdrawal period. Over the ten-year period reported in Table 1 below, a majority of EN100B students
were awarded a“Z” (63.1%) followed by a“P’ (18.0%). Eleven percent (11.4%) of students did not
earn credit for the course and 7.5% of students withdrew. Enrollment wasthe least in AY 12-13 (72).
As enrollment increased for AY(09-10 to AY 10-11, there was also a slight increase in student
completion (19 and 25 respectively). For AY 11-12, however, student enrollment decreased and the
percent of students completing EN100B decreased. Nevertheless, in AY 12-13, enrolIment decreased
further, but the percent of compl etersincreased for that year.

Table1. EN100B Completion Rates (AY03-04 to AY 12-13)

AY03-04 | AY04-05 AY05-06 AY06-07 AY07-08 | AY08-09 | AY09-10 | AY10-11 | AY11-12 | AY12-13

Successful Outcomes

Earned Credit for the 20 43 42 18 23 17 19 25 9 15
Course (P)

Unsuccessful Outcomes

Did Not Earn Credit 18 14 22 21 17 14 11 7 10 12

Outcome Pending

In Progress (2) 98 121 114 122 75 46 57 68 65 44
Withdrawals (W) 8 20 18 16 7 10 7 3 6 1
TOTAL ENROLLMENT 144 198 196 177 122 87 94 103 90 72

® Email written by the then Department Chairperson dated August 05, 2008.
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The information found in Table 1 can aso be seen in Figure 8 and Figure 9 below:

Figure8. EN100B Completion Rates (AY03-04 to AY 12-13)
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Figure9. EN100B Completion Rates (AY03-04 to AY 12-13)
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Asfor EN100R, Table on the next page reveals that over the ten-year period, a mgority of
EN100B students were awarded a“Z” (51.7%) followed by a“P’ (26.4%). Thirteen percent (13.3%)
of students did not earn credit for the course and 8.5% of students withdrew. Table 2 shows that
enrollment in EN100R fluctuated over the ten-year period. Enrollment was the least in AY 08-09
(355).
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Table2. EN10OR Completion Rates (AY03-04 to AY 12-13)

AY03-04 AY04-05 AY05-06 | AY06-07 | AY07-08 | AY08-09 | AY09-10 | AY10-11 | AY11l-12 | AY12-13
Successful Outcomes
Earned Credit for the 131 136 146 85 111 77 130 118 121 129
Course (P)
Unsuccessful Outcomes
Did Not Earn Credit 41 70 85 73 59 45 53 51 64 57
Outcome Pending
In Progress (2) 234 251 259 240 188 210 211 258 262 207
Withdrawals (W) 28 60 49 53 29 23 42 29 37 33
Audit 0 0 0 0 0 0 0 0 1 1
TOTAL ENROLLMENT 434 517 539 451 387 355 436 456 485 427

Graphical presentation of the information found in Table 2 can be seen in Figure 10 and Figure

11 below:
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Figure 10. EN100OR Completion Rates (AY03-04 to AY 12-13)
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Figure11. EN100OR Completion Rates (AY03-04 to AY 12-13)
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Table 3 below reveals that over the period under review, nearly half (44.7%) of students
registered in EN100W were awarded a“Z” followed by a“P” (26.5%). Fifteen percent (15.6%) of
students did not earn credit for the course and 13.1% of students withdrew. Enrollment in EN100W
was the greatest in the last four years under review. The proportion of students enrolled who passed
the course was the greatest for AY10-11, AY11-12, and AY 12-13 compared to prior years. The
proportion of students who passed the course was the highest in AY 12-13 (41.6%).

Table3. EN100OW Completion Rates (AY03-04 to AY11-12)

AY03-04 | AY04-05 | AY05-06 | AY06-07 | AY07-08 | AY08-09 | AY09-10 AY10-11 AY11-12 | AY12-13

Successful Outcomes
Earned Credit for the 117 167 127 130 142 130 178 263 262 340
Course (P)
Unsuccessful Outcomes
Did Not Earn Credit 73 98 91 105 102 97 100 142 145 141
Outcome Pending
In Progress (2) 286 242 325 329 356 364 352 307 296 265
Withdrawals (W) 81 102 90 96 98 104 105 73 97 71
Incomplete 0 0 3 0 0 0 0 0 0 0

TOTAL ENROLLMENT 557 609 636 660 698 695 735 785 800 817

The information found in Table 3 can aso be seen in Figure 12 and Figure 13 below:
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Developmental Math

According to Table below, more than half of the students registered in MAQ085 for the past ten
yearswere awarded a“ P’ (53.8%) followed by a“Z” (24.6%). Eleven percent (11.9%) of students did
not earn credit for the course and 9.6% of students withdrew. Enrollment in MAQ85 increased greatly
during the last five (5) years under review. The proportion of students enrolled who passed the course
was also the greatest during this period compared to prior years.

Table4. MA085 Completion Rates (AY03-04to AY 11-12)

AY03-04 | AY04-05 | AY05-06 | AY06-07 | AY07-08 | AY08-09 AY09-10 AY10-11 | AY11l-12 | AY12-13
Successful Outcomes
Earned Credit for the 56 24 35 56 41 138 240 241 242 282
Course (P)
Unsuccessful Outcomes
Did Not Earn Credit 5 12 19 32 44 63 41 45 25 14
Outcome Pending
In Progress (2) 33 37 9 27 21 20 44 115 163 150
Other
Audit 0 0 0 0 0 0 0 0 0 1
Withdrawals (W) 19 11 8 12 14 46 33 24 39 37
TOTAL ENROLLMENT 113 84 71 127 120 267 358 425 469 484
Graphica presentation of the information found in Table 4 can be seen in Figure 14 and Figure
15:
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Figure 15. MAOQ85 Completion Rates (AY03-04 to AY 12-13)
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Table 5 below shows that a majority of students registered in MAQ095 for the past ten years
passed the course (47.5%) followed by those who received a“Z” (20.9%) and those who did not earn
credit (19.3%). Twelve percent (12.3%) of students withdrew from the course over the ten-year period
under review. It isimportant to note that students were not awarded “Z” grade designationsin AY 03-
04 and AY 04-05. Prior to AY05-06, students only received a pass or fail grade for MA095. As
mentioned earlier, enrollment in MA095 fluctuated during the ten-year period under review. The
proportion of successful outcomes was the greatest in AY 12-13 (63.5%).

Table5. MAQ095 Completion Rates (AY03-04to AY 11-12)

AY03-04 | AY04-05 | AY05-06 | AY06-07 | AY07-08 AY08-09 AY09-10 AY10-11 AY11-12 | AY12-13

Successful Outcomes’

Earned Credit for the - - 150 231 253 288 332 358 471 527
Course (P)

AA® - - 0 11 0 17 21 0 1 0
A 61 67 18

B 62 84 53

C 66 89 66

D 52 9 6

Total Successful Outcomes 241 249 293 242 253 305 353 358 472 527

Unsuccessful Outcomes

Did Not Earn Credit 137 292 264 182 134 110 29 64 64 63

Outcome Pending

In Progress (Z) 0 0 68 156 160 91 230 258 284 200
Withdrawals (W) 66 145 160 141 82 51 49 48 69 40
No Grade (NG) 0 0 1 0 0 0 0 0 0 0

TOTAL ENROLLMENT 444 686 786 721 629 557 661 728 889 830

” In the initial General Education Impact Study Report, the grades of “A, B, C, and D” were not included the successful
outcomes category prior to fall 2006. This report includes those numbers from AY03-04 through AY05-06.

®The spring 2006 course guide for MAQO95 notes that a grade of “AA” refers to “outstanding” achievement.
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The information found in Table 5 can aso be seen in Figure 16 and Figure 17 below:

Figure 16. MAQ95 Completion Rates (AY03-04 to AY 12-13)
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Figure17. MAQ95 Completion Rates (AY03-04 to AY 12-13)
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Table 6 on the next page shows that the number of EN100B repeaters enrolled in EN100B
decreased continuously from AY 05-06 to AY08-09. It decreased by 16.2% from AY 05-06 (142) to
AY06-07 (119), by 21.0% from AY 06-07 (119) to AY07-08 (94), and by 35.1% from AY 07-08 (94) to
AY08-09 (61). It thenincreased by 3.3% from AY08-09 (61) to AY09-10 (63) and by 7.9% from
AY09-10 (63) to AY10-11 (68). Thiswas followed by a 13.2% decrease from AY 10-11 (68) to
AY11-12 (59) and a 28.8% decreased from AY 11-12 (59) to AY 12-13 (42). The percentage of
EN100B repeaters who passed the course over the ten-year period was the highest during AY 12-13
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(19.0%). In AY10-11, none of the EN100B repesters enrolled in the class for the academic year
passed the class. The percentage of EN100B repeaters who withdrew from the class was the |east
during AY 12-13 (2.4%) and the greatest in AY 04-05 (11.5%).

Table 6. EN100B Unduplicated Course Repeatersfrom AY2003-2013

Grades
F TF W P Z Total
AY03-04 | 7 3 5 1 80 96
AY04-05 | 6 4 16 14 99 139
AY05-06 | 15 3 12 18 94 142
AY06-07 | 4 2 10 5 98 119
AYO07-08 | 8 4 6 10 66 94
AY08-09 | 6 2 6 8 39 61
AY09-10 | 6 2 5 8 42 63
AY10-11 | 2 0 2 9 55 68
AY11-12 | 3 1 4 0 51 59
AY12-13 | 5 1 1 8 27 42

Based on Table 7 below, the number of EN100R repeaters enrolled over the ten-year period
was the highest in AY 05-06 (357), AY 06-07 (335), and AY 04-05 (320). The number of EN100R
repeaters was the lowest in AY 12-13 (196). The percentage of EN100R repeaters who passed the
course was the greatest in AY 12-13 (20.0%) and the lowest in AY 10-11 (8.1%). Withdrawal rates of
EN100R repeaters fluctuated from year to year. The percentage of EN100R repeaters who withdrew
was the greatest in AY 04-05 (14.4%) and the lowest in AY 08-09 (5.9%). Withdrawal rates for the last
three years were under 10% (AY 10-11, 7.4%; AY 11-12, 8.7%; and AY 12-13, 6.6%).

Table 7. EN100R Unduplicated Course Repeatersfrom AY 2003-2013

Grades
F RF NG TF W AU P Z Total
AY03-04 | 14 1 0 4 21 0 32 198 | 270
AY04-05 | 20 2 0 5 46 0 38 209 | 320
AY05-06 | 44 0 2 8 34 0 50 219 | 357
AY06-07 | 38 2 0 9 33 0 44 209 | 335
AYO07-08 | 24 0 0 13 22 0 45 156 | 260
AY08-09 | 16 0 0 14 13 0 26 152 | 221
AY09-10 | 23 0 0 8 36 0 46 175 | 288
AY10-11 | 21 0 0 10 21 0 23 209 | 284
AY11-12 | 25 0 0 9 26 1 35 201 | 297
AY12-13 | 25 0 0 2 13 1 39 116 | 196

As shown in Table 8 on the following page, the number of EN100W repeaters registered over
the past ten academic years was the lowest in AY 12-13 (345). The highest number of EN100W
repeaters was registered in AY09-10 (513). Prior to AY03-04, the number of EN100W repeaters
ranged from 404 to 513. The percentage of EN100W repeaters who passed the course was the highest
in AY12-13 (27%). The percentage of EN100W repeaters who passed the class continued to increase
between AY09-10to AY 12-13 (AY09-10, 15%; AY10-11, 18%; AY 11-12, 20%; AY 12-13, 27%).
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Table 8. EN100OW Unduplicated Course Repeatersfrom AY 2003-2013

Grades
F RF TF W P Z Total
AY03-04 | 35 0 10 59 37 225 | 366
AY04-05 | 51 2 10 77 54 210 | 404
AYO05-06 | 42 1 19 66 54 271 | 453
AY06-07 | 52 0 14 75 61 274 | 476
AYO07-08 | 44 0 20 77 58 287 | 486
AYO08-09 | 44 0 17 77 50 304 | 492
AY09-10 | 54 0 15 83 79 282 | 513
AY10-11 | 80 0 12 52 89 255 | 488
AY11-12 | 88 0 4 63 91 214 | 460
AY12-13 | 51 0 11 46 94 143 | 345

Developmental Math

Table 9 below reveals that for the past ten academic years, the number of MAO85 repeaters
enrolled from AY 05-06 to AY 11-12 continued to increase, with the highest enrollment occurringin
AY11-12 (175). MAO8S repesater enrollment decreased by 28.0% from 175in AY11-12to 126 in
AY12-13. The percentage of MAO8S repeaters fluctuated from year to year. From AY04-05to AY 12-
13, the percentage of MA085 who passed the course increased and decreased each year (AY 04-05,
11.1%; AY05-06, 14.8%; AY 06-07, 9.5%; AY 07-08, 13.0%; AY 08-09, 5.8%; AY 09-10, 24.0%;
AY10-11, 18.0%; AY 11-12, 20.0%). The percentage of MA085 repeaters who passed the course was
the highest for AY 12-13 (30.9%). MAOBSS repeater withdrawals were the highest in AY09-10 (37.7%),
AY03-04 (32.2%), and AY 05-06 (22.2%). The withdrawal rates for the other years under review
fluctuated between 9.5%-13.3%.

Table9. MAO085 Unduplicated Cour se Repeaters from AY2003-2013

Grades
F RF RTF TF W P Z Total
AY03-04 | O 0 0 1 10 0 20 31
AY04-05 |1 0 1 3 6 5 29 45
AYO05-06 | 6 3 1 0 6 4 7 27
AY06-07 | 11 0 0 3 4 4 20 42
AYO07-08 | 20 0 0 3 5 6 12 46
AYO08-09 | 26 0 0 3 26 4 10 69
AY09-10 | 3 0 0 12 20 19 25 79
AY10-11 | 19 0 0 5 16 27 83 150
AY11-12 | O 0 0 14 22 35 104 | 175
AY12-13 | O 0 0 2 16 39 69 126

Based on the information reported in Table 10 on the next page, the percentage of repeaters
enrolled in MAQ95 each academic year has decreased over the ten-year period (AY 03-04, 29.9%;
AY04-05, 27.9%; AY 05-06, 28.3%; AY 06-07, 24.4%; AY 07-08, 16.6%; AY 08-09, 16.7%; AY 09-10,
12.9%; AY10-11, 11.8%; AY 11-12, 12.0%; and AY 12-13, 5.4%). The percentage of repeaters who
passed MAQ95 has fluctuated over the ten-year period. In AY03-04, the percentage of repeaters who
passed the class was 15.0%. The percentage of repeaters who passed the class increased in AY 04-05
(17.3%), but decreased in AY 05-06 (14.0%). The percentage of repeaters who passed MA095 then
increased for the next three years (AY06-07, 17.9%; AY 07-08, 20.4%, and AY 08-09, 26.2%). It then
decreased for the next two years (AY 09-10, 25.2%, AY 10-11, 15.1%), but increased again in the next
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two years (AY 11-12, 29.0%; AY 12-13, 43.4%). The repeater pass rate for MA095 was the highest in
AY 12-13 (43.4%).

Table10. MA095 Unduplicated Cour se Repeatersfrom AY 2003-2013

Grades
A |AA| B C D F RD RF RTF | TF | TR | NG | W P Z | Tota
AY03-04 | O - 1 7 14 25 3 47 6 0 0 0 0 44 0 0 147
AY04-05 | 15 | - 25 | 18 6 81 0 101 4 16 0 0 0 103 0 0 369
AY05-06° | 1 0 11 | 11 4 150 0 12 3 15 0 1 1 117 31 57 414
AY06-07 | - 1 - - - 102 0 17 3 12 0 0 0 105 76 114 | 430
AY07-08 0 84 0 0 0 5 0 0 0 57 70 127 | 343
AY08-09 3 62 0 1 0 8 0 0 0 40 63 63 240
AY09-10 0 6 0 0 0 13 0 0 0 38 74 163 | 294
AY10-11 0 24 0 0 0 17 0 0 0 36 46 181 | 304
AY11-12 0 0 0 0 0 34 0 0 0 46 111 | 192 | 383
AY12-13 0 0 0 0 0 25 0 0 1 12 96 87 221

Department Assessment of Developmental Cour ses:

Participation in the College’ s assessment cycle of department courses began in spring 2010 for
the English and mathematics departments. Included in this General Education Impact Study, but not in
the first General Education Impact Study, are assessment results measuring student performance for
course student learning outcomes. The data reported was gathered over three academic years.

Developmental English Courses™:

Department assessment data reported for EN100B in Table 11 on the following page covers
AY09-10 through AY 12-13. The gathering of assessment data, using the Gates-MacGinitie Reading
Tests, began AY09-10 for the spring and summer semesters only. No data was gathered for the fall
2009 semester. Spring 2010 and fall 2010 reveals that the average student gain in vocabulary was 1.2
years, comprehension .9 months, and total reading score .9 months. Spring 2011 and fall 2011 reveals
that the average student gain in vocabulary was 1.3 years, comprehension 1.1 years, and total reading
score 1.0 years. Spring 2012 and fall 2012 reveals that the average student gain in vocabulary was .9
months, comprehension .6 months, and total reading score of .5 months.

’ According to the MAQ95 course guide approved in spring 2006, “The final grade for this course will be either “AA” for
outstanding, “P” for Passing, or “Z” for Satisfactory Progress made, continued enrollment required or “F” for Fail”.
Implementation date indicated on the course guide is spring 2006.
*The English department chairperson provided the assessment information for the English developmental courses.
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Table11. EN100B English Department Assessment Data

EN100B SLO#1: Upon SLO#2: Upon | [No
successful successful measurem
completion of completion of | ent noted
this course, this course, for Total

SL.O Description students will be students will Reading
ableto be ableto (TR)].
demonstrate improvein
growthin comprehensio
vocabulary level | nlevel.

50% of students 50% of
will show gainof | studentswill
.6inVocabulary | show gain of
Means of Assessment (VOO). 6in
Comprehensio
n (COMP).
Percentage of students
who showed gainsby | Average Gain of Students (who showed gain)
semesters
VOC COMP | TR VOC COMP TR

Spring 2010 (3 sections) 35 38 - 1.0 1.0 9

Summer 2010 (1 section) 33 44 - 1.3 .6 N4

Fall 2010 (4 sections) 27 39 - 1.2 1.0 1.0

Spring 2011 (3 sections) 44 31 - .9 .6 .6

Summer 2011 (1 section) 100 75 - 19 2.0 16

Fall 2011 (3 sections) 37 40 - 1.0 4 N4

Spring 2012 (3 sections) 23 23 - .6 .6 5

Summer 2012 (1 section) 33 33 - 1.5 .6 .6

Fall 2012 (3 sections) 21 24 - .6 .6 5

Spring 2013 (no data) - - - - - -

The EN100R course guide was revised fall 2010 establishing agoal for a1.0 year gain in
vocabulary and comprehension for 65% of students. Table 12 below reveals that for EN100R, the
average student gain in vocabulary was 1.8 years, comprehension 3.2 years, and total reading score 2.2
years. Spring 2011 and fall 2011 revea s that the average student gain in vocabulary was 1.7 years,
comprehension 2.7 years, and total reading score 1.9 years. Spring 2012 and fall 2012 reveals that the
average student gain in vocabulary was 1.8 years, comprehension 3.3 years, and total reading score 2.2
years.

Table 12 on the next page shows data collected for EN100R, using the Nelson-Denny Reading
Test. The dataindicates that the average entry and exit total reading scores for students are 7.7 (entry)
and 9.1 (exit) for spring 2011 which shows a gain of 1.4 years; 8.0 (entry) and 9.6 (exit) for fall 2011
which shows again of 1.6 years; 7.5 (entry) and 8.9 (exit) for spring 2012 which showsagain of 1.4
years; and 7.9 (entry) and 9.6 (exit) for fall 2012 which showsagain of 1.7 years.
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Table12. EN100R English Department Assessment Data

EN100R SLO#1: Upon successful
completion of this course,
_ students will be ableto
3.0 Description demonstrate growth in
vocabulary and comprehension
levels.
65% of 65% of 58% of
students students will studentsin
will show | show gain of EN100R
Means of Assessment | gainof 1.0 | 1.0in showed again
in Comprehension | of 1.0in Total
Vocabulary | (COMP). Reading
(VOC). (TR
Wizrc;rg;gez c;‘ais:;dgcn tlso Average Gain of StL_Jdents
by semesters (who showed gain)
VOC | COMFP | TR VOC COMP TR
Spring 2010 45 73 58 1.6 3.1 2.2
Summer 2010 52 72 ) 2.2 3.0 2.4
(2 sections)
Fall 2010 (10 sections) 38 73 58 15 3.6 2.1
Spring 2011 1.7 3.2 2.1
(10 sections) 4 43 58
Summer 2011 50 33 ) 19 20 1.6
(1 section)
Fall 2011 (11 sections) 48 66 - 1.7 3.1 2.2
Spring _2012 a4 63 58 15 3.2 2.0
(11 sections)
Summer 2012 43 56 ) 2.2 3.3 2.2
(2 sections)
Fall 2012 (11 sections) 46 64 58 1.7 3.3 2.5
Spring 2013 (no data) - - - - - -

Developmental Mathematics Courses':

The datareported in Table 13 on the following page is from three (3) academic years (AY 2010-2011,
AY2011-2012, and AY 2012-2013). Of the five (5) Student Learning Outcomes (SLOs) for MA085, two
(SLO#3 and SLO#5) were not assessed during this three-year period. For the three SLOs (SLO#1, SLO#2, and
SLO#4) that were assessed, SLO#1 and SL O#2 were assessed during two of the three academic years and
SLO#4 was assessed during one of the three-year department assessment period. The datafor SLO#1 (assessed
AY 2010-2011 and AY 2011-2012) indicated that means of assessment established by the department was
exceeded. For SLO#2 (assessed AY 2010-2011 and AY 2012-2013), the data showed that the means of
assessment established by the department was not met. Datafor SLO#4 (assessed AY 2010-2011) indicates that
the department established means of assessment was not met.

" This information is not a pre-determined means of assessment criterion. It is information that has been reported after
the data results were collected so no determination on whether or not a means of assessment was met can be reported.
2 The Mathematics/Science department chairperson provided the assessment information for the mathematics
developmental courses.
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Table 13. MA085 M athematics Department Assessment Data

MAO085 SLO#AL: SLO#2: SLO#AS: SLOHA. SLO#HS:
90 Upon successful Upon successful Upon successful | Upon successful Upon successful
Description completion of this completion of this | completion of completion of this completion of this
course, students will course, students this course, course, studentswill | course, studentswill
be able to compute will beableto studentswill be | beableto evaluate be able to develop
whole numbers, identify and set up | ableto solve and simplify the prerequisite
fractions, decimals, aratio or proportions, expressions. skillsfor post-
and percentages. proportion. equations, and secondary math
word-problems. COUrSES.
Means of 50% of studentswill 50% of students Not assessed. 50% of all students | Not assessed.
Ssessmen earn 75% and above. | will score higher will receive a score
A t than 70% on higher than 70% on
chapter tests. chapter tests.
RESULTSisted by term
N=69" 66.7% of the students
(# sections ableto perform
not computation using
specified) whole numbers,
fractions, decimalss,
9' and percentages.
o | N=70" 19% of students
N | (# sections scored higher than
< | not 70% on chapter 5
LL | specified) test (ratios and
proportions)
N=37" 24% of students
(# sections received a score higher
not than 70% on the
specified) chapter 6 test.
N=83" 71.1% (59/83) of the
:|' (11 sections) | studentsare ableto
S compute whole
— number, fractions,
®© decimals, and
L percentages.
N=68" 45.6% (31 students)
o | (#sections passed with a 70%
S | not and above.
N | specified)
o
=
&

"Note: The numbers reflected as“N="' are the number of students who were tested and not the total number of

enrolled students.

Datareported in Table 14 on the next page is from three (3) academic years (AY 2010-2011, AY 2011-
2012, and AY 2012-2013). For MAQ095, of the five (5) Student Learning Outcomes (SLOs), three (SLO#2,
SLO#4, and SLO#5) were not assessed during this three-year period. For thetwo SLOs (SLO#1 and SLO#3)
that were assessed, SLO#1 was assessed once during AY 2012-2013. SLO#3 was assessed twice (AY 2010-2011
and AY 2011-2012) during the three-year department assessment period. SLO#1 results show that the means of
assessment established by the department was not met. The results for SL O#3 showed that the means of
assessment established by the department was not met. Datafor SLO#4 (assessed AY 2010-2011) indicates that
the department’ s means of assessment was slightly exceeded for the first assessment year (AY 2010-2011). For
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the second assessment year (AY 2011-2012), the results showed that the department’ s means of assessment was

not met.
Table 14. MA095 M athematics Department Assessment Data
M A095 SLO#1: SLO#2: SLO#3: SLO#4: SLO#S:
9. O Description Work with operations Upon successful Upon successful Upon successful | Upon
involving real numbers | completion of this | completion of this completion of successful
both rational and course, students course, studentswill be | thiscourse, completion of
irrational, even with will be ableto ableto identify and studentswill be | thiscourse,
units of measurement. simplify or solve | apply basic geometric ableto students will
elementary properties and concepts. | summarizeaset | beableto
algebraic of data by graph points
expressions, finding the and lines.
proportions, mean, median,
equations, and mode, and
word-problems. range.
Means of 75% of the enrolled Not assessed. Because there are 2 Not assessed. Not assessed.
students will complete different means of
Assessment the course, and 60% of assessment for each
the students who semester the criterion
completed the course for each semester (SP11
will passthe course & SP12) arelisted with
with 75% and above. the results below.
RESUL TSlisted by term
N=300" Criterion: 60% of the
o | (14 sections) students will receive
8 75% and above.
o 61.3% (184/300) of the
< students were able to
= identify and apply basic
8‘ geometry properties and
concepts.
N=116" Criterion:
o~ (11 sections) 70% of the students will
5' score 75% of abovein
N the post test.
g’ 51% (59/116) of the
= students are able to
8. identify and apply basic
geometric properties
concepts.
N=130" 44 out of 130 students
(5 sections) or 33.8% passed the
o Post-test. Over 33.8%
— of those who completed
8 the coursein 5 classes
— passed the course
E because passing MA
095 does not depend on
passing the Post-test
alone.
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Placement Test Results:

Developmental English

Data contained in Table 15 below was extracted from the AY 2011-2012 Fact Book. The data
reveal s that there are a high percentage of students placed in developmenta courses. In AY 05-06, of
the 1,274 English test results reported, 1,070 or 84% resulted in developmental English placement. A
similar pattern of high placement into developmental-level English courses continued for the next six
years. The percentage of placement into developmental -level English coursesisthe lowest for AY 11-
12 compared to all the years reported below.

Table 15. English Placement Test Results (Developmental Courses): AY2006-AY 2012

English EN100B EN100R EN100RW EN10OW | Grand Total
Placement
AY 2005-2006 93 49 161 767 1070
AY 2006-2007 90 58 194 833 1175
AY 2007-2008 58 41 196 816 1111
AY 2008-2009 58 66 243 1166 1533
AY 2009-2010 63 68 272 1304 1707
AY2010-AY 2011 45 41 162 836 1084
AY?2011-AY 2012 51 56 290 459 856
Grand Tota 458 379 1518 6181 8536

Figure 18 on the next page provides placement test data for developmental English courses
(EN100B, EN100R, EN100RW, and EN100W) as well as EN110 (Freshman Composition) which isa
college- level course. Figure 8 revealsthat since AY 05-06, most students who took the English
placement test placed in EN100W. Placement in EN100W increased by 42.9% from 815 in AY07-08
t0 1,166 in AY08-09 and by 11.8% from 1,166 in AY08-09 to 1,304 in AY 09-10. After AY 09-10,
placement in EN100W began to decrease. It decreased by 35.9% from 1304 in AY(09-10to 836 in
AY10-11, by 45.1% from 836 in AY10-11 to 459 in AY 11-12, and by 26.8% from 459 in AY 11-12 to
336in AY12-13. Placement in EN100RW and EN110 fluctuated throughout the eight-year period. In
some years, placement in EN110 exceeded placement in EN100RW and in other years placement was
greater in EN100RW. Placement in EN100R and EN100B was less than placement into EN110,
EN100W, and EN100RW.
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Figure 18. English Placement Test Results: AY 2006 to AY 2013
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Note: English placement test scores are valid for two years.

According to Figure 19 below, placement in EN100B was the highest in AY 05-06 (93) and
AY 06-07 (90) compared to subsequent years. The average placement in EN100B after AY 06-07 was
53.
Figure 19. EN100B Placement Test Results: AY2006to AY 2013
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As seen in Figure 20 below, of the eight years under review, placement in EN100R was the
greatest in AY 12-13 (69), AY(09-10 (68) and AY 08-09 (66). The average placement from AY 2006 to
AY 2013 was 56. Placement in EN100R was the lowest in AY07-08 (41) and AY 10-11 (41).

Figure 20. EN100R Placement Test Results: AY 2006 to AY 2013
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Figure 21 below shows that placement in EN100W increased by 42.9% from 816 in AY 07-08
t0 1,166 in AY08-09. It then increased again by 11.8% from 1,166 in AY 08-09 to 1,304 in AY 09-10.
After AY09-10, placement began to decrease. It decreased by 35.9% from 1,304 in AY(09-10to 836 in
AY10-11, by 45.1% from AY 10-11 (836) to AY 11-12 (459) and by 26.8% from AY 11-12 (459) to
AY12-13 (336).

Figure21. EN100W Placement Test Results: AY 2006 to AY 2013
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Figure 22 on the following page reveals that the average placement in EN100RW was 223 from
AY 2006 to AY2013. Placement in EN100RW experienced a steady increase from AY 05-06 (161) to
AY09-10 (272). It then decreased by 40.4% from 272 in AY09-10 to 162 in AY10-11. A 79.0% jump
in placements in EN100RW occurred between AY 10-11 (162) to AY 11-12 (290) followed by a 6.9%
decrease in placements from AY 11-12 (290) to AY 12-13 (270).
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Figure22. EN100RW Placement Test Results: AY 2006 to AY2013"
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Developmental Math

Figure 23 below shows that placement was greater in MAO85 from AY 05-06 to AY 09-10.
After AY09-10, placement was greater in MAQ95.

Figure23. Math Placement Test Results: AY 2006 to AY 2013
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According to Figure 24 on the next page, the average placement in MAQOS8S for the past eight
academic yearsis 391. The lowest placement in MA085 occurred in AY 10-11 (267) and the highest
placement occurred in AY 11-12 (463). A 41.4% decreasein MAO85 placements occurred between
AY09-10 (456) and AY 10-11 (267). There was a 73.4% increase in MAO085 placements between

B Students placed in EN10OORW are required to take both Reading and Writing and are allowed to take it concurrently.
Their raw scores are higher than those of students who placed into EN100R, but lower than those who placed into
EN100W.

Page 26 of 33



AY10-11 (267) to AY 11-12 (463) followed by an 8.6% decrease in placements between AY 11-12
(463) to AY 12-13 (423).

Figure24. MAO085 Placement Test Results: AY 2006 to AY 2013
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Figure 25 below reved s that the average placement in MA095 over the past eight academic
yearsis 377. Placement into MAQ95 was the lowest in AY 05-06 (286) and the highest in AY 12-13
(514). There was a 31.0% decrease in placement into MAQ95 from 416 in AY(09-10 to 287 in AY 10-
11. Thiswasfollowed by a 75.6% increase in placement into MA095 from 287 in AY10-11 to 504 in
AY11-12.

Figure25. MAQ95 Placement Test Results: AY 2006 to AY 2013
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Developmental English and Math Faculty Status:

Developmental English

According to Table 11 on the on the following page, of the 31 sections of EN100B offered
from Fall 2008 to Spring 2013, 45.2% were taught by full-time faculty as part of their full workload,
followed by 32.2% that were taught by full-time faculty teaching adjunct and 22.6 % taught by true
adjuncts.
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Table16. EN100B —

Faculty Status

EN100B

SEMESTER | NUMBER OF | Number of Sections | Number of Number of Sections
SECTIONS Taught by FT Sections Taught | Taught by FT Faculty
OFFERED Faculty by True Teaching Adjunct

Adjuncts

Fall 2008 4 2 0 2

Spring 2009 | 3 2 1 0

Fall 2009 3 2 0 1

Spring 2010 | 3 3 0 0

Fall 2010 4 0 2 2

Spring 2011 | 3 0 1 2

Fall 2011 3 0 1 2

Spring 2012 | 3 2 1 0

Fall 2012 3 2 1 0

Spring 2013 | 2 1 0 1

Totad 31 14 7 10

Asreported in Table 12 below, of the 100 sections of EN100R offered Fall 2008 to Spring
2013, 60.0% were taught by FT faculty as part of the full workload, followed by 31.0% that were
taught by full-time employees teaching adjunct. Of the 31 sections taught by full-time employees
teaching adjunct, a GCC administrator taught three sections and full-time faculty taught 28 sections.
True adjuncts taught nine sections of EN100R.

Table17. EN100R —

Faculty Status

EN100R
SEMESTER | NUMBER OF | Number of Sections | Number of Number of Sections
SECTIONS Taught by FT Sections Taught | Taught by FT
OFFERED Faculty by True Employees Teaching
Adjuncts Adjunct
Fall 2008 9 4 0 5 (one administrator
teaching ADJ)
Spring 2009 | 8 4 2 2 (one administrator
teaching ADJ)
Fall 2009 10 5 0 5 (one administrator
teaching ADJ)
Spring 2010 | 9 4 0 5
Fall 2010 10 7 0 3
Spring 2011 | 11 6 2 3
Fall 2011 11 6 2 3
Spring 2012 | 11 8 3 0
Fall 2012 11 8 0 3
Spring 2013 | 10 8 0 2
Total 100 60 9 31
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Table 13 below reveds that of the 167 sections of EN100W offered fall 2008 to Spring 2013,
40.7% were taught by full-time faculty as part of their full workload and another 40.7% were taught by
true adjuncts. Of the 167 sections, full time employees teaching adjunct taught 18.6%. More
specifically, one section was taught by a non-instructional faculty teaching adjunct, one section was
taught by a GCC administrator teaching adjunct and 28 sections were taught by full-time faculty
teaching adjunct.

Table 18. EN100W — Faculty Status

EN100W
SEMESTER | NUMBER OF | Number of Sections | Number of Number of Sections
SECTIONS Taught by FT Sections Taught | Taught by FT
OFFERED Faculty by True Employees Teaching
Adjuncts Adjunct

Fall 2008 14 4 7 3 (one non-
instructional faculty
teaching ADJ)

Spring 2009 | 15 3 I 5

Fall 2009 16 5 6 5

Spring 2010 | 15 4 6 5 (one administrator
teaching adjunct)

Fall 2010 15 6 1 8

Spring 2011 | 18 9 8 1

Fall 2011 19 6 13 0

Spring 2012 | 17 10 6 1

Fall 2012 21 8 11 2 (one administrator
teaching adjunct)

Spring 2013 | 17 13 3 1

Total 167 68 68 31

Developmental Math

Table 14 below reveals that of the 89 sections of MA 085 offered Fall 2008 to Spring 2013, a
majority were taught by true adjuncts (65.2%), followed by 24.7% of sections that were taught by full-
time faculty as part of their full load and 10.1% were taught by full-time employees teaching adjunct.
Of the nine sections taught by full-time employees teaching adjunct, an administrator taught one
section, a non-instructional faculty taught one section, and full-time faculty teaching adjunct taught
seven sections.

Table19. MA085 — Faculty Status

MAO085

SEMESTER | NUMBER OF | Number of Sections | Number of Number of Sections
SECTIONS Taught by FT Sections Taught | Taught by FT
OFFERED Faculty by True Employees Teaching

Adjuncts Adjunct

Fall 2008 6 2 2 2

Spring 2009 | 7 5 2 0

Fall 2009 6 1 5 0
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Spring 2010 | 10 1 8 1 (one administrator
teaching adjunct)

Fall 2010 8 0 7 1

Spring 2011 | 10 1 9 0

Fall 2011 11 1 7 3 (one section taught
by a non-instructiona
faculty member)

Spring 2012 | 10 1 7 2

Fall 2012 11 5 6 0

Spring 2013 | 10 5 5 0

Tota 89 22 58 9

According to Table 15 below, of the 113 sections of MAQ95 offered fall 2008 to spring 2013, a
majority was taught by true adjuncts (41.6%), followed by 30.1% taught by full-time faculty as part of
their full workload and 28.3% taught by full-time empl oyees teaching adjunct. Of the 32 sections
taught by full-time employees teaching adjunct, full-time instructional faculty taught 27, non-

instructional faculty taught four, and an administrator taught one section.

Table20. MAQ95 — Faculty Status

MAQ095
SEMESTER | NUMBER OF | Number of Sections | Number of Number of Sections
SECTIONS Taught by FT Sections Taught | Taught by FT
OFFERED Faculty by True Employees Teaching
Adjuncts Adjunct

Fall 2008 9 4 4 1 (one administrator
teaching ADJ)

Spring 2009 | 10 3 5 2

Fall 2009 11 2 5 4

Spring 2010 | 9 1 1 7

Fall 2010 11 7 4 0

Spring 2011 | 12 1 5 6 (one section taught
by anon-instructiona
faculty member)

Fall 2011 14 3 8 3 (one section taught
by anon-instructiona
faculty member)

Spring 2012 | 12 3 6 3 (one section taught
by anon-instructiona
faculty member)

Fall 2012 13 5 5 3

Spring 2013 | 12 5 4 3 (one section taught
by a non-instructiona
faculty member)

Tota 113 34 47 32
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Recommendations

The following recommendations are given:

Enrollment Trends:

The College and the department faculty (English and Math) should develop strategies to
reduce the number of recent high school graduates enrolling into one or more
developmental courses such as collaboration with local public and private high schools
and/or through the development of a Continuing Education review/refresher course(s)
that high school graduates can enroll in prior to taking or re-taking the College's
placement test.

Discussion between English Department Chair, Dean, and Assessment and Counseling
Department Chair should occur prior to submission of proposed curriculum changes of
placement test raw scores affecting enrollment into developmental courses.

The appropriate department chairperson and/or administrator should ensure that
changes in placement test instruments and/or score ranges for determining placement
and enrollment into developmental courses are reflected in course guide revisions.

The appropriate department chairperson and/or administrator should ensure that the
Assessment and Counseling Department should receive timely notification of
curriculum changes affecting placement changes so that approved changes can be made
in the system.

Placement test instrument or score ranges affecting enrollment into devel opmental
courses should not be implemented unlessiit isincluded in an approved course guide.
This recommendation supports the AVP s memo dated February 3, 2009 (Placement
test score level changes—Appendix B).

Develop are-test strategy (say, after the first week of classes) to validate student
placement at a particular proficiency level.

Completers and Retention:

Community Colleges are “the right institutions in higher education to provide effective
developmental education programs’ (League for Innovation in the Community College,
p.32). To increase completer rates, the College should explore investing and
prioritizing more resources and monies directed at improving developmental education
services and programs.

To improve student compl eter rates, the College should realign resources to redirect its
focus on strengthening the devel opmenta education program as awhole for both
English and mathematics. Thisincludes the development of aregular and systematic
evaluation component focused on analyzing barriers to student completion.
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e Begin collaborative and participatory discussions on possible changes to the
organizational structure of the developmental education programs.

e Gather additiona data on the College’ s student graduation rates for an Associates
Degree for students enrolled in one or more developmental courses to track completion
rates for students needing one or more developmental education courses.

e Gather data on semester- to- semester student retention rates for use in the discussions
addressing the need and manner in which developmental coursework (reading, writing,
and mathematics) can be redesigned to positively improve semester-to-semester student
retention rates.

e Determineif adjusting class size (the number of students enrolled in a developmental
education class) will improve completion rates.

e Modularize topicsin developmental English and math to ensure that learning can occur
at various levels.

e Movetoward theintegration of courses so that a year of developmental education will
suffice.

¢ Review and evaluate the various innovative strategies, services, and structures of other
Community Colleges determined to have exemplary developmental education program
designs by various entities such as the League for Innovation in the Community
Colleges, the National Association for Developmental Education (NADE), the National
Center for Developmental Education, and Achieving the Dream.

Repeaters:

e Gather longitudinal data on student repesater rates over a specified period of academic
yearsto gain aclearer picture of individual student repeater patterns.

e “Asan open-admissions institution...developmental education plays an important role in
preparing students to succeed in college-level education” (League for Innovation in the
Community College, p. 53). To strengthen thisrole, the College should explore how to
improve student basic skills at the point of entry to include the possibility of students
receiving special counseling and advising services until they gain college-level skills.
Asidentified in adescription of Prince George Community College’ s exemplary
developmenta education program, “student support programs involving sustai ned
personal attention and multiple services can enhance achievement of developmental
students’ (League for Innovation in the Community College, p. 86).

¢ The College and department faculty (English and Math) should ensure these counseling
and support services are not limited to those qualified to receive such services through
TRIO programs and are available to all students enrolled in the College’ s devel opmental
education courses.

e The College and department faculty (English and Math) should determine if the existing
course SO110 (Introduction to College Life) should be offered or a series of workshop(s)
should be offered to address increasing student success through improving student skills
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such as listening and note-taking, memory, study skills, test-taking strategies, and
reading strategies should be a co-requisite for students enrolled in one or more
developmenta courses.

Department Assessment of Developmental Cour ses:

e Dataon student course performance should be connected to ongoing program
development.

e Assign specific lead person to oversee the collection of student performance datafrom
all sections of English and mathematics developmental courses to ensure that a
comprehensive review of student performance in all developmental coursesis
conducted.

e Assessal SLOsthat have not been assessed in the past.

e Ensurethat student completion isan integral part of the course and department
assessment goals to tie in with the College' s goa of improving student completions for
certificate and associates degrees.

Placement Test Results:

e Revisit score ranges to determine accuracy and alignment with best practicesin
developmental education.

e Changesin placement test instrument or score ranges should be made only after a
thorough review of student performance in the affected classes to include datarelated to
student performance.

e Changesin placement test instrument or score ranges must be supported by department
assessment data.

Developmental English and Math Faculty Satus:
e Evaluate the need to improve full-time to part-time ratio for developmental courses.
e Ensure collaboration among faculty who teach developmental and college-level courses

to facilitate a seamless transition of students from foundational skillsto college-level
proficiency.
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APPENDIX A



